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Executive Summary 

The North Carolina Race to the Top (RttT) proposal (North Carolina Office of the Governor, 

2010) specifies that the stateôs Professional Development Initiative will focus on the ñuse of e-

learning tools to meet the professional development needs of teachers, schools, and districtsò (p. 

191). It points to research demonstrating that ñwell-designed and -implemented online 

professional development programs are not only valued by teachers but also positively impact 

classroom practices and student learning.ò It then states that:  

[North Carolina will leverage technology to] strengthen professional development offerings 

in many ways, such as:  

¶ Ensuring that professional development that addresses priority content is available 

statewide;  

¶ Providing alternatives for educators who prefer the flexibility, pacing, and learning styles 

possible through online learning;  

¶ Providing opportunities for teachers to interact with mentors and content experts when 

face-to-face meetings are not possible;  

¶ Engaging educators in virtual learning as students, thereby providing them with first-hand 

experiences that will help them understand and employ the potential of e-learning with 

their students; and  

¶ Extending and enhancing on-site workshops, professional learning communities, 

coaching, mentoring, classroom observations, and other components of local professional 

development programs through the use of online communications and resources. (p. 191)  

This first annual report on the Stateôs progress to date on designing and implementing online 

professional development addresses the following general evaluation questions that guide the 

overall evaluation of all RttT professional development efforts:  

1. State Strategies: To what extent did the state implement and support proposed RttT 

professional development efforts?  

2. Short-Term Outcomes: What were direct outcomes of state-level RttT professional 

development efforts?  

As a supplement to the previously-submitted baseline evaluation report on the Professional 

Development Initiative, Building LEA and Regional Professional Development Capacity, the 

purpose of this report is to evaluate the extent to which the state has implemented and supported 

the proposed RttT online professional development, as well as the direct outcomes of those 

efforts (outlined in Appendix A). It focuses exclusively on progress made through June 30, 2012 

(the first year of implementation) toward meeting the goals for online professional development 

(OPD) as set out in the stateôs RttT proposal and scope of work; all progress after that date will 

be addressed in future reports. It is primarily intended to provide formative feedback about the 

stateôs approach to and progress to date in using online (also called e-learning) technologies to 

extend opportunities for professional learning for K-12 teachers and administrators. As such, the 

report focuses on professional development efforts in which online formats were the primary 
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method for delivering content or facilitating activities (e.g. webinars, online learning modules, 

and content repositories).  

Overview of NC RttT Online Professional Development Activities 

The North Carolina Department of Public Instruction (NCDPI) is responsible for leading and 

managing the Professional Development Initiative. One of the primary goals of this initiative is 

to ñexpand the online professional development infrastructure to provide accessible and high-

quality online professional development for all educators throughout North Carolinaò (North 

Carolina Office of the Governor, 2010, p. 10). 

NCDPIôs primary approach to addressing the stateôs RttT OPD goals has been to provide LEAs 

with access to self-paced online modules that present to educators instructional content related to 

RttT priority areas via text, graphics, and audio and video components, along with some 

embedded questions and offline activities (the latter implemented locally) to check for 

understanding or to suggest further reflection and discussion. NCDPI also has provided a series 

of real-time webinars in which NCDPI staff present information and provide opportunities for 

questions to be addressed. Finally, NCDPI has provided various online resources (for example, 

crosswalks of the current and new standards) to support professional development activities.  

NCDPI created a RttT Facilitatorôs Guide
1
 (North Carolina Department of Public Instruction, 

2011) for LEA professional development teams. The plan outlined in this Guide conveys that 

each LEA is responsible for providing effective professional development for local educators, 

and that the NCDPI online resources should be used as a part of those LEA-level programs. The 

systemic, blended approach to providing online and offline components outlined in the 

Facilitatorôs Guide defines effective professional development as job-embedded, research-driven, 

data-informed, professional community-based, and aligned to RttT initiatives. The Facilitatorôs 

Guide also articulates seven specific responsibilities of the RttT Regional Professional 

Development Leads in supporting Local Education Agency (LEA) and charter professional 

development efforts, including establishing and supporting professional learning communities 

(PLCs).
2
 

Through June 2012, the primary online resources provided by NCDPI were 90-minute modules 

provided via the NC Education Moodle Learning Management System. To date, the Phase I and 

Phase II modules, including NC FALCON, have addressed the following key RttT-related 

priority areas: (a) successful transition to the new Common Core and Essential Standards; (b) 

implementation of formative and summative assessment; (c) use of data to support instruction; 

(d) effective utilization of the new North Carolina Educator Evaluation System (NCEES); and 

(e) use of technology for teaching and learning.  

                                                 
1
 http://www.ncpublicschools.org/docs/acre/resources/facilitator-guide.pdf  

2
 One such model recommended by NCDPI for PLCs is the DuFour framework, which emphasizes a culture of 

collaboration and a focus on results:  

http://www.allthingsplc.info/pdf/articles/DuFourWhatIsAProfessionalLearningCommunity.pdf 

http://www.ncpublicschools.org/docs/acre/resources/facilitator-guide.pdf
http://www.allthingsplc.info/pdf/articles/DuFourWhatIsAProfessionalLearningCommunity.pdf
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NCDPI also has provided a series of webinars, or ñchats,ò that address RttT priority areas. These 

are 60- to 90-minute live online sessions with NCDPI leaders and content experts, intended for 

LEA professional development leaders and other educators. The webinars are archived online so 

that educators can continue to access them after the live event. They have covered a range of 

RttT-relevant topics, such as the new standards and assessments, the planned Instructional 

Improvement System, the Educator Evaluation System, resources to help schools meet the stateôs 

STEM strategic plan, planning professional development, and curriculum mapping.  

In addition, NCDPI has provided a set of web-based resources that can be used in local 

professional development programs. These include materials from RttT-funded regional summer 

institutes for LEA-level professional development teams, the Facilitatorôs Guide to assist LEA 

and charter school teams that are planning local professional development initiatives, resources 

that unpack the new standards and provide crosswalks showing how they differ from the 

previous standards, resources supporting formative assessment processes, information about 

changes in writing instruction, and a variety of other information about RttT-related plans and 

activities. Additional modules and resources were released beginning in June 2012, including six 

new RttT Phase II modules and a cohort-based, facilitator-led version of the North Carolina 

Professional Teaching Standards module (which became available on September 17, 2012); an 

additional NC FALCON module will be released in Fall 2012. In addition, an online tutorial on 

the North Carolina Educator Evaluation System (NCEES) was developed for administrators and 

made available through the NCEES Wiki . These additional modules and resources will be 

discussed in future evaluation reports. 

Evaluation Findings  

The evaluation findings are based upon data collected from NCDPI web analytics, surveys of the 

users of the online resources, reviews of the online modules and resources, observations of 

webinars, and detailed data (via surveys, interviews, and focus groups) from schools 

participating in the RttT Professional Development Evaluation longitudinal descriptive study. 

Major findings are summarized below.  

Overall Relevance, Interest, and Access  

¶ Online modules, webinars, and resources were aligned to the RttT professional development 

priorities and directly addressed the standards for teaching adopted by North Carolina.  

¶ Website analytics show that, since July 2011, there has been considerable interest in and 

access to the RttT online materials. Approximately one-half of the stateôs educators had 

completed at least one module as of June 30, 2012, with an average of about 2.1 modules per 

educator. Between August 2011 and March 2012, approximately 1,800 educators participated 

in the webinars, with those on mathematics attracting the most interest by far. There were 

more than 27,000 visitors to the NC Essential Standards webpage in January alone.  

¶ Educators reported difficulty finding specific RttT resources, since they are distributed across 

multiple online locations.  
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Online Modules
 3
 

¶ Evaluator reviews and educator feedback revealed that the online modules provided a concise 

overview, objectives were clearly described, and directions for activities were easy to follow. 

The online modules and webinars were aligned to the RttT professional development priority 

areas and directly addressed the North Carolina standards for teaching.  

¶ The stateôs original RttT Detailed Scope of Work (DSW) (pp. 52-53) specified that 16 

modules to support the transition to the new standards and assessments would be available by 

the end of 2011. In July, 2012, USED approved an amendment asking for an extension to the 

original timeline for development in response to delays in the state hiring process for online 

developers, with new target dates of November 2011 for the first seven modules and June 

2012 for the remaining nine. As of June 30, 2012, 13 of the 16 modules specified in the 

revised timeline were developed and made available to educators, with two additional 

modules planned for release later in the year. Within the original timeframe proposed by the 

DSW, however, only one module was released on schedule; several LEA Professional 

Development Coordinators stated that these delays negatively impacted local professional 

development plans to incorporate the modules.  

¶ Approximately 76% of educators agreed that the modules were easily accessible. Of those 

who indicated difficulties with access, teachers reported more issues than did school 

administrators. Access issues included difficulty locating the modules, outdated software, 

unreliable or slow Internet access, and incorrect log-in information. 

¶ Overall, 78% of module participants agreed that the modules were relevant to their 

professional development needs. Two major weaknesses educators reported that limited the 

value of the modules were that they were (a) redundant with prior professional development 

activities and (b) not sufficiently tailored to specific content and grade-level needs for 

teachers. 

¶ When asked whether the modules were of high quality, 78% of educators agreed or strongly 

agreed. Administrators were more likely to agree that the modules were of high quality than 

were teachers, and, among them, elementary and middle school teachers were more likely to 

do so than were high school teachers.  

¶ On more specific survey items, 83% of participants rated the modules as well-organized, but 

only 71% agreed that the modules provided meaningful opportunities for collaboration 

and/or social interaction. While 79% agreed that the modules increased their understanding 

of the material, 70% agreed that the modules provided constructive feedback and were free 

of technical issues.  

¶ A review of the online modules using a rubric aligned to the Learning Forward/NSDC (2011) 

professional development standards (Appendix B), in addition to participant data, suggest 

                                                 
3
 The evaluation findings are limited to the Phase I Online Learning Modules, including NC FALCON (detailed in 

Section I), webinars, and additional online resources made available to LEAs during the 2011-12 school year. The 

Phase II modules released in June 2012 are included for the purpose of addressing the scheduled timeline for module 

development proposed in the stateôs detailed scope of work through June 2012, but are not reflected in the findings 

throughout this report. These modules will be addressed in the September 2013 Annual Report.  
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that many of these standards are not being fully addressed. Areas in which the modules could 

better align include: learning community approaches; prioritization and coordination of 

professional development resources and activities by local leadership; use of data to plan, 

assess, and evaluate professional learning; effective adult learning designs; support for long-

term professional development implementations; and a focus on specific student learning 

outcomes. 

Webinars 

¶ Almost 83% of webinar participants agreed that the webinars were relevant to their 

professional development needs, while 78% agreed they were of high quality.  

¶ More recent webinars were highly rated for accessibility, with 92% of survey participants 

agreeing that they were easily accessible.  

¶ Members of the Evaluation Team who observed webinars selected ñlistening to a formal 

presentation by the facilitatorò as a primary activity in 95% of observations. Evaluators also 

indicated that opportunities for meaningful collaboration and/or interaction were present in 

only 30% of the session periods observed (protocol, Appendix C; results, Appendix D). 

Local Use and Capacity  

¶ While the NCDPI Facilitatorôs Guide recommends that participants complete the modules in 

PLCs, the actual context for their use varied widely. Only 27% of survey participants 

reported that they completed the online module activities in a PLC setting, as recommended. 

Approximately 74% of participants reported that they completed the module activities 

independently, with only some of those indicating that they had opportunities for follow-up 

discussions. More detailed information from 18 LEAs participating in the RttT PD 

Evaluationôs longitudinal study revealed that, of the 14 LEAs that reported having accessed 

the modules, six used the modules in PLCs. Two schools reported that they completed the 

modules in a large-group face-to-face setting with a facilitator and six LEAs directed 

educators to use the modules independently, with three of those facilitating some follow-up 

discussions. One LEA provided opportunities for educators to have online discussions related 

to the content of the modules. Overall, these results suggest that local professional 

development leaders may need additional support to ensure that they are able to incorporate 

the modules into their local professional development programs as intended.  

¶ Educators have interest in using technology tools (such as threaded discussions, shared 

content repositories with social networking features, collaborative wikis, synchronous chat, 

messaging, and blogs) to enhance professional development, but many LEAs do not have the 

technology resources and/or expertise to support the effective use of these tools. While tools 

exist within the NC Education Moodle Learning Management System and across the Internet 

to support the kinds of online communication and collaboration described in the RttT 

proposal, by June 2012, NCDPI and LEAs had not yet made full use of these tools to support 

implementation of the modules. Many LEAs may lack both the models and the tools to 

provide the kinds of high-quality online professional development envisioned by the RttT 

proposal. 
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Summary of Findings 

NCDPI has created and utilized a substantial set of online resources, conducted dozens of 

webinars, and developed online learning modules to support local PLCs. To date, the online 

resources provided by NCDPI have been designed and used primarily to disseminate information 

to educators statewide; LEAs have been primarily responsible for providing the collegial 

interactions, connections with practice, opportunities for reflection, and differentiation to meet 

varied professional needs required for effective professional development.  

While NCDPIôs efforts have positively impacted thousands of educators throughout the state, 

and the majority of educators have indicated their satisfaction with these resources, the current 

collection of OPD activities and resources does not yet fully leverage all of the potential benefits 

of technology to extend and enhance professional development. The findings suggest that the use 

of these resources at both the state and local level is not yet wholly consistent with national 

standards for online professional development. Many LEAs likely will need additional guidance, 

training, support, technology tools, and/or content resources to ensure that local efforts 

contribute to the quality of the experiences for educators and that the vision for online 

professional development outlined in the stateôs RttT proposal is realized and can be sustained 

beyond RttT.  

As detailed below, NCDPI already has recognized the steep learning curve resulting from a 

project of this scale, has learned from many of the challenges encountered during the first 

implementation year, and is working to address these issues during the second year of 

implementation.  

Recent Developments in RttT-Related Online Professional Development  

After review of a preliminary draft of this report, NCDPI staff noted that several developments 

already were underway to ensure that NCDPI can continue to build its internal capacity for 

developing and delivering online instructional resources and activities, and for supporting local 

implementation. To that end: 

¶ Since the completion of the Phase I online learning modules, NCDPI has expanded its 

instructional design team to five members; 

¶ NCDPI has established a new development process for the next phase of online professional 

development modules scheduled for release after June 2012;NCDPI has developed a plan for 

implementation of the new modules, outlined in its Phase II Online Module Implementation 

Guide.
4
 This supplemental guide provides guidance to LEA and charter school teams in the 

implementation of the Phase II online modules for professional development developed by 

NCDPI for the 2012-2013 school year. It also details six different models for implementation 

at the LEA level, including best practices and strategies for facilitation and incorporation of 

PLCs;  

                                                 
4
 http://www.rt3nc.org/pubs/implementation_guide_2012.pdf 

http://www.rt3nc.org/pubs/implementation_guide_2012.pdf
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¶ NCDPI has partnered with the Friday Institute for Educational Innovationôs Education 

Workforce Development team
5
 to provide their staff with training and support for 

technology-enabled learning, including training related to online professional development; 

NCDPI also now hosts a central online location for all professional development resources
6
;  

¶ NCDPI will continue to explore ways to provide participants with online opportunities to 

interact with peers and participate in facilitated online professional development experiences, 

including the use of a cohort-based, facilitator-led online course; and 

¶ NCDPI also will continue to provide targeted support to LEAs to ensure that online modules 

and resources are integrated successfully into local professional development plans. 

Recommendations 

Based on the findings of this evaluation, the following recommendations are provided for 

consideration as NCDPI seeks to achieve the goals for OPD outlined in the RttT proposal, build 

statewide capacity, and better align future efforts to standards for high-quality online 

professional development.  

1. Ensure LEAs have the guidance and support needed to implement the new strategic plan 

outlined in the Phase II Online Module Implementation Guide to further the use of effective 

online and blended professional development statewide.  

2. To improve alignment to the stateôs RttT proposal and to national standards for online 

professional development, expand statewide OPD activities and/or support local initiatives 

to: (1) provide educators with access to a greater variety of online learning experiences (e.g., 

online communities, workshops, peer mentoring); (2) increase opportunities for online peer 

interaction across LEAs and across all online professional development offerings; and (3) 

further differentiate professional development activities to meet the specific needs of teachers 

of different content areas, grades, and levels of expertise.  

3. Where possible, leverage existing online professional development workshops and resources 

available through the national e-Learning for Educators Consortium, other RttT states, local 

providers like LEARN NC, and others.  

4. Focus on building statewide capacity for effective implementation and facilitation of OPD in 

order to ensure sustainability beyond the period of RttT funding. To do so, build upon multi-

LEA and regional coalitions that will share expertise and resources to develop OPD 

programs throughout the State. 

5. Leverage the additional tools available via the NC Education Moodle Learning Management 

System to support both state and local professional development initiatives with 

asynchronous and synchronous discussions, content repositories, and wikis.  

6. Continue to focus on organizing all online resources into a centralized, searchable content 

repository, to make them more easily accessible.  

                                                 
5
 A unit of the Friday Institute separate and distinct from the Evaluation Team 

6
 http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page 

http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page
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Introduction  

In 2010, North Carolina was one of 12 states chosen through a competitive application process 

by the U.S. Department of Education to receive $400 million in federal Race to the Top (RttT) 

grant funding. The RttT grant requirements recognized the importance of professional 

development for the successful implementation of education reforms by requiring states to 

develop comprehensive strategies for the expansion and subsequent evaluation of their 

professional development offerings. In response to this call for professional development, the 

state of North Carolina crafted an ambitious plan to support educators through a multi-faceted 

and ongoing approach to professional development focused on: the changes driven by the new 

Common Core State Standards and North Carolina Essential Standards; the increased use of data 

to inform classroom and school decisions; the increased use of technology tools and digital 

resources for teaching and learning; the new teacher and administrator evaluation processes; 

increased emphasis on formative assessment to inform instructional decisions; and increased 

emphasis on differentiating professional development needs for individual educators with 

different backgrounds. All of the major RttT initiatives depend upon professional development to 

ensure that North Carolinaôs educators are well-prepared and supported as they work to 

implement these changes in their schools and classrooms. 

The North Carolina Department of Public Instruction (NCDPI) is responsible for carrying out the 

RttT professional development plan and for creating a professional development infrastructure 

that is sustainable beyond the period of the RttT grant. One of the primary goals of this initiative 

is to ñexpand the online professional development infrastructure to provide accessible and high-

quality online professional development for all educators throughout North Carolinaò (North 

Carolina Office of the Governor, 2010, p. 10). The progress made towards accomplishing this 

goal is the focus of this report.  

RttT Proposal Plan for Online Professional Development 

The RttT proposal details North Carolinaôs strategic plan for carrying out RttT-related reform 

initiatives. Highlighting the importance that North Carolina has placed upon technology-enabled 

e-learning, the use of online professional development resources and activities to support these 

initiatives is embedded throughout the proposal. Section D5 of the proposal specifically lays out 

the plans for the RttT Professional Development Initiative with a series of core activities. Below 

is an excerpt from section D5 of the RttT proposal that provides both the rationale and scope for 

the use of e-learning tools to support professional development: 

Core Activity 4: Support the effective use of technology-enabled e-Learning to extend 

professional development opportunities. North Carolina is a geographically large state, with 

many rural districts, a strong technology infrastructure, and a successful record of using 

online learning approaches in high schools, colleges, and professional education settings. 

North Carolinaôs RttT plan focuses on the use of e-learning tools to meet the professional 

development needs of teachers, schools, and districts. Research from a USED-funded e-

Learning for Educators project (Russell, 2009) and from other studies (Carey et al., 2008; 

Dede, 2006; Treacy et al., 2002) demonstrates that well-designed and -implemented online 

professional development programs are not only valued by teachers but also positively 
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impact classroom practices and student learning. The plan for the RttT Professional 

Development Initiative leverages the technologies made available by the proposed North 

Carolina Kï12 Education Technology Cloud (described in section A2) to strengthen 

professional development offerings in many ways, such as: 

¶ Ensuring that professional development that addresses priority content is available 

statewide; 

¶ Providing alternatives for educators who prefer the flexibility, pacing, and learning styles 

possible through online learning;  

¶ Providing opportunities for teachers to interact with mentors and content experts when 

face-to-face meetings are not possible;  

¶ Engaging educators in virtual learning as students, thereby providing them with first-hand 

experiences that will help them understand and employ the potential of e-learning with 

their students; and 

¶ Extending and enhancing on-site workshops, professional learning communities, 

coaching, mentoring, classroom observations, and other components of local professional 

development programs through the use of online communications and resources. 

Oversight. The North Carolina eLearning
7
 Commission, appointed by the Governor and 

chaired by Lt. Governor Walter Dalton, will join with the State Board of Education to 

oversee the development of online professional resources to further the use of technology-

enhanced and technology-enabled forms of professional development. The e-Learning 

component of the RttT Professional Development Initiative will make online learning tools, 

such as learning management systems, wikis, virtual conferencing systems, etc., readily 

available to all LEAs thorough the Kï12 Education Technology Cloud. It will also provide 

training and support to state and local professional development leaders in the effective uses 

of technology. Finally, it will coordinate with the Content Working Groups described above 

to ensure that priority professional development content is available to all teachers online.  

Provider. LEARN NC, a statewide online professional development provider based at UNC-

Chapel Hill, will play a central role in the e-Learning component of the RttT Professional 

Development Initiative, building upon the stateôs existing e-Learning for Educators 

partnership, which includes UNC-TV (public television), NCDPI, NC Virtual Public School, 

and the Friday Institute at NC State University. North Carolina is a member of the multi-state 

e-Learning for Educators consortium that is led by Alabama Public TV and Education 

Development Center, Inc. and funded by a USED Ready to Teach grant. The RttT 

Professional Development Initiative will make extensive use of the resources available 

through this consortium, including the online professional development workshops in 

teaching reading at the elementary level and algebra readiness at the middle school level that 

                                                 
7
 There is not yet a clear punctuation standard for the term; the eLearning Commission does not include a hyphen in 

its title, but other organizations (like the e-Learning for Educators Consortium) do. This report defaults to ñe-

learning,ò but retains the variant ñeLearningò when included as part of the Commissionôs name. 
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have been shown to be effective in large, randomized-control studies (Meeks and Russell, 

2010; Master et al., in press). Since online resources can reach teachers throughout the state 

and can be cost-effective once the initial development work is completed, North Carolina 

will  allocate significant RttT resources to this component of the RttT Professional 

Development Initiative.  

Purpose of the Evaluation 

The purpose of this evaluation is to provide detailed information about the extent to which the 

online professional development components of the RttT application have been carried out, and 

the immediate impact of RttT online professional development efforts on educators. Although 

the current report is not a required deliverable under the RttT Professional Development 

Evaluation contract, the importance of this initiative warranted an expansion of the previously-

submitted baseline professional development evaluation report, Building LEA and Regional 

Professional Development Capacity. The findings from this interim report are intended to inform 

future online professional development efforts by providing timely formative evaluation 

information based on data that was to be included in the previous report, but was not available 

before publication. In future, data about OPD efforts will be integrated into the overall evaluation 

report of professional development, as originally planned (September 2013 Annual Report; 

September 2014 Final Report: Impact). 

The evaluation of online professional development efforts is aligned with the initial report in that 

it addresses the following general questions that have guided the overall evaluation of all RttT 

professional development efforts:  

1. State Strategies: To what extent did the state implement and support proposed RttT 

professional development efforts?  

2. Short-Term Outcomes: What were direct outcomes of state-level RttT professional 

development efforts? 

This report is divided into two sections directly aligned to these two overall evaluation questions. 

The first section provides an overview of the North Carolina RttT professional development plan 

and its use of online activities and resources to support state-level professional development 

efforts. More specifically, it focuses on professional development efforts in which online formats 

were the primary method for delivering instructional content (e.g., webinars and online learning 

modules). The purpose of the first section is to assess the progress made through June 30, 2012, 

the first year of implementation, in addressing the online professional development components 

embedded throughout the RttT proposal (North Carolina Office of the Governor, 2010) and the 

RttT detailed scope of work (North Carolina Department of Public Instruction, 2010). The 

evaluation findings are limited to the Phase I Online Learning Modules, including NC FALCON 

(detailed in Section I), webinars, and additional online resources made available to LEAs during 

the 2011-12 school year. Information about the Phase II modules released in June 2012 are 

included for the purpose of addressing the scheduled timeline for module development proposed 

in the stateôs detailed scope of work through June 2012, but findings throughout this report do 

not include analysis of these modules. These modules will be addressed in the September 2013 

Annual Report. 
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The second section of this report describes the extent to which online professional development 

activities and resources have resulted in the expected outcomes of the initiative. More 

specifically, Section II reports on the use of online professional development resources at the 

local level and the extent to which online resources provided by NCDPI resulted in access to 

high-quality professional development that met Kï12 educatorsô professional needs. The 

evaluation framework provided in Appendix A provides a more detailed overview of these core 

activities and short-term outcomes.  

In addition to helping answer the overall formative evaluation questions, the report provides 

recommendations to help inform future decisions for effectively using online tools to support and 

extend professional development. The report concludes with next steps for continuing the 

evaluation of online professional development.  
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Data Sources and Analyses 

Data Sources for Analyses of Statewide Efforts 

Online Resources Review 

The RttT Professional Development Evaluation Team developed an Online Professional 

Development Rubric (OPD Rubric) to help determine the extent to which online professional 

development offeringsðin particular, the Phase I Online Learning Modulesðare aligned to 

standards for high-quality professional development as identified in the RttT proposal. The OPD 

Rubric (Appendix B) is organized around standards for professional development developed by 

Learning Forward (formally the National Staff Development Council). It is based largely on 

indicators of high-quality online professional development as determined by several 

organizations nationally recognized for leadership in the fields of professional development and 

online learning. The primary sources of the indicators included in the rubric are Learning 

Forwardôs publication, E-learning for Educators: Implementing the Standards for Staff 

Development (National Staff Development Council, 2001) and the Southern Regional Education 

Boardôs Online Professional Development Standards (Southern Regional Education Board, 

2004). Finally, the International Association for Kï12 Online Learningôs publication, National 

Standards for Quality Online Courses (iNACOL, 2010), provided guidance for evaluating the 

quality of assessment and instructional design. 

The Phase I Modules were initially reviewed between September and December of 2011. Using 

the rubric to guide the review, members of the Evaluation Team reviewed each module to assess 

the extent to which the modules aligned to the standards. Modules were revisited periodically 

throughout the remainder of the 2011-12 school year in order to note any significant changes and 

to reassess earlier reviews. Due to the recommended blended approach for implementing the 

online modules (i.e., inclusion of offline activities to be completed locally in PLCs or other 

settings determined by LEAs), as well as variations in local conditions and organizational 

support, the presence of many indicators could not be directly assessed solely through the 

review. As a result, data about local implementation and participantsô perceptions regarding 

quality and value of the resources were combined with the Evaluation Teamôs review in order to 

assess alignment to these standards. Data sources and findings are reported in Section II of this 

report.  

RttT Professional Development Observation Protocol 

To better assess during webinars the extent to which the RttT Professional Development 

Initiative has leveraged available online resources, the Evaluation Team adapted its RttT 

Professional Development Observation Protocol (Appendix C; results in Appendix D) to include 

two sections specifically related to the use of online tools to support professional development. 

The original observation protocol was adapted from a professional development tool developed 

by Horizon Research, Inc.
8
 and is used to collect data about the design and implementation of 

professional development sessions. The protocol includes both closed-form and Likert-scale 

                                                 
8
 http://www.horizon-research.com/instruments/lsc/pdop.pdf 

http://www.horizon-research.com/instruments/lsc/pdop.pdf
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items related to general characteristics of high-quality professional development. Consistent with 

standards for evaluation identified in the RttT proposal, a section was added to address the online 

professional development standards of Learning Forward (previously National Staff 

Development Council) (2001, 2011), the International Association for K-12 Online Learning 

(2011), and the Southern Regional Education Board (2004).One observation was completed 

every 30 minutes, with a new protocol completed for each segment. This 30-minute observation 

cycle provides consistent periods of observations for comparison across sessions that last 

anywhere from 30 minutes to two hours. During each 30-minute observation, observers 

identified the online professional resources used by participants and/or facilitators, described the 

primary activities, and recorded their level of agreement on a number of items related to the use 

of these resources in contributing to the overall effectiveness of the sessions. Due to the online 

format of the webinars, many items could not be directly observed (e.g., number of participants 

and grade levels attending) and were excluded from reporting. The Evaluation Team attended 21 

webinars during the 2011ï12 school year, resulting in 40 separate 30-minute observations.  

Online Resources Survey 

The Online Resources Survey (Appendix E) was created to collect data on the use and quality of 

the online resources described in Section I. The online survey was adapted from standards for 

onsite and online professional development identified in the RttT proposal. The survey consists 

of 7 to 10 Likert-scale items (depending on the type of resource selected) and two open-ended 

questions about the perceived benefits of the online resource and participantsô suggestions for 

improving it. The online survey initially was e-mailed to a sample of 9,000 registered module 

participants, as well as all 1,812 webinar participants, and it was also made available on the RttT 

Weekly Update, an online newsletter distributed to approximately 1,500 LEA RttT coordinators, 

LEA Professional Development Coordinators, LEA Curriculum Coordinators, and some 

principals. A low response rate (approximately 9%) and concerns over sampling bias prompted 

the Evaluation Team to delay the report until additional responses could be collected. To 

increase the number of responses, a survey link was embedded directly within the modules, and 

participants were prompted to complete the survey prior to receiving their certificate. The 

Evaluation Team also requested that webinar facilitators embed the survey link at the end of their 

webinars, and follow up with an email containing the survey link. Findings from the original 

email distributions of the survey were combined with responses from the embedded surveys for a 

total of 10,612 respondents for the modules and 1,165 respondents for the webinars. A complete 

breakdown of survey completion rates, participant demographics, and item-by-item responses 

related to modules and webinars respondents is reported in Appendix F.  

NC FALCON PreK-12 Formative Assessment Post-Survey 

In order to also include data specific to individual NC FALCON modules, the Evaluation Team 

requested and received data on August 1, 2012 for the PreK-12 Formative Assessment Post-

Survey (Appendix G) for participants who completed the survey from June 2011 onward. These 

survey data were collected from participants as they finished their final module. The item of 

interest for the purpose of the evaluation was participantsô responses to the item asking them to 

rate the benefit of each module and provide and explanation for their rating. There were 6,791 

respondents to the post-survey, with completion rates ranging from 26% to 47% (Appendix G, 

Table G.1).  
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Quantitative analyses were completed using SPSS and STATA and focused primarily on 

descriptive analysis of item-level responses. In addition, quantitative data from these surveys 

were analyzed to examine patterns in responses by participantsô role, event type (e.g., module, 

webinar, resource), and region. Responses to open-ended survey items of the Online Resources 

Survey were imported into Microsoft Excel and coded by their relation to each Learning Forward 

professional development standard.  

NC Education and NCDPI Site Analytics  

The evaluation teams received site analytics for North Carolina Education from the Center for 

Urban Affairs & Community Services at NC State University; information included certificates, 

module completions, and other data related to access and completion of the online modules. 

From NCDPI, the evaluation team received site analytics related to unique visitors and 

downloads from ncpublicschools.org for the period of July 2011 through June 2012, as well as 

GoToWebinar attendee reports for webinars conducted between August 2011 and March 2012 

related to the Instructional Improvement System, the Content Area Live Chats, and the North 

Carolina Educator Evaluation System. These reports were used to provide descriptive statistics 

related to access to online professional development resources and participation in online 

professional development activities.  

Data Sources for Analyses of Local-Level Efforts 

As described in the first annual RttT professional development evaluation report (2012) the 

Evaluation Team identified a purposeful sample of 27 schools in 27 LEAs to participate in a 

longitudinal descriptive study. The sample includes schools from rural, suburban, and urban 

locations that range in grade levels, size, student demographics, student achievement levels, and 

professional development ratings on the Teacher Working Conditions Survey, so that the sample 

reflects the variety of schools found across the state (see Appendix H). With the exception of the 

Professional Development Leader survey (which was distributed statewide), the data sources 

described below were used to collect data only from schools in this purposeful sample.  

Professional Development Leader and Teacher Surveys 

Central office staff, school leaders, and teachers from the schools participating in the 

longitudinal study completed annual surveys. To construct these surveys, Evaluation Team 

members used the approved professional development evaluation questions, the RttT proposal, 

and both state and national standards for teaching and learning to guide question identification 

and development. Survey protocols were designed in cooperation with NCDPI to systematically 

collect information about local professional development, state-level supports, use of available 

RttT professional development resources, and organizational and classroom practices in the 

schools, which will serve as a baseline to assess changes over the period of the North Carolina 

RttT initiatives. The LEA Professional Development Leader Survey (Appendix I) consists of 77 

Likert-scale items and addresses the following areas: quality and alignment of professional 

development, leadership, and LEA capacity to support professional development. In addition to 

these areas, the Teacher Surveys (Appendix J) also address the impact that professional 

development has had on the respondentsô knowledge of and skills associated with the Common 

Core State Standards and North Carolina Essential Standards, as well as how instructional time is 
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spent within the content areas. Quantitative analyses were completed using SPSS and STATA 

and focused primarily on descriptive analysis of item-level responses.  

LEA Interviews and Focus Groups 

Interviews and focus groups were conducted with Central Office staff, principals and teachers for 

the longitudinal school sample (see Appendix K). At the time of this report, the Evaluation Team 

had complete data from 18 of the 27 LEAs. The purpose of the interviews and focus groups was 

to elicit more detailed information regarding RttT professional development activities and 

supports than is available through surveys alone. To develop the interview protocol, Evaluation 

Team members revisited the RttT evaluation questions, the RttT proposal, and Learning 

Forwardôs standards. Based on these documents, an interview protocol was created to 

systematically collect information about current professional development processes in the 

schools. The protocol included several questions directly aimed at developing a better 

understanding of the outcomes of online professional development activities and resources. 

Responses to protocol questions were imported into ATLAS.ti  qualitative analysis software and 

initially coded based on the related professional development standards, followed by a second 

round of coding to determine commonly-appearing categories within each standard.  
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I. Evaluation of the Implementation of State-Level Online Professional Development 

Section I of this report is guided by the following overall evaluation question from the baseline 

evaluation report, Building LEA and Regional Professional Development Capacity: 

Evaluation Question 1. State Strategies: To what extent did the state implement and support 

proposed RttT professional development efforts? 

This section begins with an overview of the online professional development resources and 

activities provided through the RttT Professional Development Initiative as of June 30, 2012. 

The overview describes how these resources and activities are being used to support RttT 

professional development efforts, and it addresses the following core activities outlined in the 

RttT proposal:  

¶ Identify, evaluate, and develop, as needed, professional development resources.  

¶ Support the effective use of technology-enabled e-learning to extend professional 

development opportunities.  

The overview is then followed by an evaluation of the extent to which these activities and 

resources are in alignment with the plan outlined throughout the entire RttT proposal, including 

the online professional development components described in the RttT detailed scope of work.  

Since the primary purpose of this section is to report on the extent to which the RttT Professional 

Development Initiative has carried out the online components of the core activities highlighted 

above, it relies primarily on a review of available documents, online communications, artifacts, 

and online resources (e.g., modules and wikis) for descriptive purposes.  

Overview of Online Professional Development Resources and Activities 

One of the core activities of the RttT Professional Development Initiative is to ñidentify, 

evaluate, and as needed, develop professional development resourcesò (RttT proposal, p. 189). A 

key product of this development work is an expansion of the current online professional 

development repository, enabling teachers and administrators to access appropriate professional 

development offerings relevant to their needs, such as preparation for implementing new 

standards, assessments, and curricula. An overview of the online professional development 

resources identified or developed for RttT professional development is provided below. These 

resources include the North Carolina Education Learning Management System (LMS) and its 

collection of online modules (the North Carolina Education Online Learning Modules), a series 

of ongoing webinars, state and regional wikis, and other web-based resources.  

North Carolina Education Online Learning Modules (NC Education) 

In Summer 2011, NCDPI launched the NC Education website, ña resource for professional 

development, online assessments, student learning, and other activities for the North Carolina 

education community.ò NC Education is built using Moodle, a free, open-source software 

package for creating web-based courses and websites. NC Education is primarily used to offer a 
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series of online learning modules to North Carolina educators. Most of the modules are designed 

to take approximately 90 minutes to complete. Although teachers may complete the online 

modules independently, the modules were designed to be used by collaborative teams in order to 

promote professional dialogue. NCDPI recommends that participants complete the modules in 

either a face-to-face setting (e.g., a Professional Learning Community) or, if available, through 

online collaborative tools provided by their local education agency (LEA). LEAs and charter 

schools determine scheduling for teachers to complete both the online and face-to-face 

components of the blended professional development sessions. NCDPI assists LEA and charter 

teams in planning and implementing the blended (online and onsite) RttT professional 

development activities related to transitioning to the new standards, assessments, data systems, 

and technologies. NCDPI incorporated into NC Education modules from North Carolinaôs 

Formative Assessment Learning Communityôs Online Network (NC FALCON), which were 

developed and piloted prior to RttT. NC FALCON consists of five professional development 

modules designed to support the implementation of formative assessment in classrooms (Table 

1a). In addition, NCDPI developed six Phase I online modules for use during the 2011-12 school 

year (Table 1b, following page). 

 

Table 1a. Summary of NC FALCON Online Learning Modules  

Module Title Module Summary 

I. Importance of Formative 

Assessment 

This module provides an introduction to formative assessment, its importance 

and role in North Carolinaôs 21st Century Balanced Assessment System. The 

estimated time to complete this module is 4 hours.  

II. Learning Targets and 

Criteria for Success 

This module focuses on helping teachers write clear learning targets and define 

criteria for success. The estimated time to complete this module is 4 hours. 

III. Collecting and 

Documenting Evidence 

This module explores how teachers can collect and document evidence of 

learning. The estimated time to complete this module is 2 hours. 

IV. Analyzing Evidence and 

Descriptive Feedback 

This module provides teachers with an understanding of how to analyze 

evidence of learning and use descriptive feedback to reflect student strengths 

and weaknesses. The estimated time to complete this module is 4 hours. 

V. Administrator's Role in 

Formative Assessment 

This module looks at the role of the administrator in formative assessment. The 

estimated time to complete this module is 4hours. 
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Table 1b. Summary of NC Education Phase I Online Learning Modules  

Module Title Module Summary 

The Call for Change: An 

Overview of CCES 

A pre-requisite to the 2011 Summer Leadership Institutes, this module provides 

a historical perspective of NCDPIôs basic conceptual framework addressing 

the call for change and how this change evolved. The rationale for why North 

Carolina chose to participate in Common Core State Standards and create the 

Essential Standards is addressed. The online component of this module takes 

approximately 90 minutes, but time offline for the inclusion of various activities 

will vary for each user or group. 

Understanding the Standards 

This module compares the current standards and the new standards, including 

structure, concepts, and themes, to distinguish what makes Common Core State 

Standards and North Carolina Essential Standards new, better, and different. 

Two Instructional Toolkit documents (Crosswalks and Unpacking Standards) 

are introduced. The core online component of this module takes approximately 

90 minutes, with additional time required to complete subject-specific areas and 

offline activities.  

Revised Bloomôs Taxonomy  

This module provides an overview of Cognitive Dimensions and Knowledge 

Domains, and their relationship to instruction, learning, and assessing the North 

Carolina Essential Standards. The online component of this module takes 

approximately 90 minutes, but time offline for the inclusion of various activities 

will vary for each user or group. 

Designing Local Curricula for 

the 21
st
 Century Learner 

This module is organized into sections that illustrate three suggested phases and 

teams needed during the process of developing standards-based local curricula 

that reflect research-based theories regarding curriculum design and classroom 

instruction. The module is designed to be viewed by LEA and school teams as 

they make the transition to the new Standard Course of Study.  

North Carolina  Professional 

Teaching Standards  

This module provides educators with an exploration of the teacher standards and 

the rating scales for each indicator. Participation in this module will build 

deeper conceptual knowledge of each standard and lead to greater agreement 

among teachers and evaluators in the rating of a teacherôs performance. The 

time to complete this entire module is approximated to be up to seven hours. 

Understanding Student 

Behavior I 

This module helps teachers develop an enhanced awareness of behavioral health 

issues in the classroom. The teacher may implement the knowledge to foster 

communication that will increase academic achievement, decrease dropout 

rates, and increase graduation rates for all of our Kï12 students. 

 

The online modules in NC Education use the Moodle course structure, which presents links to 

instructional resources and activities that are organized by topic and are presented on a single 

webpage (Figure 1, following page). Each module includes an introductory presentation that 

provides an overview of the content and objectives of the module as a whole. The introduction is 

followed by a sequence of presentations and related resources organized by topic. Instructional 

presentations typically include a concise overview of the content, clearly described objectives, 

and instructional material in multiple formats, including video, audio, animation, and text. 

Instructional activities are embedded throughout the presentations and provide opportunities for 

reflection through questions and discussion prompts, as well as occasional opportunities to 

interact directly with the content through point-and-click activities. In addition to reflection and 

discussion activities, each of the online modules provides some form of assessment activity. 

These include pre-assessment activities such as KWL (What I KnowðWhat I Want to Knowð

What I Learned) charts, short quizzes, and summative assessments designed to determine 

participantsô understanding of content. 
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Figure 1. Screenshot of an Online Learning Module  

 

As part of Phase II, six new modules were developed and released through NC Education in June 

2012. One additional NC FALCON module also is scheduled for release in late 2012, and a 

cohort-based, facilitator-led version of the North Carolina Professional Teaching Standards 

module began on September 17, 2012. In addition, an online tutorial on the North Carolina 

Educator Evaluation System (NCEES) was developed for administrators and made available 

through the NCEES Wiki . Due to their release dates, these modules are not included as part this 

evaluation but will be included in next yearôs report. The titles of the new modules: 

¶ Connecting with Our 21st Century Learners 

¶ Digital Literacies in the Kï12 Classroom  

¶ Introduction to Data Literacy  

¶ North Carolina School Executive Standards and Evaluation Process  

¶ Understanding Young Student Behavior in the Classroom  

¶ Literacy in History/Social Studies, Science and Technical Subjects 

¶ The North Carolina Professional Teaching Standards 

¶ NC FALCON: Student Ownership Module 

¶ The North Carolina Educator Evaluation System: Online Tutorials for Administrators 
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Webinars 

NCDPI is also providing several ongoing webinar series and ñLive Chatsò using GoToWebinar 

as the delivery platform (see Table 2, following page, for a summary of webinars). The webinars 

are aimed at members of LEA Professional Development Leadership Teams, though all North 

Carolina educators can access either live or recorded versions. The webinars conducted prior to 

the Summer Leadership Institutes provided an overview and goals of the institutes and 

introduced teams to the stateôs blended approach to professional development. Following the 

Summer Leadership Institutes, NCDPI has been providing regular webinars for Professional 

Development Leadership Teams that focus on individual content areas in support of the 

transition to the Common Core State Standards and North Carolina Essential Standards. These 

Content Area Live Chats are designed to address topics that are more focused than those covered 

in the face-to-face workshops or institutes and are intended to provide opportunities for 

educators to chat online with content experts. In addition, NCDPI has provided informational 

webinars addressing RttT-related topics such as the Instructional Improvement System and the 

new Educator Evaluation Process. Those who did not attend can view recordings of webinars 

posted online.  

Web-based Resources 

NCDPI also offers a wide range of web-based resources to support the communication and 

dissemination of information related to RttT reform efforts (Table 3, p. 21). In addition to RttT-

related documents, guides, recordings, and presentations available for download on NCDPIôs 

website, educators also have access to both state-level and regional wikis where they can view 

event calendars, materials, recording of past webinars, RttT updates, and other information 

related to their content areas and regions. NC Education has been expanding the number of 

instructional resources available to educators by using the Moodle course structure to house 

online content repositories such as NCDigins and Online Writing Instruction, which are 

described in Table 3.  
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Table 2. Summary of NCDPI Webinars 

 

Webinar Title Webinar Summary 

Content Area Live 

Chats 

Using GoToMeeting.com, an online meeting space, North Carolina educators are given 

the opportunity to ñchatò with NCDPI content experts in the Kï12 Curriculum and 

Instruction Division. These content-specific live sessions dedicate 60 to 90 minutes to 

addressing critical components and answering questions regarding the new Common 

Core State Standards and North Carolina Essential Standards. 

Instructional 

Improvement System 

Webinar Series 

NCDPI partnered with the North Carolina Association of Educators to present 

webinars around how the new Instructional Improvement System (IIS) will help 

teachers assess their students and target curricular resources to meet individual 

studentsô needs. Teachers also were asked to provide feedback regarding the kinds of 

resources they are currently using, what they like best about them, and suggestions for 

additional resources that would be helpful. 

North Carolina 

Educator Evaluation 

System Webinar Series 

The North Carolina Educator Evaluation System webinar series provides information 

on the new evaluation system for teachers and administrators. All webinars are 

approximately 60 to 90 minutes in length. These webinars address topics such as: 

rating observations and evaluations, summary ratings, the new Standards 6 and 8 that 

use student learning gains data, and professional development plans. 

Summer Institutes 

Webinar Series 

In preparation for the Common Core State Standards and North Carolina Essential 

Standards Summer Leadership Institutes, this webinar was offered on four separate 

occasions. Accessed through the NCDPI website, it informs local Professional 

Development Leadership Teams of expectations of them before, during, and after the 

Summer Leadership Institutes. 

Science, Technology, 

Engineering, and Math 

(STEM) Webinar 

Series 

This webinar series is designed to introduce tools, resources, and activities for schools, 

LEAs, and programs under the North Carolina Statewide STEM Strategic Plan. The 

first webinar in the series provided an overview of STEM work to date, an introduction 

of the rubric and designation, and an opportunity to discuss the STEM Learning 

Network. 

Standards and 

Assessment Webinar 

This webinar summarizes RttT requirements and process for LEAs and charter schools, 

outlines the stateôs plan, and covers implications for the Common Core State 

Standards, the Smarter Balanced Assessment Consortium (SBAC), and the 

Instructional Improvement System (IIS).  

Professional 

Development and 

Strategic Staffing* 

This webinar summarizes RttT requirements and processes for LEAs and charter 

schools, outlines the stateôs plan, and covers implications for local professional 

development and staffing. 

Mapping Curriculum, 

Planning Success: 

Integrating the 

Common Core 

Standards*  

Author and expert Dr. Heidi Hayes Jacobs presented this webinar on integrating the 

Common Core State Standards in the Kï12 classroom. The webinar addressed topics 

such as curriculum mapping, text complexity, and formative assessment. Included in 

this webinar was an interactive Q&A session with Dr. Jacobs responding to questions 

about curriculum, assessment, standards, and mapping. 

Common Core State 

Standards for Math 

High School 2012 and 

Beyond* 

The webinar discussed ensuring student proficiency in the Common Core High School 

Mathematics Standards by the 2014ï15 school year for those students entering ninth 

grade in the 2012ï13 school year. Also addressed was the launching the Common Core 

High School Mathematics Standards within the current course titles.  

*Note: Webinar sessions scheduled after the completion of data collection for this evaluation report.  

  

https://www.ncstem.org/sites/default/files/STEM_Strategy_NC_WORKING_Draft_v1%2021-1.pdf
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Table 3. Current Summary of RttT-Related Web Resources 

Title  Summary Intended Audience 

Facilitatorôs Guide  

This guide assists LEA and charter teams in planning and 

implementing NCDPIôs blended RttT professional 

development initiatives for the new standards. The guide can 

be accessed on the Accountability and Curriculum Redesign 

Effort (ACRE) website. 

Local Professional 

Development 

Leadership Teams 

Presentation Resources 

Content-specific presentations from the 2011 Summer 

Leadership Institutes, facilitatorsô notes, and sample agendas to 

design content sessions are located on the North Carolina RttT 

website.  

Local Professional 

Development 

Leadership Teams 

Common Core State 

Standards and North 

Carolina Essential 

Standards 

Instructional Support 

Tools 

This resource provides instructional and classroom assessment 

information for each content areas. In the toolkit are two 

documents: Unpacking Standards, which illustrates the skills 

and knowledge students are expected to master at a particular 

grade level; and Crosswalks, which compares the present State 

Course of Study to the new Common Core State Standards and 

North Carolina Essential Standards. The toolkit is posted on 

the ACRE website. 

All North Carolina 

educators 

NCDPI Collaborative 

Workspaces 

The NCDPI wiki is a website that provides access to materials 

from all Common Core State Standards and North Carolina 

Essential Standards training and provides the opportunity for 

cross-state educator collaboration around content areas. 

All North Carolina 

educators  

RttT Weekly Updates 

and Monthly Reports 

to USED 

These regular updates report on all RttT activities and 

upcoming opportunities. They are located on the NC RttT 

website. 

All North Carolina 

educators  

Comprehensive 

Professional 

Development Calendar 

All face-to-face professional development sessions in the 

Annual Professional Development Cycle, including dates and 

locations, are posted for public access. 

Al North Carolina 

educators 

Summer Institute 

Video 

This short video summarizes the Summer Leadership Institute 

sessions, with excerpts from each training, participant 

interviews, and clips of facilitators in action.  

Local Professional 

Development 

Leadership Teams 

TodaysMeet 

TodaysMeet provides an online public chat room that allows 

face-to-face professional development through which educators 

can make comments, ask questions, and communicate with 

each other about professional development activities. 

Local Professional 

Development 

Leadership Teams 

NCDigins 

NCDigins was created through a collaborative partnership 

between NCDPI and Technical Outreach for Public Schools 

(TOPS) and provides materials and resources related to the 

formative assessment process in a balanced assessment system. 

All North Carolina 

educators 

Online Writing 

Instruction  

The Online Writing Instruction repository provides educators 

with resources related to the new system of writing instruction, 

such as samples of student writing across content areas. 

All North Carolina 

educators 

 

Alignment with Race to the Top Proposal and Detailed Scope of Work 

In addition to describing the extent to which NCDPI has provided online professional 

development resources and activities to support statewide professional development efforts, this 

section also assesses the extent to which efforts are aligned with the RttT proposal and detailed 

scope of work. A description follows of the progress made towards implementing the online 
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professional development components embedded throughout North Carolinaôs RttT proposal and 

detailed scope of work.  

Section A2: Statewide Technology Infrastructure and Resources: The Kï12 Education 

Technology Cloud 

As part of the North Carolina Kï12 Education Cloud strategy described in Section A2 of the 

RttT application, North Carolina proposed to leverage technology resources to extend and 

enhance professional development programs for teachers and administrators through online 

workshops and webinars, virtual learning communities, virtual classroom observations, and 

online coaching (North Carolina Office of the Governor, 2010, p. 29).  

 

Work to date. Even though the North Carolina Kï12 Education Cloud is not yet operational, 

NCDPI has made extensive use of webinars to provide information about RttT-related reforms 

and to support local Professional Development Leader Teams as part of the Annual Professional 

Development Cycle. NCDPI has indicated that Regional Professional Development Leads have 

begun to lay the groundwork for extending existing collaborations between LEA professional 

development leaders to an online environment, such as through the utilization of technology to 

support online communities.  

Section B3: Supporting the Transition to Enhanced Standards and High-quality Assessments 

As part of Transition Goal 2 under Section B3 of the RttT proposal, North Carolina described a 

blended approach to professional development, with both onsite (face-to-face) and online 

(virtual) activities centered on the new standards (see also Section D5), and differentiated for 

educators based on their roles (North Carolina Office of the Governor, 2010, p. 65) to ensure that 

every teacher in North Carolina has a deep, specific understanding of the standards and can 

implement them to improve student outcomes. 

Work to date. NCDPI has provided ongoing support to LEAs and charter schools based on the 

Annual Professional Development Cycle, a collaborative effort between NCDPI and Regional 

Educational Service Alliances (RESA). This cycle has incorporated both onsite professional 

development sessions, as well as online activities in the form of webinars designed to follow up 

on face-to-face sessions, and online learning modules intended to incorporate face-to-face 

elements to complete instructional activities. Both face-to-face and online activities have been 

differentiated to the extent that offerings have been designed for educators based on their roles 

within the LEA and school (e.g., teacher, principal, LEA leadership team member, etc.) and 

organized around content-specific resources. However, online resources and activities targeted 

for teachers will need to be further customized to specific content areas and grades in order to 

better meet teachersô professional development needs (see Section II). 

Section C3: Using Data to Improve Instruction 

As part of Section C3 of the RttT proposal, educators should be provided professional 

development that is related to the deployment of the statewide North Carolina Instructional 

Improvement System (IIS). NCDPI is responsible for deploying online learning modules and 

professional development leaders that will support best practices and train teachers in using data 
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to improve instruction, including the use of the IIS (North Carolina Office of the Governor, 2010 

pp. 99ï103).  

Work to date. NCDPI has hosted a series of informational webinars to solicit feedback regarding 

the kinds of resources that educators are currently using and suggestions for additional resources 

to be incorporated in the IIS. NCDPI also collaborated with the North Carolina Association of 

Educators (NCAE) on webinars focused on how the new IIS is intended to help teachers assess 

students and target curricular resources to meet individual studentsô needs. Prior to the RttT 

initiative, NCDPI developed a series of online modules called North Carolinaôs Formative 

Assessment Learning Communityôs Online Network (NC FALCON). As described in the 

overview of online resources, NC FALCON makes up the core online professional development 

modules on the formative assessment process for RttT. Two modules related to data literacy 

were released in June 2012.  

Section D5: Providing Effective Support to Teachers and Principals 

This is the major professional development section of the proposal, containing multiple goals 

relevant to this evaluation. 

1. Providing Professional Development Resources 

As part of Section D5 of the RttT proposal, NCDPI was to develop an extensive set of 

professional development resources, including online modules. The North Carolina RttT detailed 

scope of work outlines the timeline and targets for the development of new professional 

development modules to populate the professional development repository focusing on 

supporting the transition to new standards (North Carolina Department of Public Instruction, 

2010, pp. 52ï53). According to the original RttT State Detailed Scope of Work, eight modules 

focusing on the transition to the new curriculum standards and eight modules focusing on 

assessment related to the new standards and data literacy were to have been developed by the end 

of 2011. However, recognizing their initial limited capacity to develop the online material and 

due to delays in the state hiring process for online developers, NCDPI submitted an amendment 

to USED asking for an extension of the original timeline for development. The amendment 

called for the completion of seven modules by November 2011 and 9 modules by June 2012. The 

amendment was approved on July 5, 2012.  

Work to date. As described earlier in this section, the RttT Professional Development Initiative 

has made a wide range of resources available to LEAs and schools. The online modules were 

designed to support and extend the onsite training, to increase educator understanding of the new 

standards and to promote professional learning and dialogue. Six online modules were developed 

and released by November 2011. A series of nine additional online instructional modules were 

released in June 2012 to address topics such as literacy across content areas, data literacy, 

learning maps, digital literacy, North Carolina School Executive Standards, and 21
st
 Century 

Skills. 

2. Leveraging Online, Interactive Technologies  

Core Activity 4 in Section D5 of the RttT proposal states that North Carolina will leverage the 

technologies made available by the Kï12 Education Technology Cloud to strengthen 
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professional development offerings in many ways, such as: ensuring that professional 

development that addresses priority content is available statewide; providing alternatives for 

educators who prefer the flexibility, pacing, and learning styles possible through online learning; 

providing opportunities for teachers to interact with mentors and content experts when face-to-

face meetings are not possible; engaging educators in virtual learning as students, thereby 

providing them with first-hand experiences that will help them understand and employ the 

potential of e-learning with their students; and extending and enhancing onsite workshops, 

professional learning communities, coaching, mentoring, classroom observations, and other 

components of local professional development programs through the use of online 

communications and resources. 

 

Work to date. As detailed in Section I, NCDPI has made frequent use of online tools to extend 

and enhance face-to-face onsite workshops. These tools were primarily used to access, broadcast, 

and manage information, with occasional opportunities to collaborate and connect with peers. 

However, NCDPI has made limited use of the tools currently available through NC Education 

and across the web to actively engage educators through online professional development. 

Although the online learning modules, webinars, and resources provided are well-aligned to 

priority content and provide ample RttT-related information, they provide limited opportunities 

to interact with mentors and content experts, provide alternative professional development 

approaches, and engage educators in virtual learning as students. The asynchronous online 

modules developed for RttT do not provide the option for educators to interact with a facilitator 

or participants online, although the tools to support these activities are available in the Moodle 

platform upon which NC Education is built. The synchronous webinars are the only opportunity 

for real-time interaction with mentors, content matter experts, and other educators. However, 

based on data from observations, these webinars have been primarily passive in nature and the 

embedded tools to support interaction limited to a moderated question and answer format. When 

observers were asked to select the primary professional development activities of the webinar 

observed, 95% of observations indicated listening to a formal presentation by the facilitator as 

the primary activity. In only 30% of observations did observers find that there were opportunities 

for meaningful collaboration and/or interaction (Appendix D). Without the opportunity for 

educators to actively participate in online activities and to interact with facilitators and peers, the 

opportunities to engage in virtual learning and have access to alternative forms of professional 

development are limited.  

3. Providing Online Learning Tools to LEAs 

Section D5 of the RttT proposal also indicated that NCDPI would make online learning tools, 

such as learning management systems, wikis, and virtual conferencing systems, readily available 

to all LEAs thorough the Kï12 Education Technology Cloud. The plan for RttT-focused 

professional development also included training and support in the effective uses of technology 

for state and local leaders.  

Work to date. NC Education has an extensive set of communication and collaboration tools that 

are part of the core of the Moodle learning platform. For example, NC Education has the ability 

to support activities such as threaded discussions, shared content repositories with social 

features, collaborative wikis, synchronous chat, messaging, blogs, journals, peer workshops, and 

more. Currently, these tools have not yet been made available to the LEAs to be used in support 
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of the online learning modules or other local professional development efforts. Although some 

educators have participated in locally-provided online professional development opportunities 

that incorporate online activities, the individual LEAs have provided these tools.  

4. Leveraging LEARN NC and the e-Learning for Educators Partnership  

In order to provide effective support to teachers and principals, the proposal stated that North 

Carolina would make extensive use of already-existing resources through the stateôs e-Learning 

for Educators partnership. LEARN NC, a statewide online professional development provider 

and e-Learning for Educators lead partner, was to play a central role in the e-learning 

component. NCDPI also indicated it would build on the resources available through the North 

Carolina e-Learning for Educators Consortium, including the online professional development 

workshops in teaching reading at the elementary level and algebra readiness at the middle school 

level (both of which have strong research evidence of effectiveness); and it would develop 

instructional tools and professional development aligned with the Common Core State Standards 

and North Carolina Essential Standards. These tools were to be delivered via a continually 

updated Online Clearinghouse of Instructional Resources.  

Work to date. NCDPI has yet to leverage the collection of online professional development 

courses and content available through the e-Learning for Educators Consortium. A proposal from 

LEARN NC on behalf of the North Carolina e-Learning of Educators Consortium, submitted to 

NCDPI in December 2010, outlined plans to develop 20 new cohort-based, facilitator-led courses 

to add to the 60+ existing online/blended professional development courses that LEARN NC 

already provides. The proposal also included a plan to train online professional development 

leaders from each LEA to facilitate these courses as well as any of the courses in the LEARN NC 

catalogue, thereby building capacity for online professional development at the local level. This 

was not awarded, and no contract currently exists for this work. Changes in roles, leadership, and 

staffing at LEARN NC may now limit its organizational capacity to carry out the type of work 

previously proposed. 

Section I Summary 

NCDPI has made many RttT-focused documents, videos, and other resources available online to 

support local professional development efforts. It has facilitated webinars to communicate 

information related to RttT priorities and to support LEA and school-level professional 

development leadership teams. It also has developed online learning modules that provide 

content and suggested activities for local professional development efforts. However, NCDPIôs 

current use of technology to support professional development is primarily limited to 

broadcasting RttT-related information in a uniform manner across the state. While this 

information is critical to support RttT reform efforts, NCDPI has yet to address the full scope of 

the RttT proposalôs plan for online professional development. Available online activities 

primaril y consist of viewing and accessing information that may be discussed in local face-to-

face groups, resulting in limited opportunities for online interactions, mentoring, or professional 

community building both within and across LEAs. While tools exist within the NC Education 

Moodle and across the Internet to support the kinds of online communication and collaboration 

described in the RttT proposal, NCDPI and LEAs have made limited use of these tools. Many 

LEAs may still lack the models and the tools to provide the kinds of high-quality online 
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professional development envisioned by the RttT proposal. The extent to which local schools and 

LEAs have utilized the current online resources available through NCDPI to support professional 

development efforts is the focus of the next section of this report.   
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II. Evaluation of the Short-Term Outcomes of Online Professional Development Activities 

and Resources 

This section will  address the following RttT overall professional development evaluation 

question and related sub-questions:  

Evaluation Question 2. Short-Term Outcomes: What were direct outcomes of state-level RttT 

professional development efforts? 

2a. To what extent were educators aware of and able to access RttT-funded online 

professional development resources? 

2b. In what ways and to what extent did educators make use of online resources to enhance 

and extend their professional development?  

2c. To what extent were online professional development resources appropriate to educatorsô 

needs? 

2d. To what extent did educators participate in high-quality online professional 

development? 

2e. To what extent did the RttT online professional development increase LEA capacity to 

provide and sustain high-quality professional development? 

Findings 

2a. To what extent were educators aware of and able to access RttT-funded online professional 

development resources? 

One of the major strategies for North Carolinaôs RttT initiative focuses on educatorsô access to 

online professional development resources. Site statistics collected from NC Education and 

NCDPI websites provide two data sources about accessibility. To provide a more complete 

picture, questions related to educatorsô awareness of and access to online resources also were 

embedded in the Online Resources Survey and longitudinal study interview protocols.  

Awareness of online resources. During LEA Professional Development Coordinator interviews 

and teacher focus groups, the Evaluation Team asked participants about their awareness of online 

professional development resources created by NCDPI. Of the 13 LEA Professional 

Development Coordinators interviewed, 11 were fully aware of the online resources offered 

through NCDPI and reported completing one or more RttT online modules. One person reported 

ñhearing of the online modulesò but had not accessed them, and another LEA staff member was 

completely unaware of any online resources. LEA expectations for use of online professional 

development resources ranged from requiring everyone in the LEA to complete the RttT 

modules to making them optional for staff. 

Although nearly all teacher groups had some awareness of online professional development 

offered by NCDPI, focus group interviews revealed that many teachers did not have a clear 

understanding of distinctions between types and purposes of online resources available, or of 

expectations for their use. While LEA Professional Development Coordinators could distinguish 
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between RttT modules and NC FALCON modules, teachers generally thought of RttT modules 

and NC FALCON modules as being the same. Professional development leaders typically used 

e-mail announcements, newsletters, or links on their LEA website to inform teachers of online 

professional development opportunities. While some teachers believed that NCDPI was doing a 

good job of promoting awareness of online professional development resources through e-mails 

and reminders, several indicated that the state could do a better job of promoting the resources 

through more targeted marketing based on teacher professional development needs. One teacher 

mentioned that the state could do a better job of promoting modules by using teachersô licensure 

information. 

Access to modules. There was an expectation by NCDPI that all educators throughout the state 

would complete the Phase I online modules. As of June 30, 2012, 48,942 educators were 

enrolled in at least one Phase I online module. Of those enrolled, 44,025 educators had 

completed at least one module, with an average of 2.1 modules completed per educator. Between 

June 2011 and June 2012, 32,833 educators also enrolled in at least one NC FALCON Module. 

Of those enrolled, 30,603 completed at least one module, with an average of 3.6 modules 

completed per educator. Across all online modules, 68,554 educators have completed at least one 

online module. 

To put this in perspective, nearly one-half of all public educators across the state have completed 

an online module. As shown in Table 4 (following page), Call for Change and Understanding 

the Standards had the greatest number of enrollments and completions. These were two of the 

first modules made available and were designed to introduce the Common Core State Standards 

and North Carolina Essential Standards during the first year of the Annual Professional 

Development Cycle. It is important to note that many participants indicated that they used the 

online module as part of a face-to-face Professional Learning Community (PLC) or whole-group 

training and may not have directly accessed the modules themselves. For example, several 

teachers indicated during focus groups that content from the modules (e.g., videos, activities, 

slides, etc.) were embedded into a facilitatorôs presentation during a school-level professional 

development session, suggesting that they may not actually have been logged into NC Education. 

As a result, the figures below may underrepresent the actual number of educators who have 

utilized materials from the online modules as part of local professional development efforts.  

After viewing the required components of each learning module, educators earn certificates that 

indicate completion of a module. Two of the modules, Understanding the Standards and North 

Carolina Professional Teaching Standards, offer multiple certificates. This might explain the 

discrepancy in the number of completions compared to the number of enrollments. For example, 

Understanding the Standards offers a certificate after completing the overview of the standards, 

and additional certificates for the content areas. Some participants may have skipped the 

overview of the new standards and only completed the activities specifically related to the 

subject area(s) they teach. For the purposes of this evaluation, the completion of this module was 

based upon participants having earned the Certificate for Completion for the Understanding the 

Standards. Therefore, participants who only earned a content area certificate were not considered 

to have completed the module. 
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Table 4. Number of Educator Enrollments and Completions by Module June 2011- June2012 

 

NC Education Learning Module Enrollments Completions 

Phase I: Call for Change 39,858 37,856 

Phase I: Understanding the Standards
a
 31,543 16,659 

Phase I: North Carolina Professional Teaching Standards
b
 17,673 14,756 

Phase I: Revised Bloomôs Taxonomy 25,363 23,794 

Phase I: Designing Local Curriculum 14,058 13,352 

NC FALCON: Importance of Formative Assessment 27,839* 25,067 

NC FALCON: Learning Targets and Criteria for Success 28,640* 25,599 

NC FALCON: Collecting and Documenting Evidence 26,456* 25,538 

NC FALCON: Analyzing Evidence and Descriptive Feedback 25,699* 25,542 

NC FALCON: Administratorôs Role in Formative Assessment 11,082* 9,090 

Note. Understanding the Standards and North Carolina Professional Teaching Standards offer 

multiple certificates. 
a 
Completion is based only upon receipt of Certificate of Completion for the overall module and does 

not factor in additional content area certificates earned.  
b
 Completion is based upon having earned a total of five certificates, one for each of the five 

standards. 
*Note: Enrollments were determined based on participantsô first view dates of the module. Because dates were 

not available for all participants, these figures likely underestimate actual enrollments.  

 

As shown in Table 5, educators from across the eight State Board of Education regions have 

accessed and completed each of the modules offered. It should be noted, however, that 

completion of the modules across regions is not equally distributed. Region 2, one of the smaller 

regions in terms of number of educators and less than half the size of Regions 3 and 5, has 

earned more than twice the number of certificates as the two larger regions and has a much 

higher proportion of its educators who have completed each module. 

Table 5. Module Completions as an Estimated Percentage of Total Educators per Region 

 
NC Education 

Learning Module 

1 

(7,250) 
2 

(12,656) 
3 

(29,280) 
4 

(16,281) 
5 

(26,089) 
6 

(26,213) 
7 

(14,659) 
8 

(10,192) 

Call for Change 16% 74% 23% 23% 21% 9% 35% 20% 

Understanding the 

Standards 
7% 43% 5% 14% 4% 5% 18% 12% 

NC Professional 

Teaching Standards 
5% 49% 3% 19% 3% 2% 8% 13% 

Revised Bloomôs 

Taxonomy 
11% 55% 9% 24% 11% 3% 8% 13% 

Designing Local 

Curriculum 
4% 50% 0.3% 18% 2% 1% 9% 6% 

 

Beyond simple raw use numbers, the Evaluation Team was interested in knowing if the online 

professional development sessions were easily accessible to educators. Table 6 (following page) 

shows the proportion of responses to our Online Resources Survey item: To what extent do you 

agree with the following statements? This online professional development resource was easily 

accessible. Approximately 76% of educators agreed or strongly agreed that the modules were 

easily accessible. The findings do, however, suggest that roughly one out of every 10 educators 

had difficulty accessing the online modules.  
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Table 6. Distribution of Responses to Survey Item about Ease of Access by Online Module 

 
 

NC Education Learning Module n 

Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree  

Call for Change 1,004 3% 7% 13% 59% 18% 

Understanding the Standards 1,410 3% 8% 14% 56% 19% 

NC Professional Teaching Standards 1,833 2% 9% 14% 57% 19% 

Revised Bloomôs Taxonomy 3,079 3% 8% 12% 56% 21% 

Designing Local Curriculum 2,714 3% 8% 14% 58% 18% 

 

Comparison across professional roles revealed notable differences in the percentage who agreed 

or strongly agreed with ease of access to modules. For example, teachers (75%) were less likely 

than Central Office staff (83%), school executives (83%), and support staff (81%) to agree that 

the modules were easily accessible (Table 7). Additional information is needed to explain why 

teachers seem to have the most difficulty accessing the modules, perhaps due to local connection 

issues or attempting to log in during especially high-traffic times.  

Table 7. Distribution of Responses to Survey Item about Ease of Access by Role 

Professional Role n 

Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree  

Teacher 9,196 3% 9% 14% 57% 18% 

School executive 418 3% 6% 8% 57% 26% 

Central Office staff  136 1% 7% 9% 40% 43% 

School support staff 522 3% 6% 10% 60% 21% 

 

Among the eight regions, the percentage of agreement with a survey item about ease of access 

ranged from 70% in Region 3 to 82% in Region 1 (Table 8). For comparison, Region 1 covers 

the mostly rural northeastern portion of the state, whereas Region 3 contains a diverse group of 

north-central counties, including urban areas in Wake and Durham and very rural areas in 

Halifax and Vance. The 12 percentage point range in agreement with ease of access to modules 

may be attributed to LEA-based technology infrastructure inequity issues. 

Table 8. Distribution of Responses to Survey Item about Ease of Access by Region  

North Carolina State Board of 

Education region n 

Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree  

Region 1 232 4% 4% 10% 52% 30% 

Region 2 4,003 3% 9% 15% 56% 17% 

Region 3 468 4% 14% 12% 53% 17% 

Region 4 1,565 3% 7% 12% 58% 21% 

Region 5 554 1% 6% 12% 58% 22% 

Region 6 290 1% 8% 12% 51% 28% 

Region 7 1,989 2% 6% 12% 61% 19% 

Region 8 1,015 5% 9% 12% 55% 19% 
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On open-ended items, survey respondents who reported difficulty with access to the online 

modules cited the following reasons: 

¶ Navigation issues, including difficulty locating desired modules; 

¶ Browser compatibility issues; 

¶ Incorrect login information ; 

¶ Video files not working or requiring updates to their local computer that were not installed; 

¶ Unreliable access to Internet at the school; 

¶ Lack of adequate space on the host server; and 

¶ Bandwidth issues when too many educators try to access the modules at the same time. 

Access to webinars. Reports obtained from NCDPI indicate that approximately 1,800 educators 

from across the state participated in webinars related to the Educator Evaluation System, 

Instructional Improvement System, Content Area Live Chats focused on the new Common Core 

State Standards and North Carolina Essential Standards, and STEM (Table 9). As these webinars 

were primarily aimed at local Professional Development Leadership Teams rather than North 

Carolina educators at large, it is not surprising that this number is considerably lower than those 

who have completed the online modules. Of the Content Area Live Chats, math by far attracted 

the most interest, averaging nearly 500 attendees per webinar, followed by English Language 

Arts with an average of 174 attendees and Science with 74 attendees.  

 

Table 9. Webinar Attendance August 2011 through March 2012 

NC Education Webinar 

Number 

of 

Webinars 

Total 

Registered  

Total  

Attended* 

Average 

Webinar 

Attendance 

Instructional Improvement System Webinar Series 5 493 235 81 

North Carolina Educator Evaluation System Series 8 880 647 47 

STEM Webinar Series 3 491 284 95 

Content Area Live ChatsðAll  19 4,143 2,591 136 

Content Area Live ChatsðMath 3 2,365 1,438 479 

Content Area Live ChatsðELA 3 871 521 174 

Content Area Live ChatsðScience 2 453 321 161 

Content Area Live ChatsðSocial Studies 3 232 174 58 

Content Area Live ChatsðArts 2 128 89 30 

Content Area Live ChatsðWorld Languages 2 70 52 17 

Content Area Live ChatsðESL 2 221 221 111 

Content Area Live ChatsðPE & Health 2 68 50 25 

 

Note: These figures include all data from webinar usage reports provided by NCDPI.  

*Webinar registration data revealed that many educators attended more than one webinar.  
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Results also suggest that access to the webinars was less of an issue for educators than access to 

the online learning modules. Among all webinar participants surveyed, 91% agreed or strongly 

agreed that the webinars were easily accessible (Table 10).  

Table 10. Distribution of Responses to Survey Item about Ease of Access by Webinar Focus 

Area  

 

Webinar Focus Area n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree  

Content Area Live Chats 379 1% 4% 5% 62% 29% 

NC Educator Evaluation System 215 0% 2% 4% 50% 43% 

Formative and Summative Assessment 40 0% 3% 5% 70% 23% 

Note: The number of respondents for webinars focused on the Instructional Improvement System, the 

Summer Leadership Institute, and STEM were too low for reporting purposes and are exclude from similar 

tables below. 

Access to web-based resources. Website analytics obtained from NCDPI suggest that there has 

been considerable interest in and accessing of the online professional development resources for 

supporting educators as they transition to the new standards. With the exception of webpages 

hosting the Summer Leadership Institute presentations, there has been a general upward trend in 

the number of unique visitors to the Common Core State Standards and the North Carolina 

Essential Standards webpages since the July 2011 professional development Summer Leadership 

Institute, with as many as 27,097 unique visitors to the North Carolina Essential Standards 

webpage in January 2012 alone. Webpages containing documents detailing specific grade-level 

and content area standards, as well as tools to understand the new standardsðsuch as Unpacking 

Standards and Crosswalkðclearly have generated the most interest (Table 11). The relatively 

low visit counts to the professional development repositories and online professional 

development courses suggest that educators may be locating professional development 

opportunities by other means, such a direct links to NC Education provided by LEAs. 

Table 11. Number of Unique Visitors to Professional Development Resource Webpages July 

2011-June 2012 

NCDPI Webpages 

Average 

Monthly  Visitors 

NC Essential Standards 18,502 

NC Essential Standards Support Tools 13,887 

NC Essential Standards Presentations 223 

Common Core State Standards 12,356 

Common Core Instructional Support Tools 18,744 

Common Core State Standards Presentations 320 

ACRE Resources (Facilitatorôs Guide) 1,736 

RttT Professional Development Calendars 1,277 

RttT Weekly Updates 496 

Teacher Professional Development Repository  119 

School Executive Professional Development Repository 335 

Online Professional Development Courses 606 
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In addition to the online modules and webinars provided by NCDPI, some LEAs also reported 

using a variety of other online resources, such as LiveBinder, ASCD resources, PD360, and 

videos from the Hunt Institute. 

While the majority of survey participants agreed that the modules and webinars were easily 

accessible, professional development leaders and teachers in the longitudinal study highlighted 

some accessibility issues that could help NCDPI improve the overall experience for educators. 

For example, survey participants stated that the NCDPI website was not well-organized or user-

friendly. Educators said they often became frustrated when trying to find online resources. The 

difficulty in finding the desired professional development resources also came up frequently 

during interviews and focus groups. RttT-related online resources are spread out across more 

than 10 different state and regional wikis, numerous NCDPI pages, locally curated websites, and 

other locations. Educators reported that searches for specific resources using the search tools on 

current sites yielded irrelevant hits. Many resorted to locating resources by navigating through a 

series of ñnon-intuitiveò menus and page links, causing frustration with the online professional 

development experience before they began. As one educator among the focus groups noted, ñI 

pull up the DPI website looking for the Common Core stuff and you keep clicking and clicking 

and clickingðI donôt know what I was clicking on é I was lost.ò 

2b. In what ways and to what extent did educators make use of online resources to enhance and 

extend their professional development? 

The NCDPI Facilitatorôs Guide for District Leadership Teams recommends that participants 

complete the modules in collaborative teams (e.g., PLCs) or, if available, through online 

collaborative tools provided by the LEAs. Understanding the context in which the modules and 

webinars were completed is important for determining whether they enhanced or extended 

professional learning. Items in the Online Resources Survey and in the longitudinal study 

interview protocols were designed to better understand how the online modules were 

incorporated into local professional development efforts.  

Professional development setting. In order to determine how online professional development 

resources were being used to support local professional development, and if this was consistent 

with the methods recommended by NCDPI, participants who completed the Online Resources 

Survey were asked: Which of the following best describe(s) how you completed any suggested 

activities (e.g., reflection/discussion questions, assessments, etc.)? Select all that apply. Table 12  

(following page) shows the percentage of respondents who selected the methods used to 

complete activities in the online modules and webinars. For the online modules, approximately 

half of the respondents (49%) indicated that they completed the activities with colleagues. 

However, only 27% of educators indicated they completed activities in a PLC setting, the 

method recommended by NCDPI. Methods for completing professional development activities 

were similar between online modules and webinars, with discussion within a PLC and working 

independently offline the two most common methods for completing the activities. 
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Table 12. Methods Used to Complete Modules and Webinar Activities 

Online Resources Survey Item: ñWhich of the following best describe(s) 

how you completed any suggested activities (e.g., reflection/discussion 

questions, assessments, etc.)?ò 

Online 

Module 

(n = 10,597) 
Webinar 

(n = 695*)  

Independently: Reflection journal or notebook 60% 38% 

Independently: Online journal or blog 14% 14% 

With colleagues: Discussion in a traditional PD setting 20% 26% 

With colleagues: Discussion with a PLC 27% 31% 

With colleagues: Discussion board or group wiki online 2% 5% 

I did not complete the suggested activities 3% 7% 

Other method not listed here 1% 9% 

Note: Respondents were permitted to select more than one option. 

*Analysis excludes webinar participants who selected ñNot Applicable.ò 

Variation in implementation was also evident among the sample schools in the longitudinal 

study. Interviews and focus groups from 14 of the 18 schools revealed that teachers have 

accessed the modules and are using them in the following ways: 

¶ Six schools are using them within their PLCs with group discussion and professional 

dialogue; 

¶ One school reported completing the modules independently and then uploading reflections to 

an online discussion area within Moodle; 

¶ Two schools reported that they completed the modules in a large-group face-to-face setting 

with a facilitator; 

¶ Two schools reported completing the modules independently and then getting together as a 

school for follow-up activities and discussion; and 

¶ Three schools reported completing the modules independently with little or no follow-up. 

The six schools that reported using the online modules in a face-to-face PLC setting reported 

completing the modules in subject area and grade level PLCs. All reported engaging in informal 

professional dialogue around the content of the module, and then typically completing the 

assessment activities and reflections verbally. Teachers generally agreed that the ñback and 

forthò conversations within their PLC provided valuable opportunities to ask clarifying 

questions, receive immediate feedback, and extend their professional learning. Four LEAs 

reported positive experiences with using the modules in face-to-face PLCs, one group of teachers 

complained that the repetitive process of ñwatch a video, take notes, talk about it; watch a video, 

take notes, talk about itò did not enhance or extend their professional learning. The teachers in 

the latter group noted that they had little time to internalize the content before jumping back into 

the classroom. Without time to collaborate within the PLC, one teacher noted, ñIt is easy to get 

back into the way you were doing things and not make that change.ò  

Teachers from two LEAs reported that they completed the modules independently and then came 

together within their face-to-face PLC to discuss the content. They indicated that they 

appreciated being able to do the modules at their own pace and at a time that fit their schedule.  
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One LEA Professional Development Coordinator created an online discussion area within a local 

Moodle for teachers to reflect on and discuss the content of the modules. Central Office staff 

gave teachers a ñviewing guideò to prompt individual reflection as they completed each module. 

After completing the module, teachers uploaded their thoughts and reflections to an online 

discussion area designated for their PLC. District staff explained that rather than having teachers 

complete the modules in a large group setting and then try to participate in a conversation in a 

room of 30 people, the intent was to provide an online space in which teachers could engage in 

more meaningful and reflective ongoing dialogue around the content of the modules. Despite 

these intentions, teachers reported that use of the online discussion space was not an effective 

form of learning and did not serve to enhance or extend their learning. One teacher commented 

that the process of uploading her thoughts and reflections was ñpurely mechanicalò and ñjust one 

more thing to check off the list.ò Other teachers in the focus group agreed and added that the 

process did not foster the ñback and forth dialogueò as intended. While online communities can 

potentially provide an effective form of communication, collaboration, and support among 

teachers, several factors come into play in realizing this potential (Booth, in press). Engaging 

members of an online community in meaningful and authentic discussion requires active and 

sustained facilitation by a skilled moderator. Effective moderation is a form of ñsocial artistryò 

(Wenger, White, & Smith, 2010) that encourages and extends learning among members of the 

community. Carefully selecting, training, and supporting community moderators is critical for 

cultivating and sustaining a vibrant online learning community.  

In summary, it was evident from both the survey responses and the longitudinal study data that 

many educators did not have the opportunity to use the online learning modules with 

collaborative teams as NCDPI intended. Educators who completed the modules independently 

with little or no follow-up were unable to capitalize on the value of professional dialogue and the 

benefits of learning within a PLC. State and regional professional development leaders may need 

to provide greater support to LEAs to ensure that the online learning modules are being used in a 

manner consistent with their design in order to maximize professional learning. 

2c. To what extent were online professional development resources appropriate to educatorsô 

needs? 

When participants were asked on the Online Resources Survey about the extent to which they 

agreed that the online professional development was relevant to their professional development 

needs, 78% of online module participants and 83% of webinar participants surveyed either 

agreed or strongly agreed. Table 13 provides distributions of responses to relevance to 

professional development need for each online module. 

Table 13. Distribution of Responses to Survey Item about Relevance to Needs by Module 
 

NC Education Learning Module n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree  

Call for Change 1,004 3% 4% 17% 59% 16% 

Understanding the Standards 1,410 3% 6% 17% 55% 19% 

NC Professional Teaching Standards 1,835 2% 6% 13% 59% 20% 

Revised Bloomôs Taxonomy 3,082 2% 4% 15% 57% 23% 

Designing Local Curriculum 2,710 2% 5% 17% 59% 18% 



OPD Interim Report    

November 2012     

Consortium for Educational Research and EvaluationïNorth Carolina  39 

While agreement about relevance was fairly consistent across modules, notable differences were 

found on item comparisons of participantsô school role and region. As shown in Table 14, 71% 

of support staff and 77% of teachers agreed or strongly agreed that the online modules were 

relevant to their professional development needs, while agreement by Central Office staff (88%) 

and school executives (89%) was higher. Teachers rated the modules lower than educators in 

administrative positions, which could be attributed to teachersô expressed need for professional 

development focused specifically on instructional content relevant to the grades they teach. One 

comment of note is that several teachers and leaders in the sample schools said that the 

information in the online modules would be particularly relevant for beginning teachers. As one 

respondent stated while referencing North Carolina Professional Teaching Standards, ñI really 

hope that the module becomes a requirement for new teachers. Everyone I spoke with about this 

module told me how much more they understood the evaluation system.ò  

Table 14. Distribution of Responses to Survey Item about Relevance to Needs by Role 

  

Professional Role n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree 

Teacher 9197 2% 5% 16% 58% 19% 

School executive 418 1% 3% 7% 59% 30% 

Central Office staff  139 0% 4% 8% 46% 42% 

School Support staff 523 2% 8% 19% 53% 18% 

 

Across regions, levels of agreement ranged from 71% in Region 3 to 84% in Region 4 (Sand 

Hills/South Central region, which includes a large, urban, military community surrounded by 

rural county school systems). 

Results for this survey item across RttT-related webinar focus areas were slightly higher than 

those for the online modules. The percentage of educators who agreed or strongly agreed that the 

webinars were relevant to their professional development needs ranged from 73% for Formative 

and Summative Evaluation to 90% for the series of webinars on the North Carolina Educator 

Evaluation Process. Note that there are only 40 responses for Formative and Summative 

Evaluation webinars, so these data may not be as reliable as data with higher response rates 

(Table 15). 

Table 15. Distribution of Responses to Survey Item about Relevance to Needs by Webinar Focus 

Area 
 

Webinar Focus Area n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree 

Common Core and Essential Standards 380 1% 8% 12% 57% 22% 

NC Educator Evaluation Process 216 0% 3% 6% 46% 44% 

Formative and Summative Assessment 40 3% 13% 13% 53% 20% 

 

Although survey participants were not explicitly asked to explain why these modules were or 

were not relevant to their needs, analysis of open-ended survey items coupled with focus group 

and interview data provide insight into how NCDPI and LEAs could increase the relevance of 

current and future modules, particularly for teachers and support staff. Data suggest that 

redundancy and the lack of content tailored to educatorsô specific teaching assignments were two 
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factors that kept the online learning modules from fully addressing educatorsô professional 

development needs.  

Redundancy. A common theme that emerged both from open-ended survey items and from 

teacher focus groups was that content from the online modules or webinars was a repetition of 

information previously received. Many teachers asserted that they had ñalready learned the 

contentò or that it was previously addressed by face-to-face professional development or college 

coursework. The following comment is representative of this perceived overlap: 

This resource is the third presentation I have had on this topic. I attended a NCAE 

presentation before implementation as an option after school hours, a staff development 

by our LEA assistant administrator, and additional information from my principal before 

developing my PDP and observations. I feel I have ample exposure to the information. 

Part of this may have been the result of a delay in the release of some of the modules. As noted 

in Section I, eight modules were scheduled for release by July 2011. However, only Call for 

Change was available at that time, while the other online modules to be incorporated into local 

professional developments efforts were not released until after the start of the school year. When 

the modules were not released on a schedule anticipated by LEA leaders, LEA Professional 

Development Coordinators had to ñregroupò and ñbackfillò with other resources that may have 

made the completion of the modules at a later date seem repetitive. 

Lack of content tailored to specific teaching assignments. In several cases, LEA Professional 

Development Coordinators reported that the modules were not well differentiated and, as such, 

content was often not relevant to the needs of local staff and teachers. Educators from these 

LEAs noted that the types of overviews provided in the modules and the content of the modules 

was too general to be useful. In reference to Call for Change, one LEA Professional 

Development Coordinator stated that teachers were not interested in ñthe origin of the 

professional developmentò or ñgeneral, vague ideasò; they simply need the practical tools that 

will make them more effective teachers. A group of teachers in one focus group noted that the 

modules were too general to help them with immediate classroom concerns. For example, they 

explained that once they had progressed to the point of creating new pacing guides and curricular 

material to align with the Common Core State Standards and North Carolina Essential Standards, 

ña general overview was simply not helpful.ò The desire for grade-level and subject-area specific 

ñexamplesò, ñideasò, and ñresourcesò was also a common recommendation among open-ended 

responses to the Online Resources Survey. Finally, webinar participants also noted issues such as 

too much repetition of concepts from previous trainings and the need to divide the professional 

development by grade level. 

In summary, the majority of educators indicated that the modules were relevant to their 

professional development needs. However, both focus group and open-ended survey data suggest 

that the modules and webinars could better meet teachersô professional development needs by 

minimizing overlap with other local professional development efforts and providing greater 

attention to educatorsô specific teaching assignments, including providing teachers with more 

concrete examples of classroom applications, as well as lesson plans and resources that they can 

use immediately in the classroom.  
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2d. To what extent did educators participate in high-quality online professional development? 

One of the goals of RttT-related professional development is ready access to high-quality 

professional development. Therefore, this evaluation question focuses on the extent to which 

online professional development offerings met standards for high-quality professional 

development. To guide the design of professional development, the RttT proposal identified 

standards developed by Learning Forward (2011), the International Association for Kï12 Online 

Learning (2010), and the Southern Regional Education Board (2004) for effective onsite and 

online professional development. Items from the Online Resources Survey were used to gauge 

overall perception of the quality of the online resources, and these are presented first. They are 

followed by an assessment of the degree to which the online resources addressed each of the 

Learning Forward professional development standards. These assessments are based on 

Evaluation Team reviews, as well as comments from interviews and focus groups. Additionally, 

distribution tables are provided for all items by module and webinar type. 

Perceptions of module quality. One item on the Online Resources Survey asked module and 

webinar participants the extent to which they agreed that the online resource they were reviewing 

was of high quality. For modules (Table 16), the percentage of those who agreed or strongly 

agreed ranged from 77% to 80%. Compared to educatorsô ratings of other online professional 

development activities, these ratings are slightly lower. For example, when participants in the 

Distinguished Leaders in Practice (DLP) program were asked to indicate the extent to which they 

agreed with the item: The online modules were of high quality, 91% of DLP participants agreed 

or strongly agreed. Note that the online modules in the DLP program were multi-session, cohort-

based, facilitated modules targeted at school principals, and were therefore different in nature 

from those provided by NCDPI. This is also slightly lower when compared to NCDPIôs face-to-

face professional development efforts such as the Summer Institute in which 88% of survey 

participants agreed or strongly agreed it was of high quality overall. 

Table 16. Distribution of Responses to Survey Item about Quality by Online Module 

  
 

NC Education Learning Module n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree 

Call for Change 1,003 2% 4% 14% 63% 17% 

Understanding the Standards 1,409 2% 4% 17% 59% 18% 

NC Professional Teaching Standards 1,836 1% 5% 16% 60% 18% 

Revised Bloomôs Taxonomy 3,085 1% 4% 16% 60% 20% 

Designing Local Curriculum 2,714 1% 4% 18% 61% 16% 

Aside from differences across modules, notable differences were also found based on 

participantsô professional role. As shown in Table 17 (following page), teachers (77%) were least 

likely to agree or strongly agree that the online modules were of high quality. Among teachers, 

levels of agreement ranged from 71% (high school) to 80% (middle), suggesting that middle 

school teachers were more satisfied with the quality of the modules than were elementary or high 

school teachers. 
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Table 17. Distribution of Responses to Survey Item about Quality by Role 

  

Professional Role n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly 

Agree 

Teacher 9,204 2% 5% 17% 60% 17% 

School executive 417 1% 3% 10% 65% 22% 

Central Office staff  136 0% 4% 10% 43% 43% 

School support staff 522 1% 2% 14% 65% 19% 

 

Although NC FALCON participants who completed the PreK-12 Formative Assessment Post-

survey were not explicitly asked the extent to which they felt the modules were of high quality, 

participants were asked to rate how beneficial they felt each module was. As show in Table 18, 

the proportion of educators who though the modules were beneficial or very beneficial ranges 

from 80% for module five to 92% for module four.  

Table 18. Distribution of Responses to Survey Item about Relevance to Needs by Module 

 
 

NC Education Learning Module n 
Not 

Beneficial Not Sure Beneficial 

Very 

Beneficial 

I. Importance of Formative Assessment 6741 4% 7% 64% 25% 

II. Learning Targets and Criteria for Success 6732 3% 7% 62% 29% 

III. Collecting and Documenting Evidence 6733 2% 7% 61% 30% 

IV. Analyzing Evidence and Descriptive Feedback 6726 2% 6% 57% 35% 

V. Administratorôs Role in Formative Assessment 4315 5% 15% 55% 24% 

 

Perceptions of webinar quality. Consistent with the other findings, participant perceptions of the 

overall quality of webinars were similar to the online modules, with 78% of respondents 

agreeing or strongly agreeing that the webinars were of high quality. Across webinar focus areas, 

the percentage of educators who agreed or strongly agreed that the webinars were of high quality 

ranged from 73% to 81% (Table 19). Again, note that the small number of responses for 

Formative and Summative Assessment limit the reliability of the data. 

Table 19. Distribution of Responses to Survey Item about Quality by Webinar Focus Area 

  
 

Webinar Focus Area n 
Strongly 

Disagree Disagree Neutral Agree 

Strongly  

Agree 

Common Core and Essential Standards 381 1% 9% 16% 57% 17% 

NC Educator Evaluation Process 216 0% 5% 13% 51% 30% 

Formative and Summative Assessment 40 0% 10% 18% 55% 18% 

 

Results from additional items related to the general indicators of quality are presented in Table 

20 (following page). The findings from these items suggest that educators felt more positively 

about the organization of the modules and their impact on participantsô understanding of the 

topics addressed than they did about the feedback and professional dialogue they provided. The 

lowest percentages of agreement for the modules were related to technical issues (68%) and 

constructive feedback (70%). For the webinars, the lowest percentages of agreement were related 

to meaningful opportunities for collaboration and constructive feedback.  
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Table 20. Percentage of Respondents Who Agree or Strongly Agree with Items Related to 

Overall Quality.  

 
Online Resources Survey Item: ñThis online 

professional development...ò 

Online Modules 

(n = 9,907-10,617) 
Webinars 

(n =760-762) 

was well organized. 83% 88% 

was enhanced by the use of technology. 76% 73% 

was free of technical issues. 68% 76% 

provided me with useful resources. 76% 74% 

increased my understanding of the material presented. 80% 80% 

will be valuable to my teaching/leadership practice. 76% 76% 

will likely result in positive changes in my professional 

practice. 
75% 70% 

provided me with constructive feedback. 70% 63% 

provided opportunities for meaningful collaboration 

and/or social interaction. 
71% 58% 

 

The Evaluation Team asked participants in focus groups and interviews to describe their 

experiences with online professional development resources, as well as the benefits and 

challenges they perceived in using these online resources. Comments from focus groups and 

interviews suggest that, in general, professional development leaders and teachers were positive 

about the current implementation of the modules and the potential for online learning and 

professional development alternative. Professional development leaders in one school 

commented, ñTheyôre very well done,ò referring to the resources; they had received good 

feedback from teachers and said they were looking forward to the Revised Bloomôs Taxonomy 

module as a good refresher for their staff. Another LEA Professional Development Coordinator 

noted: 

I like the idea of the online modules and being consistent across the state. And then, 

the more that they provide would allow us at the district level as we move forward to 

be able to differentiate based on the needs of our district and the needs of our 

teachers but yet having that resource library, per se, to go back to. 

A common theme from teacher and LEA Professional Development Coordinator focus groups 

and open-ended survey responses was the convenience of online professional development. One 

teacher in a focus group stated, ñI liked the format. And the way that it was given, it was at your 

own pace, which works well for our schedules é I wish that the county would adopt 

professional development in that way. I love it.ò A professional development leader also noted:  

The Understanding the Standards module is awesome. I heard great things from my 

teachers, particularly the math and ELA content piece of that. It was laid out in a 

manner that was so specific to the way the standards are laid out on paper é If 

youôre a new teacher, or heck, if you are a seasoned teacher é those modules were 

very helpful in understanding the vocabulary of the new standards. 

Educators also frequently cited that the information and resources provided through the modules 

bettered their understanding of the new standards and the teacher evaluation process. Many 

educators also appreciated having continuous access to the information and resources from the 

modules. When ask what the most beneficial or valuable aspect of the module was, one educator 
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responded, ñHaving the information at your fingertips as well as being able to go back and revisit 

the information at any time.ò 

Webinar participants appreciated the useful, updated information presented through a 

combination of PowerPoint slides and video clips. Specifically, respondents noted that the best 

part of the resource was receiving updated information regarding the Common Core State 

Standards and North Carolina Essential Standards. Participants noted the benefits of flexibility 

that online learning allows; they appreciated not having to travel for a professional development 

event.  

Assessment of online resource alignment to professional development standards. In October 

2011, the State Board of Education endorsed the Learning Forward Standards for Professional 

Learning (2011). While the online modules were developed prior to this endorsement, key issues 

that emerged from our application of those standards to a sample of online resources, as well as 

from comments from participants, indicate areas in which state and local online professional 

development efforts could better align with these standards for high-quality professional 

development. The findings presented belowðgenerated from the Evaluation Teamôs review of 

the Phase I modules (rubric, Appendix B), observations of online resources, and participant 

feedbackðare organized by the seven Learning Forward professional development standards in 

order to highlight areas for improvement to better meet nationally recognized standards for high-

quality professional development:  

1. Learning Communities 

2. Leadership 

3. Resources 

4. Data 

5. Learning Designs 

6. Implementation 

7. Outcomes 

1. Learning Communities: Professional learning that increases educator effectiveness and 

results for all students occurs within learning communities committed to continuous 

improvement, collective responsibility, and goal alignment. Although educators were 

encouraged to complete online module activities in their local PLCs, the effective utilization 

of learning communities statewide was limited due to the limitations of online professional 

development resources for supporting collaboration and the inconsistency in implementation 

across LEAs. The online modules provided prompts for educators to share their thoughts and 

ideas with ñreflection pointsò and assessment activities embedded throughout the 

instructional presentations. However, discussions with teachers, webinar observations, and 

Evaluation Team reviews of the modules suggest that activities to promote peer interaction 

were used inconsistently throughout the modules and webinars. Moreover, these activities 

primarily focused on peer reviews to check comprehension rather than fostering the kinds of 

collaboration and team problem solving described by the Learning Communities standard. 
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While emphasis was placed on using the modules with local PLCs, responses from the 

Online Resources Survey suggest that roughly half of the educators did not have this 

opportunity, as noted above. Moreover, many participants emphasized the importance of 

collaboration with other educators outside of their school and LEA. The following quote is 

representative of the desire expressed by educators who participated in this evaluation to 

connect with other teachers across the state: 

When youôre working within a district, youôre isolated within that district and you 

don't know what else is going on around you, so it was good to hear what smaller 

districts could do, and what some of the larger districtsécould possibly be doingé 

since we are all going towards the new assessments and new curriculum. And then we 

can decide within our county cohort, things we think might work, if we need to go 

back in and redesign our plan, or move forward with what we think are our best 

practices. 

The use of cohort-based online professional development, in which educators participate 

in a series of learning activities and engage in facilitated online discussion with a cohort 

of peers, can provide an effective strategy to meet this expressed desire.  

2. Leadership: Professional learning that increases educator effectiveness and results for all 

students requires skillful leaders who develop capacity, advocate, and create support systems 

for professional learning. The stateôs RttT Professional Development Facilitatorôs Guide 

emphasizes the use of the online learning modules and webinars as part of a blended learning 

approach. However, local policies and procedures were not always aligned with these 

guidelines. Several LEA Professional Development Coordinators expressed frustration with 

the amount of time required to adapt the modules for their administrators and teachersð

previewing the modules ahead of time, vetting and selecting those that are relevant and add 

to prior professional development activities, or modifying activities for local use. Although 

many LEA leaders were judicious in their implementation and adaptation of the modules so 

as not to overburden their staff and to make effective use of their time, others simply required 

administrators and teachers to complete the entire online module without considering 

previous professional development efforts or customizing to local needs. These differences 

suggest that local professional development leaders may need additional support to better 

integrate online professional development modules into their comprehensive professional 

development plans.  

3. Resources: Professional learning that increases educator effectiveness and results for all 

students requires prioritizing, monitoring, and coordinating resources for educator 

learning. Findings from sample schools indicate that LEA Professional Development 

Coordinators and teacher focus group participants from four different LEAs reported that 

they had planned their professional development for the year based on the projected roll-out 

of modules, but had to modify their plans due to delays in the module development timeline. 

While some schools set aside time for the online professional development modules during 

regular LEA professional development sessions, others required teachers to complete them 

independently on their own time. Focus group participants who did not access the online 

modules cited lack of time as the primary reason, noting, ñAt this point, weôre so 

overwhelmed with other professional development é Thereôs no time. There are no hours in 
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the day to ask for more. Even if we were truly interested, which some of us could be, there 

just isnôt time in the day.ò  

4. Data: Professional learning that increases educator effectiveness and results for all students 

uses a variety of sources and data types (student, educator, and system) to plan, assess, and 

evaluate professional learning. Although each of the online learning modules provided some 

form of assessment (response to journal prompt, KWL chart, etc.) to determine the 

participantsô mastery of content, it was clear from our focus groups and interviews that there 

was limited accountability at the local level for gauging participant learning in online 

modules or webinars. When asked how they were monitoring progress and completion of the 

modules, most LEA Professional Development Coordinators indicated that they relied on the 

certificate of completion to track participation, or would look for evidence of learning during 

classroom walk-throughs. Only two schools reported a system in place for monitoring 

progress. One school, for example, had teachers complete the activities using journals so they 

could monitor progress and provide feedback, but noted: 

Weôre a small district, and I am it as far as Curriculum and Instruction goes. So itôs just 

very cumbersome to be able to follow up and monitor the detailed kind of completion. I 

get certificates and it tells me that they sat through and they were able to print it out, but 

as far as being able to really hone in on ñDid they walk away from something that can 

really be implemented and is it going to change their behavior in the classroom?ò thatôs 

where I feel like itôs muddy and I donôt know. 

The design of the learning modules was not necessarily conducive to supporting local leaders 

in monitoring progress and ensuring accountability. While many of the teachers indicated 

that they completed the modules as directed, one LEA Professional Development 

Coordinator stated, ñTheyôre turning in their certificates for their face-to-face piece, but the 

[fact remains that] they can turn the computer on and walk away or print modules out without 

reading and they still get their certificate.ò This was also a concern raised among several 

survey respondents, with one respondent noting: ñAs someone who was responsible for 

making sure they were completed by staff, this was very frustrating. I know that not all the 

teachers in this state actually did that training but it looks like they did.ò  

Review of the modules by the Evaluation Team confirmed that, after working through a 

module, a certificate could be obtained and printed simply by clicking through the activities 

without any active participation required on the part of the learner. It was evident from our 

review of the modules and from our findings among our sample schools that the use of data 

by local professional development leaders to evaluate professional learning was absent or 

very limited. Printed certificates were the most frequently cited method for determining 

completion of the online modules. Since these can be printed without actually working 

through the module content, the fact that they are the primary basis for awarding CEUs is a 

concern.  

5. Learning Designs: Professional learning that increases educator effectiveness and results for 

all students integrates theories, research, and models of human learning to achieve its 

intended outcomes. The online modules provided a concise overview, objectives were clearly 

described, and directions for activities were easy to follow. Using the instructional materials 
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provided, participants likely would be able to meet the learning objectives stated at the 

beginning of each section of the modules. Many of these learner outcomes, however, would 

fall on the lower end of intellectual behaviors described by the Revised Bloomôs Taxonomy. 

For example, typical phrases used to define learner outcomes or expectations include verbs 

such as ñdescribe,ò ñidentify,ò ñsummarize,ò and ñexplain.ò As one participant noted in 

reference to the Revised Bloomôs Taxonomy module:  

I recognize the importance and relevance of Bloomôs Revised Taxonomy as an 

educator. However, I found it extremely ironic that part of Bloomôs Taxonomy is 

allowing students to ñcreateò and ñevaluate,ò yet this module allowed virtually no 

time for practical curriculum application, evaluation, and creation with a PLC. The 

group discussion questions were rehashing factual knowledge and providing 

examples of answers within ñvignettesò that are completely unrelated to the content 

I teach.  

Although modules presented content through varied media (i.e., audio, text, and video), 

provided options within assessments and activities, and occasionally incorporated interactive 

features, these methods alone were not always effective in sustaining participant engagement. 

As one teacher noted in a survey response about the presentation, ñI dislike having someone 

óread to meô from a PowerPoint or video file.ò Several educators also noted that the amount 

of information presented was ñtoo muchò or ñoverwhelmingò and could have been broken 

into ñsmaller chunksò to help sustain their engagement. Several webinar participants also 

suggested a need for greater interaction among participants, for less reading directly from 

PowerPoint presentations, and for facilitators to sound more enthusiastic about their material. 

6. Implementation: Professional learning that increases educator effectiveness and results for 

all students applies research on change and sustains support for implementation of 

professional learning for long-term change. Due to the blended design of the modules, the 

ongoing instructional support needed to make the modules have longer-term learning impacts 

was dependent primarily on local resources. Professional development leaders from nearly 

half of the schools in the sample noted efforts to adapt the modules by incorporating 

professional dialogue or extending activities as part of local professional development. One 

LEA Professional Development Coordinator noted the importance of active facilitation and 

stated:  

In a PLC that Iôm leading, I have them look at the literacy standards that theyôre 

going to be held accountable for in their subject and then there are new Essential 

standards. How are they going to blend them? What do they see themselves doing? 

Again, itôs this back and forth discussion about how are things changing.  

Given the number of educators who indicated on the Online Resources Survey that they 

independently completed activities suggested during the modules and webinars, it seems 

likely that they did not receive the instructional support or feedback necessary to foster a 

deeper understanding of the content and application to their practice. This is consistent with 

educatorsô lower level of agreement with items related to opportunities for meaningful 

collaboration and constructive feedback. While the modules did provide some feedback for 
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those who completed them independently, the feedback participants received was limited to 

short quizzes restricted to identifying correct or incorrect responses to closed-ended items. 

Many of the schools in our longitudinal sample indicated that technical support for the 

modules also was inadequate, resulting in impeded implementation. Six of the 14 schools 

that accessed the modules had technical difficulties with them, and only one of these was 

able to resolve them immediately. Technical issues were also frequently cited among open-

ended survey responses. One educator stated:  

I am savvy when it comes to technology and this was difficult for me to navigate. 

Many of the videos were incompatible with the systems here at work and would not 

load the majority of the time. When they did load, half of the screen was unable to 

be seen. This resulted in me having to view these at home. 

A final thing to consider is compatibility of the learning modules across multiple 

platforms. The instructional presentations of the online learning modules were created 

using Flash-based technology that is not supported by many popular mobile devices, 

such as iPads and iPhones. In addition, older web browsers and operating systems may 

have difficulty playing these files, which may explain some of the difficulties teachers 

reported in accessing the modules.  

7. Outcomes: Professional development that builds educator effectiveness to increase student 

achievement focuses on outcomes defined by educator performance standards and student 

content standards. The online modules are aligned to the RttT professional development 

priorities and directly address the standards for teaching and learning adopted by North 

Carolina. However, while many teachers and professional development leaders in the sample 

schools found the material ñuseful,ò ñenlightening,ò ñinformative,ò ñeffective,ò and even 

ñawesome,ò many others found that the depth of the content was insufficient to meet their 

needs. Survey comments, interviews, and focus groups suggested that many educators, 

particularly teachers, would have liked the content of the modules to go deeper into content 

area and grade level specifics.  

In summary, due to the wide variation in implementation, the quality of the professional 

development experience when using the online modules varied greatly. It is clear that when the 

modules were used as a stand-alone form of professional development, many critical components 

of high-quality professional development were absent. Strategies such as supporting statewide 

online learning communities, providing active online course facilitation, offering thoughtful 

feedback on participantsô learning, and providing training and support in online professional 

development to local professional development leaders would help RttT online professional 

development efforts better meet the learning needs of North Carolina teachers and leaders.  

2e. To what extent did the RttT Professional Development Initiative increase LEA capacity to 

provide and sustain high-quality online professional development? 

Several items on the LEA Professional Development Coordinator Survey and Teacher Survey 

focused on local readiness for online professional development. These surveys were intended to 

provide baseline data for the first year of RttT so that growth of LEA capacity to deliver online 
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and technology-supported professional development could be measured over the course of the 

initiative.  

Survey results from local professional development leaders imply that most LEAs across the 

state already have the capacity to provide access to high-quality online professional development 

and resources. As shown in Table 21, the vast majority of professional development leaders 

know that online resources such as NC Education, webinars, and collaborative spaces are 

available and accessible. Leaders also feel that their LEAs have a comprehensive plan in place 

for integration of face-to-face and online professional development. The one area where local 

professional development leaders have the greatest doubts (8.5% disagree) is taking into account 

staff technology proficiency when planning for professional development. NCDPI may want to 

focus on helping local professional development leaders identify and support those teachers who 

are new or uncomfortable with learning online, which parallels findings from the Teacher Survey 

in the longitudinal study. However, results from the RttT Professional Development Teacher 

Survey (Table 22, following page) suggest that LEAs may not be as adequately prepared to 

deliver online professional development as leaders believe. More than one third of educators 

across all 27 schools did not agree that they had access to online professional development 

resources and support for using these resources.  

Table 21. Distribution of Responses for LEA Professional Development Leaders about LEA 

Capacity to Support Online Professional Development 

Professional Development Leader Survey Item: ñTo what extent do you agree or disagree 

with each of the following questions? Our districtéò 

Agree/ 

Strongly Agree 

(n = 139-150) 

provides online resources related to the revised (Common Core and Essential Standards) State 

Standards. 
87% 

has determined that all online resources related to the Race to the Top are accessible in the LEA. 89% 

provides support to assist staff with using online professional development resources (NC 

Education, webinars, etc.). 
81% 

has ensured all staff have equitable access to technology for accessing Race to the Top 

professional development resources.  
85% 

leaders provide opportunities for networking and support (both online and offline) in high-

quality professional development. 
66% 

has communicated with our local testing coordinator to ensure all staff has NC Education login 

capabilities.  
77% 

has a comprehensive plan to coordinate the integration of face-to-face and online professional 

development. 
78% 

has developed a plan for implementing PLCs (online and/or face-to-face) related to Race to the 

Top Initiative. 
73% 

has provided educators with an online space (e.g., wiki, website, Moodle, etc.) for sharing 

resources, experiences, and/or information to related to RttT Professional Development. 
77% 

has collaborated with district technology staff to determine the extent of online communication 

and collaboration tools available for Professional Development. 
72% 

has utilized data on staffôs technology proficiency when planning Race to the Top professional 

development. 
64% 

*This survey was distributed to LEA Superintendents and Professional Development Coordinators in 115 LEAs and 

33 charter schools. 
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Table 22. Percentage of Teacher Who Agree or Strongly Agree with Items Related to District 

Capacity for Online Professional Development. 

Professional Development Teacher Survey Item: ñTo what extent do you agree or disagree 

with each of the following questions? Our districtéò 

Agree/ 

Strongly Agree 

(n = 338-340) 

Provide opportunities for networking and support (both online and offline) in high quality 

professional development 
66% 

Extend and enhance on-site professional development through the use of online communication 

and resources 
61% 

Support professional learning communities by providing access to web 2.0 tools such as blogs, 

wikis, and social networking tools 
60% 

Provide access to high-quality online professional development opportunities 57% 

Provide support for users uncomfortable with online professional development opportunities 57% 

Support professional learning communities by providing an online space to share ideas and 

resources 
56% 

Model effective use of web-based communication and collaboration tools to support professional 

development 
55% 

 

The review of baseline survey data from the LEA Professional Development Coordinators and 

teachers revealed that LEA leaders and classroom teachers had differing perspectives and 

opinions about the success of local efforts to support online professional development during this 

first year of the RttT Initiative. Many teachers agree with LEA staff that the technical 

infrastructure and resources may be in place locally to support online professional development; 

however, research around capacity building for innovations in schools (Newmann, King, & 

Young, 2000) indicates that the availability and utilization of relevant resources is just one part 

of a larger picture. In this case, the local-level innovation is supporting or delivering high-quality 

online professional development. Other important components include changes in educatorsô 

knowledge, skills, and attitudes about the innovation (Guskey, 1986, 2000); participation in a 

professional community around the innovation (Wenger, McDermott, & Snyder, 2002); building 

a sense of unity and coherence around the innovation (Newmann et al., 2001); and sharing 

leadership responsibilities among key players (Lambert, 1998). It is clear from the teacher survey 

data and focus groups that many local leaders are not providing access to high-quality online 

professional development or supporting professional communities using online resources. 

Section II Summary  

The purpose of Section II is to report on the immediate outcomes of local access to online 

professional development resources provided through RttT. The Evaluation Team examined the 

extent of local access and awareness, implementation, relevance to educatorsô needs, and quality 

of the professional development experience. Most educators seem to be aware of the online 

resources offered through NCDPI, with nearly 70,000 educators having completed at least one 

online module and 1,800 participating in webinars. Despite some technical difficulties, many 

educators agreed or strongly agreed that the online tools and resources were easily accessible, 

and website analytics suggest that since July 2011, there has been considerable interest in and 

accessing of the RttT online professional development resources. The majority of educators also 

agreed that the online professional development activities were well organized, of high quality, 

and relevant to their needs. The online modules and webinars were aligned to the RttT 
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professional development priorities and directly addressed the standards for teaching adopted by 

North Carolina.  

However, data also suggested the redundancy of content, lack of differentiation, and limited use 

of technology to support instructional feedback, collaboration, and peer interaction were factors 

that kept the online learning resources from fully addressing standards for online professional 

development. It was also evident from the survey analysis and visits to schools in the 

longitudinal sample that there is wide variation in the quality of the RttT-related professional 

development experience for teachers across the state. The current blended design of the RttT 

professional development modules required dependence on local resources for the ongoing 

instructional support needed to achieve longer-term learning impacts. Finally, although educators 

were encouraged to complete online module activities in their local PLCs, the effective 

utilization of learning communities statewide was limited due to inconsistency in implementation 

and accountability policies across LEAs.  
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Conclusions, Recommendations, and Next Steps 

Conclusions 

One of the primary goals of RttT is to ñexpand the online professional development 

infrastructure to provide accessible and high-quality online professional development for all 

educators throughout North Carolinaò (North Carolina Office of the Governor, 2010, p. 10). This 

report focused on the progress made toward accomplishing this goal. Data for this baseline report 

demonstrate that NCDPI has created and utilized a substantial set of online resources, conducted 

dozens of webinars, and developed online learning modules to support local PLCs. These efforts 

have impacted tens of thousands of educators across the state and have provided LEAs with 

additional resources to support their local professional development efforts. However, these 

online resources and activities have been primarily leveraged by NCDPI and LEAs to broadcast 

information rather than to engage educators in the kinds of sustained discussion, sharing, and 

collaborations, tied to their specific grade level and content needs, that high-quality online 

professional development entails. Data in this report also suggest that many LEAs do not yet 

have the capacity to provide high-quality online professional development and may need 

additional support to fulfill the vision for online professional development outlined in the RttT 

proposal. 

Recent Developments in RttT-Related Online Professional Development  

After review of a preliminary draft of this report, NCDPI staff noted that several developments 

already were in motion to ensure that NCDPI can continue to build its internal capacity for 

developing online learning modules and supporting local implementation of online professional 

development resources. The following summary is based on a discussion with professional 

development leaders on June 18, 2012, as well as information presented at the Governorôs 

Education Transformation Commission on June 13, 2012.  

NCDPI has expanded the Instructional Design Team to four instructional design staff and one 

team lead to handle the development of all future modules in-house. Two instructional designers 

are specifically responsible for coordinating the efforts of the various teams, and ensuring that 

the content of future modules is of consistent depth and quality. As part of the North Carolina 

Learning Technology Initiative, NCDPI also has partnered with the Friday Institute for 

Educational Innovationôs Education Workforce Development team
9
 to provide their staff with 

training and support for technology-enabled learning, including training related to online 

professional development. NCDPI will continue this partnership throughout 2012. 

The Instructional Design Team established a new development process for the Phase II online 

professional development modules released in June 2012 and beyond. The process includes the 

introduction of an instructional design template intended to promote a more systematic process 

for the planning, design, testing and implementation of the next phase of modules. Teams 

working on the development of the modules now have access to an online space for contributing 

development materials and following the work of other teams. NCDPI will continue to refine the 

                                                 
9
 A unit of the Friday Institute separate and distinct from the Evaluation Team 
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development process to ensure that the modules follow best practices for instructional design, 

align to Learning Forwardôs standards for online professional development, and allow LEAs 

greater flexibility for repurposing the online modules to meet their specific professional 

development needs.  

In an effort to make online resources more accessible to LEAs, NCDPI has moved toward a 

central online location for all professional development resources.
10

 The development team also 

plans to gradually introduce online tools such as wikis and discussion forums in future modules 

in order to provide online opportunities for peer feedback and collaboration. Mindful of the scale 

of statewide online professional development efforts and the variety of settings in which the 

online modules will be implemented and used, NCDPI will continue to explore ways of 

providing participants online opportunities to interact with peers and participate in facilitated 

online professional development experiences.  

As an extension of the broader support provided to LEA Professional Development Leadership 

Teams through the Annual Professional Development Cycle, NCDPI will continue to provide 

targeted support to LEAs to ensure that the online modules and resources are successfully 

integrated into local professional development plans. To that end, NCDPI has developed the 

Phase II Online Module Implementation Guide to support LEAs in their implementation of the 

modules.
11

 This supplemental guide provides guidance to LEA-level and charter school teams 

with the implementation of the Phase II online modules for professional development developed 

by NCDPI for the 2012-2013 school year. During the 2012 Summer Institutes, NCDPI also 

provided educators the opportunity to learn more about NC Education through a booth set up 

during the Resource Expo. Regional PD Leads also will continue to collect information 

regarding online professional development needs from their conversations with local leaders and 

lay the groundwork for extending online existing collaborations between LEA professional 

development leaders. Beginning in Fall 2012, NCDPI will also use the LEA Fidelity Checks to 

purposefully collect information about local implementation of the online professional 

development resources. Information gathered from both informal conversations and regional 

professional development sessions will be used to help guide decisions regarding the design and 

develop of future online professional development resources and activities, and to determine 

additional ways to support LEAs. 

Recommendations 

Based on the findings of this evaluation, the following recommendations are provided for 

consideration as NCDPI seeks to achieve the goals for OPD outlined in the RttT proposal, build 

statewide capacity, and better align future efforts to standards for high-quality online 

professional development.  

1. Continue to support LEAs as they implement the new strategic plan outlined in the Phase II 

Online Module Implementation Guide to further the use of effective online and blended 

professional development statewide. This plan provides guidance about how to develop local 

                                                 
10

 http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page 
11

 http://rt3nc.org/pubs/implementation_guide_2012.pdf 

http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page
http://rt3nc.org/pubs/implementation_guide_2012.pdf


OPD Interim Report    

November 2012     

Consortium for Educational Research and EvaluationïNorth Carolina  54 

and regional capacity to incorporate online technologies to enhance and extend professional 

development opportunities. Such a plan will benefit from a greater focus on incorporating 

principles of effective professional development into online and blended programs. 

Successful implementation of this new plan requires NCDPI and LEAs to go beyond 

developing resources to disseminate information broadly via web-based technologies in order 

to fulfill the research-based potential of OPD.  

The goals, standards, and research that informed relevant sections of the RttT proposal, as 

well as the recommendations of the North Carolina e-Learning expert panel and the 

recommendations of the North Carolina eLearning Commission (Appendix L), all share this 

focus. In addition, a potentially useful model for the redeveloped plan might be the approach 

described in a proposal submitted by LEARN NC to NCDPI in December 2010, which 

includes cohort-based, facilitated online workshops along with online training to prepare 

local education leaders to facilitate these workshops. 

2. To improve alignment to the stateôs RttT proposal and to the standards for online 

professional development, expand statewide OPD activities and/or support local initiatives 

to: (1) expand OPD activities to provide educators with access to a greater variety of online 

learning experiences; (2) provide more opportunities for online peer interaction across all 

online professional development offerings; and (3) provide more differentiation of 

professional development activities to meet the specific needs of teachers of different content 

areas, grades and levels of expertise. 

3. Where possible, leverage existing online professional development workshops and resources 

available through the national e-Learning for Educators Consortium, other RttT states, local 

providers like LEARN NC, and others. It will be more time- and cost-efficient to license and 

adapt existing resources to support (for example) the transition to the Common Core 

Standards than to create all-new resources.  

4. Focus on building statewide capacity for effective implementation and facilitation of OPD in 

order to ensure sustainability beyond the period of the RttT funding. To do so, build upon 

multi-LEA and regional coalitions that will share expertise and resources to develop OPD 

programs throughout the state. OPD is not limited to LEA boundaries, and small LEAs have 

limited capacity, so these coalitions will be essential for successful statewide outreach. These 

LEA coalitions need specific guidelines for local policies and programs, models of 

meaningful interaction, supports for building local OPD capacity, and shared leadership in a 

professional online learning community in order to promote high-quality online learning 

across the state.  

5. Leverage the tools available via the NC Education Moodle Learning Management System to 

support both state and local professional development initiatives with asynchronous and 

synchronous discussions, content repositories, wikis, and other tools that will be provided 

through the NC K-12 Education Cloud upon its completion. Online tools provide educators 

with opportunities to enhance their local PLCs and extend personal learning networks beyond 

their schools and LEAs. Participant feedback on both webinars and modules highlighted a 

strong desire to connect with educators both locally and across the state in order to share 

ideas, resources, and best practices. Through the RttT initiative, the NC Education Moodle in 

the near term, and the Kï12 Education Technology Cloud in the future, NCDPI is in an 

excellent position to foster these online communities and build a network of educators by 
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providing both structured and informal opportunities for educators to communicate and 

collaborate online.  

6. Organize all online resources into a centralized, easily searchable content repository to make 

them more easily accessible. NCDPI has created a substantial set of online resources to 

support RttT initiatives. However, these resources are spread across multiple sites that 

require different accounts and passwords. These resources should be located on one site and 

should be accessible from the homepage through a highly visible link. The NC Education 

website would be a suitable location, and Moodle provides a flexible set of tools for 

managing content repositories.  

Next Steps for the Evaluation 

The Evaluation Team will continue to record the use of online resources and tools used as part 

the Annual Professional Development Cycle for RttT. The Evaluation Team will continue to 

work closely with NCDPI staff to ensure that data relevant to online professional development is 

collected regularly, and data reports are easily accessible to inform timely decision-making and 

improvements. Data are currently being collected on how online resources are being used during 

face-to-face professional development activities for RttT. All future findings related to online 

professional development will be included within the overall evaluation of RttT professional 

development reports rather than released as interim reports.   
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Appendix A. RttT Online Pr ofessional Development Logic Model  

Note. Page numbers referenced refer to North Carolinaôs RttT Application and Detailed Scope of Work 
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Appendix B. Online Professional Development Rubric 

Context Standards  
Learning Communities ï Online professional development that builds educator effectiveness to increase student achievement provides 
opportunities for educators to build online learning communities and to work together in pairs or teams, with access to follow-up 
discussions to share information. Interactive communication toolsɂsuch as forums, chats and discussion boardsɂare used to 
develop and maintain a collegial online learning community. 

 Not Present Limited  Implementing Exemplary 

C
o

n
ti
n

u
o

u
s
 I
m

p
ro

v
e
m

e
n

t 

c Provides no opportunities for 

participants to collaborate during 

and following professional 

development 

c No strategies are in place promote 

sharing and working together to 

achieve common goals  

 

c Learners are not encouraged to 

provide constructive peer feedback 

and engage in reflective dialogue, 

and sustained discourse  

c Provides few opportunities for 

participants to collaborate during or 

following professional development 

c Strategies are seldom used that 

promote sharing and working 

together to achieve common goals  

 

c Learners are rarely encouraged to 

provide constructive peer feedback 

and engage in reflective dialogue, 

and sustained discourse 

c Provides occasional opportunities 

for participants to collaborate during 

and following professional 

development  

c Strategies are occasionally used that 

promote sharing and working 

together to achieve common goals  

 

c Learners are occasionally 

encouraged to provide constructive 

peer feedback and engage in 

reflective dialogue, and sustained 

discourse 

c Frequently provides meaningful 

opportunities for participants to 

collaborate during and following 

professional development (SREB) 

c Strategies are used to promote 

sharing and working together to 

achieve common goals (SREB) 

 

c Learners are frequently encouraged 

to provide constructive peer 

feedback and engage in reflective 

dialogue, and sustained discourse 

(NSDC) 

C
o

ll
e
c
ti
v
e
 R

e
s
p

o
n

s
ib

il
it
y 

 

c Provides no opportunities for 

participant interaction  

 

c Provides participants no 

opportunities to exchange resources, 

experiences and information with 

others within and outside of the 

school or district 

 

c Does not provides participants with 

communication options and data 

storage 

 

c Provides few opportunities for 

participant interaction  

 

c Provides participants few 

opportunities to exchange resources, 

experiences and information with 

others within or outside of the school 

or district  

 

c Provides participants with public or 

private communication  

c Provides opportunities for 

participant interaction  

 

 

c Provides participants opportunities 

to exchange resources, experiences 

and information with others within 

their school or district  

 

c Provides participants with public and 

private communication or data 

storage 

c Provides opportunities for multiple 

forms of participant interaction, both 

online and offline (NSDC) 

c Provides participants opportunities 

to exchange resources, experiences 

and information with others within 

and outside of the school and district 

(NSDC, SREB) 

c Provides participants with public and 

private communication and data 

storage (NSDC)  
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A
lig

n
m

e
n

t 
c No indication that online delivery of 

PD is integrated into a 

comprehensive professional 

development plan 

c Components of online delivery of 

PD are integrated into the 

organizationôs comprehensive 

professional development plan 

c Online delivery of PD is integrated 

into the organizationôs 

comprehensive professional 

development plan 

c Online delivery of PD is clearly 

integrated into the organizationôs 

comprehensive professional 

development plan. (SREB 

Leadership ï Staff development that improves the learning of all students requires skillful school and district leaders 

who guide continuous instructional improvement. School and state leaders view online professional development as an integral part 
ÏÆ ÔÈÅ ÏÒÇÁÎÉÚÁÔÉÏÎȭÓ ÏÖÅÒÁÌÌ ÐÒÏÆÅÓÓÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔ ÐÌÁÎȟ ÂÕÉÌÄ ÔÈÅ ÃÁÐÁÃÉÔÙ ÆÏÒ ÌÅÁÄÅÒÓÈÉÐȟ ÁÎÄ ÐÕÂÌÉÃÌÙ ÁÄÖÏÃÁÔÅ ÏÎÌÉÎÅ 
instruction.  

 No Indicator  Limited  Implementing Exemplary 

C
a

p
a

c
it
y 

c Participants are not provided 

opportunities to help facilitate 

professional development through 

leading peer instruction, coaching, or 

supervision of learning  

c Participants are rarely provided 

opportunities to help facilitate 

professional development through 

leading peer instruction, coaching, or 

supervision of learning  

c Participants are provided 

opportunities to help facilitate 

professional development through 

leading peer instruction, coaching, or 

supervision of learning  

c Participants are provided frequent 

opportunities to help facilitate 

professional development through 

leading peer instruction, coaching, or 

supervision of learning (NSDC) 

S
u

p
p
o

rt
 

c No evidence that school and state 

leaders publicly advocate online 

professional development for 

teachers, administrators, school 

boards and community leaders 

c Organizational leaders do not 

participate with staff in online 

professional development activities 

c Limited evidence that school and 

state leaders publicly advocate 

online professional development  

 

 

c Organizational leaders rarely 

participate with staff in online 

professional development activities 

c School and state leaders publicly 

advocate online professional 

development for teachers 

 

 

c Organizational leaders participate 

with staff in online professional 

development activities.  

c School and state leaders publicly 

advocate online professional 

development for teachers, 

administrators, school boards and 

community leaders. (NSDC) 

c Organizational leaders actively 

participate with staff in online 

professional development activities. 

(NSDC) 

D
is

tr
ib

u
te

d
  c A shared vision of change is not 

communicated 

 

c Participants are not provided with 

opportunities to provide input about 

the design of the program  

c A shared vision of change is 

communicated 

 

c Participants were informed about the 

design of the program 

c A shared vision of purposeful 

change is communicated  

 

c Participants were provided with the 

opportunity to provide feedback on 

the design process 

c A shared vision of purposeful 

change is clearly communicated 

(NETS-A) 

c Participants were an integral part to 

the of the design process. (NSDC) 
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Resources ï Professional development that builds educator effectiveness to increase student achievement requires prioritizing, 

monitoring, and integrating resources. Schools and states provide adequate resources of time, personnel, incentives and support 
systems for online professional development as part of the overall professional development plan. 

 Not Present Limited  Implementing Exemplary 

P
ri
o

ri
ti
z
in

g
 

c Staff has not been allocated to 

support participantsô successful use 

of online PD 

 

c Resources are not available to 

supplement support for those 

uncomfortable with online PD 

 

c Provides no incentives for online 

participants 

 

 

c No credit for PD is awarded  

c Limited staff has been allocated to 

support participantsô successful use 

of online PD 

 

c Few resources are available to 

supplement support for those 

uncomfortable with online PD 

 

c Provides few incentives to online 

participants  

 
 
c Credit is awarded for PD, but is not 

tied to performance 

c Staff has been allocated to support 

participantsô successful use of online 

PD, though support may not always 

be timely 

c Resources are available to 

supplement support for those 

uncomfortable with online PD 

 

c Incentives for online participants 

may not be always be equivalent to 

those offered to traditional PD 

participants 

c Credit for PD is awarded based 

partially on learner performance 

c Sufficient staff has been allocated to 

support participantsô successful use 

of online PD in a timely 

manner(SREB) 

c High quality resources are available 

to supplement support for those 

uncomfortable with online PD 

(NSDC) 

c Provides the same incentives for 

online participants, such as stipends 

or CEUs, that traditional PD 

participants would receive (SREB) 

c Credit for PD is awarded based on 

performance rather than time spent 

(NSDC) 

M
o

n
it
o

ri
n

g
 

c Few links, videos, and applications 

work as intended 

 

c Online PD is not accessible from 

major browsers and operating 

systems  

c The course shows no indication that 

online PD is updated 

c Many links, videos, and applications 

do not work as intended 

c Online PD is accessible from few 

major browsers and operating 

systems  

c Online PD is rarely updated to 

ensure timeliness 

c Most links, videos, and applications 

work as intended 

 

c Online PD is accessible from most 

major browsers and operating 

systems  

c Online PD is updated periodically to 

ensure timeliness  

c All links, videos, and applications 

work as intended (iNACOL) 

 

c Online PD is accessible from all 

major browsers and operating 

systems. (iNACOL) 

c Online PD is regularly updated to 

ensure timeliness (iNACOL) 

C
o

o
rd

in
a

ti
n
g

 R
e
s
o

u
rc

e
s 

c Participants are not provided with 

needed technology training to enable 

their successful participation 

c No partnerships with colleges and 

universities, businesses and other 

organizations are evident 

c Participants are provided with 

limited technology training to enable 

their successful participation 

c Few partnerships with colleges and 

universities, businesses and other 

organizations are used to meet 

participantsô professional 

development needs 

c Participants are provided with some 

technology training to enable their 

successful participation 

c Occasional partnerships with 

colleges and universities, businesses 

and other organizations are used to 

meet participantsô professional 

development needs 

c Participants are provided with any 

needed technology training to enable 

their successful participation. 

(SREB) 

c Partnerships with colleges and 

universities, businesses and other 

organizations are used to meet 

participantsô professional 

development needs. (SREB) 

  



OPD Interim Report    

November 2012     

Consortium for Educational Research and EvaluationïNorth Carolina  62 

Process 
Data ï Professional development that builds educator effectiveness to increase student achievement uses a variety of sources and types of 

student, educator and system data to plan, assess, and evaluate professional learning.  

 Not Present Limited  Implementing Exemplary 

A
n

a
ly

z
in

g
 D

a
ta

 

c Online PD offerings are not based on 

current adult learning needs and 

gaps in student achievement 

c Assessment strategies are not 

consistent with goals, objectives and 

scope the professional development 

c Few online PD offerings are based 

on current adult learning needs and 

gaps in student achievement 

c Some assessment strategies are 

consistent with goals, objectives and 

scope the professional development 

c Most online PD offerings are based 

on current adult learning needs and 

gaps in student achievement 

c Most assessment strategies are 

consistent with goals, objectives and 

scope the professional development 

c Online PD offerings are based on 

current adult learning needs and 

gaps in student achievement (SREB) 

c All assessment strategies are 

consistent with goals, objectives and 

scope the professional development 

(iNACOL) 

 

A
s
s
e
s
s
m

e
n

t 

c No online assessments are provided 

 

c There is no procedure to assess that 

mastery of content is adequate and 

appropriate 

c Assessment materials do not allow 

flexibility to assess learning in a 

variety of ways 

c There is no documented use of 

participantsô use of new knowledge 

and skills  

 

c Includes online assessments with 

limited feedback  

 

c Methods and procedures to assess 

mastery of content may frequently 

be inadequate or inappropriate  

c Assessment materials allow limited 

flexibility to assess learning in a 

variety of ways 

c Assessment of participant learning 

includes little documented use of 

new knowledge and skills 

c Provides online assessments with 

feedback  

 

c Methods and procedures to assess 

mastery of content are usually 

adequate and appropriate 

c Assessment materials allow 

flexibility to assess learning in a 

variety of ways 

c Assessment of participant learning 

includes documented use of new 

knowledge and skills 

c Online assessments provide timely 

feedback in order to evaluate 

participant learning (SREB) 

c Methods and procedures to assess 

mastery of content are adequate and 

appropriate (iNACOL) 

c Assessment materials allow great 

flexibility to assess learning in a 

variety of ways (iNACOL) 

c Assessment of participant learning 

includes documented use of new 

knowledge and skills through videos 

and/or e-journals (SREB) 
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E
v
a

lu
a

ti
o

n
 

c No opportunities are provided for 

learners to give feedback on quality 

and effectiveness of PD 

  

c There is no evidence that the quality 

and effectiveness of online PD is 

being evaluated 

c The results of evaluations are not 

available 

c Limited opportunities are provided 

for learners to give feedback on 

quality and effectiveness of PD  

c A single method is used to evaluate 

the quality and effectiveness of PD 

c The results of evaluations are 

difficult to access  

c Some opportunities is provided for 

learners to give feedback on quality 

and effectiveness of PD 

 

c Few methods are used to evaluate 

the quality and effectiveness of PD 

 

c The results of evaluations are 

available 

c Opportunities are provided for 

learners to give feedback on quality 

and effectiveness of PD (iNACOL) 

c Multiple methods are used to 

evaluate the quality and 

effectiveness of PD (iNACOL) 

c The results of evaluations are readily 

available (NSDC) and provide 

sufficient information for 

participants to understand and learn 

from them. 

Learning Designs ï Program uses appropriate technologies to present materials in a variety of ways, addressing a range of 
learning styles. Program integrates face-to-face professional development with online professional development where 
appropriate. 

 Not Present Limited  Implementing Exemplary 

A
p

p
ly

in
g

 R
e
s
e
a

rc
h 

c No modification to learning 

activities are provided to 

accommodate participants learning 

styles, needs and level of mastery 

c Online learning experiences are 

linked to participantsô teaching 

assignments and curriculum areas  

 

c Does not provide access to 

appropriate research 

c Learning activities allow minimal 

adaptation to accommodate 

participants learning styles, needs 

and level of mastery 

 

c Online learning experiences are 

weakly linked to participantsô 

teaching assignments and curriculum 

areas 

c Provides little access to appropriate 

research to support needs, interests, 

and multiple perspectives.  

c Modifications to learning activities 

are occasionally provided to 

accommodate participants learning 

styles, needs and level of mastery 

c Online learning experiences may be 

somewhat linked to participantsô 

teaching assignments and curriculum 

areas 

c Provides access to appropriate 

research to support learner interests 

and needs (NSDC) 

c Modifications to learning activities 

are regularly provided to 

accommodate participants learning 

styles, needs and level of mastery 

(SREB) 

c Online learning experiences are 

specifically linked to participantsô 

teaching assignments and curriculum 

areas (SREB) 

c Provides access to appropriate 

research, including conflicting 

research to support needs, interests, 

and multiple perspectives (NSDC) 
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L
e
a

rn
in

g
 D

e
s
ig

n
s 

c Teaching strategies - including 

multimedia technologies and online 

tools- are not appropriate to intended 

results of the program 

 

c Use of text, color, visual images, and 

other media are frequently 

distracting and serve little purpose 

c There is no clear structure provided 

and navigation is confusing 

 

c Navigation through instructional 

materials is linear with no options 

for participants who have different 

lengths of time to devote to learning 

 

c Does not provide an overview 

describing the objectives, activities 

and resources, or a description of the 

key activities and assignments  

c Teaching strategies - including 

multimedia technologies and online 

tools- are seldom appropriate to 

intended results of the program 

c Use of text, color, visual images, and 

other media are frequently 

distracting  

 

c Structure and navigation processes 

are likely to cause confusion and 

difficulty in learning 

 

c Provides a single path through 

instructional materials and few 

options for participants who have 

different lengths of time to devote to 

learning 

 

c Overview fails to fully describe the 

objectives, activities and resources 

and a the description of the key 

activities and assignments is limited 

c Teaching strategies - including 

multimedia technologies and online 

tools- may not always be appropriate 

to intended results of the program 

c Use of text, color, visual images, and 

other media do not distract from 

learning 

 

c Structure and navigation processes 

are clear, appropriate to the content 

 

c Provides some flexibility for 

navigating instructional materials 

and some options for participants 

who have different lengths of time to 

devote to learning 

 

c Provides an overview describing the 

objectives, activities and resources 

and a description of the key 

activities and assignments  

c Teaching strategies - including 

multimedia technologies and online 

tools- are appropriate to intended 

results of the program (SREB) 

c Use of text, color, visual images, and 

other media are purposeful and 

greatly facilitate learning (iNACOL) 

c Structure and navigation processes 

are clear, appropriate to the content 

and enhance ease of use (SREB) 

c Provides logical, varied paths 

through instructional materials and 

multiple options for participants who 

have different lengths of time to 

devote to learning (NSDC) 

c Provides an overview clearly and 

concisely describing the objectives, 

activities and resources and a 

description of the key activities and 

assignments (iNACOL) 

A
c
ti
v
e
 E

n
g

a
g

e
m

e
n

t 

c Provides no opportunities to engage 

in activities that promote higher-

order thinking, critical reasoning and 

group problem-solving (NSDC) 

 

c Does not utilize online tools, such as 

discussion boards, e-mail and wikis 

to support mentoring, collaboration, 

implementation and reflection. 

c Learning experiences are repetitive 

and provide little or no variation 

c Provides few opportunities to engage 

in activities that promote higher-

order thinking, critical reasoning and 

group problem-solving (NSDC) 

c Rarely utilizes online tools, such as 

discussion boards, e-mail and wikis 

to support mentoring, collaboration, 

implementation and reflection 

 

c Includes little variation in learning 

experiences ð such as video, audio, 

simulations, Web resources and 

access to subject matter experts 

c Provides occasional opportunities to 

engage in activities that promote 

higher-order thinking, critical 

reasoning and group problem-

solving  

c Utilizes few online tools, such as 

discussion boards, e-mail and wikis 

to support mentoring, collaboration, 

implementation and reflection. 

 

c Includes variation in learning 

experiences - such as video, audio, 

simulations, Web resources and 

access to subject matter experts ï 

though not always appropriate 

c Provides frequent opportunities to 

engage in activities that promote 

higher-order thinking, critical 

reasoning and group problem-

solving (NSDC) 

c Frequently utilizes online tools, such 

as discussion boards, e-mail and 

wikis to support mentoring, 

collaboration, implementation and 

reflection. (SREB) 

 

c Includes a variety of learning 

experiences ð such as video, audio, 

simulations, Web resources and 

access to subject matter expertsð as 

appropriate. (SREB) 
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Implementation ï Online professional development requires both instructional and technical support in order to be successful. Not all 

learners are likely to be ready and comfortable with professional development in an online setting. Therefore, to increase learnersô 

comfort level and likelihood of success, online professional development should provide educators with the support needed to adapt to an 

online medium and effect long-term changes in practice.  
 Not Present Limited  Implementing Exemplary 

S
u

s
ta

in
in

g
 L

e
a

rn
in

g 

c Provides no means for participants 

to quickly solve technical and 

implementation issues, including 

successfully accessing courses and 

responding to participant questions  

c Provides no orientation to the online 

platform and navigational tools are 

provided.  

 

 

c Does not provide opportunities for 

ongoing learning, reflection, and 

sharing of resources and work 

products beyond the structured 

professional development 

c Provides limited means for 

participants to solve technical and 

implementation issues, including 

successfully accessing courses and 

responding to participant questions 

but difficult to navigate  

c Provides insufficient orientation to 

the online platform and navigational 

tools.  

 

 

c Provides few opportunities for 

ongoing learning, reflection, and 

sharing of resources and work 

products beyond the structured 

professional development 

c Provides means for participants to 

solve technical and implementation 

issues, including successfully 

accessing courses and responding to 

participant questions  

c Orientation to learning environment 

provides information on programôs 

platform and navigational tools  

 

c Provides opportunities for ongoing 

learning, reflection, and sharing of 

resources and work products beyond 

the structured professional 

development 

c Provides means for participants to 

quickly solve technical and 

implementation issues, including 

successfully accessing courses and 

responding to participant questions 

(SREB) 

c Orientation to learning environment 

clearly details the programôs 

platform, navigational tools and 

technical requirements (NSDC) 

c Provides multiple opportunities for 

ongoing learning, reflection, and 

sharing of resources and work 

products beyond the structured 

professional development (NSDC) 

C
h

a
n

g
e
 T

h
e
o

ry
 

c No opportunities are provided for 

experienced educators to serve as 

mentors for novice ones 

 

c Does not provide models of effective 

practice, strategies or resources to 

support application of new learning 

in the classroom 

 

c Provides no support for interaction 

with facilitators and peers to assess 

learnerôs progress 

c Few opportunities are provided for 

experienced educators to serve as 

mentors for novice ones. 

 

c Provides few models of effective 

practice, strategies and resources to 

support application of new learning 

in the classroom 

 

c Provides limited support for 

interaction with facilitators and peers 

to assess learnerôs progress 

c Opportunities are provided for 

experienced educators to serve as 

mentors for novice ones 

 

c Provides models of effective 

practice, strategies or resources to 

support application of new learning 

in the classroom 

 

c Provides support for interaction with 

facilitators or peers to assess 

learnerôs progress 

c Multiple opportunities are provided 

for experienced educators to serve as 

mentors for novice ones (NSDC 

2011) 

c Provides frequent models of 

effective practice, strategies and 

resources to support application of 

new learning in the classroom 

(NSDC) 

c Provides support for interaction with 

facilitators and peers to assess 

learnerôs progress (NSDC) 

F
e

e
d

b
a

c
k 

c No feedback on participant learning 

is provided 

 

c Provides limited constructive 

feedback on participant learning 

c Feedback is rarely specific or clearly 

aligned with expectations for PD 

outcomes 

c Provides occasional constructive 

feedback on assignments, though it 

may not be timely 

c Feedback is usually specific and 

aligned with expectations for PD 

outcomes, though feedback and 

alignment may be vague at times 

c Provides constructive feedback on 

assignments that is both ongoing and 

timely (SREB, iNACOL) 

c Feedback is specific and clearly 

aligned with expectations for PD 

outcomes  
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Content 
Outcomes ï Professional development that builds educator effectiveness to increase student achievement focuses on outcomes defined 

educator performance standards and student content standards.  
 Not Present Limited  Implementing Exemplary 

S
ta

n
d
a

rd
s 

c Does not communicate alignment 

with local, state, and national 

content standards to assist students 

in meeting rigorous academic goals  

c Program goals are not aligned with 

local, state or national teacher-

quality standards 

 

c Poorly aligns with local, state, 

and/or national content standards to 

assist students in meeting rigorous 

academic goals  

 

c Program goals are poorly aligned 

with local, state or national teacher-

quality standards 

c Communicates alignment with local, 

state, and/or national content 

standards to assist students in 

meeting rigorous academic goals, 

but at times vague 

c Program goals may be aligned with 

local, state or national teacher-

quality standards, but are not clearly 

communicated 

c Clearly communicates alignment 

with local, state, and/or national 

content standards to assist students 

in meeting rigorous academic goals 

(NSDC, SREB) 

c Program goals are aligned with 

local, state or national teacher-

quality standards and are clearly 

communicated (SREB) 

F
o

c
u

s 

c Provides no presentations on the 

application of content into practice  

c Provides educators no opportunities 

to extend content-specific strategies 

c No online facilitation 

c Provides occasional presentations on 

the application of content into 

practice  

c Provides educators with few 

opportunities to extend content-

specific strategies 

c Online facilitator demonstrates some 

content knowledge and the ability to 

communicate effectively in writing, 

as evidenced in the course syllabus, 

learning activities, instructions, 

threaded discussions and e-mail 

c Provides clear presentations of the 

application of instructional content 

into practice  

c Provides educators occasional 

opportunities to extend content-

specific strategies 

c Online facilitators demonstrates 

content knowledge and the ability to 

communicate effectively orally and 

in writing, as evidenced in the 

course syllabus, learning activities, 

instructions, threaded discussions 

and e-mail 

c Provides clear and multiple 

presentations of the application of 

content into practice (NSDC) 

c Provides educators regular 

opportunities to extend content-

specific strategies (NSDC) 

c Online facilitator regularly 

demonstrates deep content 

knowledge and the ability to 

communicate effectively orally and 

in writing, as evidenced in the 

course syllabus, learning activities, 

instructions, threaded discussions 

and e-mail (NSDC) 

C
o

h
e
re

n
c
e 

c Does not develops participantsô 

skills to implement research-based 

instructional strategies 

 

c Does not provide learners with 

opportunities to connect with others 

in similar roles (NSDC) 

c Provides no opportunities to build on 

other professional development 

offerings and deepen content-

specific knowledge and strategies 

beyond these offerings (NSDC) 

c Rarely develops participantsô skills 

to implement instructional strategies  

 

c Provides learners with few 

opportunities to connect with others 

in similar roles (NSDC) 

c Provides few opportunities to build 

on other professional development 

offerings or deepen content-specific 

knowledge and strategies beyond 

these offerings (NSDC) 

c Usually develops participantsô skills 

to implement instructional strategies  

 

c Provides learners occasional 

opportunities to connect with others 

in similar roles (NSDC) 

c Provides opportunities to build on 

other professional development 

offerings or deepen content-specific 

knowledge and strategies beyond 

these offerings (NSDC) 

c Frequently develops participantsô 

skills to implement research-based 

instructional strategies (SREB) 

c Provides learners with regular 

opportunities to connect with others 

in similar roles (NSDC) 

c Regularly provides opportunities to 

build on other professional 

development offerings and deepen 

content-specific knowledge and 

strategies beyond these offerings 

(NSDC) 
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Appendix C. RttT Professional Development Observation Protocol 

Observer Name: 

Observation Partnerôs Name: 

Date of Observation: 

Time Start: 

Region: City: 

 

Session Type: 

¿ Content Support Session (Common Core and Essential Standards) 

¿ Distinguished Leadership in Practice 

¿ DSW / Technical Assistance Meetings 

¿ Fidelity Support Sessions 

¿ IHE Common Core and Essential Standards Trainings 

¿ Live Webinars 

¿ Principal Training for Common Core and Essential Standards 

¿ Principal and Assistant Principal Trainings (ITES Standards) 

¿ Professional Teaching Standards for Principals and Assistant Principals 

¿ READY Meeting 

¿ Summer Institute 

¿ Teacher Effectiveness Vetting / New Accountability Model Meetings 

¿ Other (Please specify) ____________________ 

 

What was the primary focus of the webinar you observed?  

¿ Common Core State Standards and/or North Carolina Essential Standards 

¿ North Carolina Educator Evaluation Process 

¿ Formative and Summative Assessment 

¿ Data Literacy for Instructional Improvement 

¿ Instructional Improvement System 

¿ Technology for Teaching and Learning 

¿ District/School Turnaround 

¿ Summer Leadership Institute 

¿ STEM 

¿ NCVPS 

¿ Other (Please specify) ____________________ 

 

Based on the information provided by the project staff or session organizer/facilitator, indicate 

the primary focus of the professional development session.(CHECK ALL THAT APPLY) 

Ç Transition to New Standards (Common Core and Essential Standards) 

Ç NCôs Formative Assessment Learning Communityôs Online Network (NC FALCON) 

Ç Formative Assessment strategies, not connected with NCFALCON 

Ç Balanced Assessments and/or Summative Assessments 

Ç Data Literacy for Instructional Improvement (Instructional Improvement System (IIS)) 

Ç Technology for Teaching and Learning 

Ç LEA/School Capacity Building (e.g., Process and Fidelity Support) 

Ç STEM 
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Ç District/School Turnaround 

Ç Teacher/Leader Effectiveness, New Accountability Model 

Ç Other (Please specify) ____________________ 

 

Facilitator(s):(CHECK ALL THAT APPLY) 

Ç DPI 

Ç District-level staff 

Ç Teacher 

Ç Other (Please specify) ____________________ 

 

Content Area(s) Targeted in this Observed Session:(CHECK ALL THAT APPLY) 

Ç Early Childhood Education 

Ç Elementary/Primary Education 

Ç English Language Arts 

Ç Mathematics 

Ç Science 

Ç Social Studies 

Ç Arts Education 

Ç Career Technical Education 

Ç English as a Second Language 

Ç Exceptional Children 

Ç Guidance 

Ç Healthful Living 

Ç Information and Technology Skills 

Ç World Languages 

Ç Other (Please specify) ____________________ 

Ç Not Applicable: None Targeted 

 

Grade Level(s) Targeted in this Observed Session: (Note: This is not necessarily the grade level 

of the attendees, but rather the grade level of the people that the attendees will end up training.) 

(CHECK ALL THAT APPLY) 

Ç K-5/Elementary School 

Ç 6-8/Middle School 

Ç 9-12/High School 

Ç Other (Please specify) ____________________ 

Ç Not Applicable: None Targeted 

 

Total number of participants attending this observed session: 

 

Participants in this observed session were:(CHECK ALL THAT APPLY) 

Ç Teachers 

Ç School-level Administration 

Ç District-level Staff 

Ç Other (Please specify) ____________________ 
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Indicate the major activities of participants in this observed session: (CHECK ALL THAT 

APPLY) 

Ç Listened to a presentation by facilitator 

Ç Listened to a presentation by participant(s) 

Ç Engaged in whole group discussion initiated by facilitator 

Ç Engaged in whole group discussion initiated by participant(s) 

Ç Engaged in small group discussion 

Ç Engaged in small group activity, distinct from discussion (e.g., game, role play) 

Ç Engaged in individual activity 

Ç Watched a video 

Ç Other (Please specify) ____________________ 

Describe the major activities of participants in this observed session: 

 

Quality of PD 

 Did it 

happen? 

IF YES: Quantity IF YES: Quality 

 No Yes Minimal Moderate 
A 

lot 
Poor Fair Good 

Facilitator encouraged participants to 

share ideas, experiences, and 

questions (or sharing was encouraged 

via the instructional design) 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Participants shared ideas, 

experiences, and questions 
¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Opportunity for participants to 

consider applications to their own 

professional practice 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Opportunity for participants to 

ñsense-makeò (i.e., facilitator 

explicitly provides reflection time for 

processing info or its implicit in the 

instructional design) 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Opportunity for participants to 

practice new skills and/or apply 

new knowledge 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Assessment of participant 

knowledge and/or practice 
¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Facilitator provided instructional 

feedback to participants (helping 

participants gauge their progress in 

acquiring knowledge or skills) 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  

Connection made to other 

disciplines and/or other real-world 

contexts (i.e., outside of their 

professional context) 

¿  ¿  ¿  ¿  ¿  ¿  ¿  ¿  
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Quality, continued 

 Poor Fair Good 

Pacing of the session ¿  ¿  ¿  

Facilitatorôs strategies for engaging participants (e.g., questioning, wait 

time) 
¿  ¿  ¿  

Participant engagement (regardless of whether active or passive) ¿  ¿  ¿  

Overall session climate ¿  ¿  ¿  

 

 Poor Fair Good Not 

Applicable 

Facilitatorôs presentation(s) ¿  ¿  ¿  ¿  

Session materials (e.g., PowerPoints, handouts) ¿  ¿  ¿  ¿  

Session activities, distinct from discussion (e.g., game, role 

play) 
¿  ¿  ¿  ¿  

 

Was exploring pedagogy/instructional material (at the classroom level) a key purpose of the 

session? 

¿ Yes 

¿ No 

 

Exploring Pedagogy/Instructional Material 

 Yes No 

Attention was paid to student thinking/learning. ¿  ¿  

Attention was paid to classroom strategies. ¿  ¿  

Attention was paid to instructional materials intended for classroom. ¿  ¿  

 

Were web-based resources used during your observation? 

¿ Yes 

¿ No 

¿  
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Please select the web-based resources used:(CHECK ALL THAT APPLY) 

 Facilitators Participants 

Blog Ç  Ç  

Course Management System (i.e. Moodle) Ç  Ç  

Document from a website Ç  Ç  

Email Ç  Ç  

Online discussion forum Ç  Ç  

Real-time discussion tool (TodaysMeet, Twitter, chat, IM, etc.) Ç  Ç  

Search Engine Ç  Ç  

Video from a website Ç  Ç  

Webinar/Conferencing tool Ç  Ç  

Website (Please specify) Ç  Ç  

Wiki  Ç  Ç  

Other (Please specify) Ç  Ç  

 

Quality of web tools used 

 Poor Fair Good 

Ease of access ¿  ¿  ¿  

Ease of use ¿  ¿  ¿  

Worked as intended ¿  ¿  ¿  

Integration into session activities ¿  ¿  ¿  

 

Quality of web tools used, continued 

 Poor Fair Good 

Resolution of technical issues ¿  ¿  ¿  

 

Quality of web tools used, continued 

 Not at all Somewhat A lot 

Modeled effective integration of technology into practice ¿  ¿  ¿  

Helped to deepen knowledge of session content ¿  ¿  ¿  

Enhanced the professional learning experience ¿  ¿  ¿  

 

How did the facilitator(s) use the online resources? (CHECK ALL THAT APPLY) 

Ç To access information 

Ç To share resources, experiences, or information 

Ç To share constructive feedback 

Ç To seek assistance or guidance 
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Ç To provide assistance or guidance 

Ç To demonstrate real-world applications of session content 

Ç To collaborate with peers on a shared task or goal 

Ç To connect with educators from other schools or districts 

Ç To organize or manage information 

Ç To conduct research 

Ç To extend the learning experience beyond the structured sessions 

Ç Other (Please specify) ____________________ 

 

How did the participants use the online resources? (CHECK ALL THAT APPLY) 

Ç To access information 

Ç To share resources, experiences, or information 

Ç To share constructive feedback 

Ç To seek assistance or guidance 

Ç To provide assistance or guidance 

Ç To demonstrate real-world applications of session content 

Ç To collaborate with peers on a shared task or goal 

Ç To connect with educators from other schools or districts 

Ç To organize or manage information 

Ç To conduct research 

Ç To extend the learning experience beyond the structured sessions 

Ç Other (Please specify) ____________________ 

 

Overall Level of Session Quality 

 

¿ Level 1: Ineffective Professional Development (passive learning, activity for activityôs sake) 

¿ Level 2: Elements of Effective Professional Development 

¿ Level 3: Beginning Stages of Effective Professional Development 

¿ Level 4: Accomplished, Effective Professional Development 

¿ Level 5: Exemplary Professional Development 
 

Description of the Quality  of the Professional Development Session 
In this final rating of the session, consider all available information about the session, its 

context and purpose, and your own judgment of the relative importance of the ratings you 

have made. Select the description that best characterizes the session you observed. Keep in 

mind that this rating is not intended to be an average of all the previous ratings, but should 

encapsulate your overall assessment of the quality and likely impact of the session. In your 

final write-up, please provide a brief rationale for your description of the session. 

 

- Level 1: Ineffective Professional Development 

There is little or no evidence of participant thinking or engagement with important ideas 

relevant to the session focus. Session is highly unlikely to enhance the capacity of 

participants when they return to their district, school or classroom.  

 

- Level 2: Elements of Effective Professional Development 

Session contains some elements of effective practice in professional development, but there 

are serious problems in the design, content, and/or implementation given the purposes of 



OPD Interim Report    

November 2012     

Consortium for Educational Research and EvaluationïNorth Carolina  73 

the session. For example, the content is presented in a way that would reinforce 

misconceptions or the pace is clearly too rapid for meaningful participant engagement. 

Overall, the session is very limited in its likelihood to enhance the capacity of most 

participants to provide high quality professional development, support, or instruction when 

they return to their district, school or classroom. 

 

- Level 3: Beginning Stages of Effective Professional Development 

Professional development is purposeful and at times effective, but there are weaknesses, 

ranging from substantial to fairly minor, in the design, content, or implementation of the 

session. For example, participantsô expertise is not well-utilized; or participants are not 

given sufficient opportunity to reflect on what they are learning. Overall, the session is 

somewhat limited in its likelihood to enhance the capacity of participants to provide high 

quality professional development, support, or instruction when they return to their district, 

school or classroom. 

 

- Level 4: Accomplished, Effective Professional Development 

Facilitation is skillf ul and participants are engaged in purposeful work (e.g., discussions, 

presentations, reading) designed to deepen their understanding of important subject matter 

concepts; enhance their pedagogical skills and knowledge; increase their ability to use the 

designated instructional materials; or to enhance their leadership skills. The facilitator(s) 

implement the professional development session well and participantsô contributions are 

valued, but adaptation of content or format in response to participantsô needs and interests 

may be somewhat limited. The session is quite likely to enhance the capacity of most 

participants to provide high quality professional development, support, or instruction when 

they return to their district, school or classroom. 

 

- Level 5: Exemplary Professional Development 

Facilitation is skillf ul, and participants are highly engaged in purposeful work (e.g., 

discussions, presentations, reading) designed to deepen their understanding of important 

subject matter concepts; enhance their pedagogical skills and knowledge; increase their 

ability to use the designated instructional materials; or to enhance their leadership skills. 

The session is artfully implemented, with flexibility and responsiveness to participant 

needs/interests. The session is highly likely to enhance the capacity of participants to 

provide high quality professional development, support, or instruction when they return to 

their district, school or classroom. 

 

Notes: 

Time Finish:  

  



OPD Interim Report    

November 2012     

Consortium for Educational Research and EvaluationïNorth Carolina  74 

Appendix D RttT Professional Development Observation Protocol Responses 
 

 

Table D-1. Session Focus, Subject Areas, and Major Activities Observed During Webinars 

 

Descriptive Items n 

Occurrences by % of  

30-Minute Observations 

Session Focus*  

Transition to New Standards (Common Core and Essential Standards) 24 60% 

North Carolina Teacher Evaluation Process 11 28% 

NC's Formative Assessment Learning Community's Online Network (NC 

FALCON) 0 0% 

Formative Assessment Strategies, not connected with FALCON 1 3% 

Balanced Assessments and/or Summative Assessments  1 3% 

Data Literacy for Instructional Improvement (Instructional Improvement 

System (IIS)) 0 0% 

Technology for Teaching and Learning 0 0% 

LEA/School Capacity Building 5 13% 

Other  2 5% 

Subject Areas Targeted 

English Language Arts 2 5% 

Mathematics 2 5% 

Science 4 10% 

Social Studies 5 13% 

World Languages 2 5% 

Arts Education 4 10% 

Other 21 53% 

Major Activities of Participants *  

Listened to a formal presentation by facilitator 38 95% 

Listened to a formal presentation by participant(s) 0 0% 

Engaged in whole group discussion led by facilitator 4 10% 

Engaged in whole group discussion led by participant(s) 0 0% 

Engaged in small group discussion 0 0% 

Other 9 23% 

 

Note: n = 40 thirty-minute observations of Webinars. 

* Observers were permitted to select multiple options for this item 
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Table D-2. Effective Use of Online Tools (Webinars) 

 

Use of Online Tools to Support Professional Development n 

Occurrences by % of  

30-Minute Observations 

Participants were provided with any needed technology assistance to enable their successful participation. 

Strongly Agree 2 5% 

Agree 28 76% 

Disagree 3 8% 

Strongly Disagree 0 0% 

N/A 4 11% 

Technical and implementation issues, including successfully accessing web-based resources, were 

resolved quickly and successfully. 

Strongly Agree 4 11% 

Agree 20 54% 

Disagree 4 11% 

Strongly Disagree 1 3% 

N/A 8 22% 

Instructors effectively utilized online tools to support mentoring, collaboration, and/or reflection. 

Strongly Agree 4 11% 

Agree 13 35% 

Disagree 14 38% 

Strongly Disagree 5 14% 

N/A 1 3% 

Online links, videos, and applications work as intended. 

Strongly Agree 2 5% 

Agree 28 76% 

Disagree 2 5% 

Strongly Disagree 0 0% 

N/A 5 14% 

Instructional strategies involving the use of multimedia technologies and online tools are 

appropriate to the content and/or intended results of the PD event. 

Strongly Agree 4 11% 

Agree 23 62% 

Disagree 8 22% 

Strongly Disagree 0 0% 

N/A 2 5% 

The use of web-based resources facilitates rather than impedes the learning environment. 

Strongly Agree 2 5% 

Agree 28 76% 

Disagree 6 16% 

Strongly Disagree 0 0% 

N/A 1 3% 

Web-based resources provide participants opportunities for meaningful collaboration and/or social 

interaction. 

Strongly Agree 0 0% 

Agree 11 30% 

Disagree 13 35% 

Strongly Disagree 12 32% 

N/A 1 3% 

 

Note: n = 37 thirty-minute observations of Webinars. 

* Observers were permitted to select multiple options for this item 
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Appendix E. RttT Online Resources Survey 

 

Please select your school district from the dropdown menu below.  

What is your role within your school district or organization? 

¿ Teacher 

¿ School Executive (e.g. Principal, Assistant Principal) 

¿ Central Office Staff (e.g. Superintendents, Tech Director, Curriculum Coordinator) 

¿ NCDPI Staff 

¿ College/University Faculty and Staff 

¿ Other (please specify) ____________________ 

¿ School Support Staff (e.g. Counselors, Technology Facilitator, Testing Coordinator, Literacy 

Coach) 

Which content area(s) do you specialize in?  (SELECT ALL THAT APPLY) 

Ç Elementary Education/Generalist 

Ç English Language Arts 

Ç Mathematics 

Ç Science 

Ç Social Studies 

Ç Arts Education 

Ç Career Technical Education 

Ç English as a Second Language 

Ç Exceptional Children 

Ç Guidance 

Ç Healthful Living 

Ç Information and Technology Skills 

Ç World Languages 

Ç Other (Please specify) ____________________ 

Ç Not Applicable 
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Please select the school level(s) you work with. 

 

Ç Pre-K 

Ç Elementary 

Ç Middle School 

Ç High School 

Ç K-12 

Ç Other, please specify ____________________ 

Ç Not Applicable 

Please indicate the online professional development activity or resources you are reviewing. 

¿ Online Learning Module (e.g. Call for Change, Understanding the Standards, NC Falcon) 

¿ Live Webinar 

¿ Recorded Webinar or Presentation (e.g. Strategic Staffing, Standards and Assessment) 

¿ Wiki  

¿ Calendar 

¿ Summer Institute/RESA PowerPoint Presentations 

¿ Promotional Video 

¿ Website, please specify ____________________ 

¿ Document, please specify (i.e. Facilitator's Guide, Crosswalks, Sample Scope of Work, etc.) 

____________________ 

¿ Other, please specify ____________________ 

 

What was the primary focus of the webinar you attended?  

¿ Common Core State Standards and/or North Carolina Essential Standards 

¿ North Carolina Educator Evaluation Process 

¿ Formative and Summative Assessment 

¿ Data Literacy for Instructional Improvement 

¿ Instructional Improvement System 

¿ Technology for Teaching and Learning 

¿ District/School Turnaround 

¿ Summer Leadership Institute 

¿ STEM 

¿ Other (Please specify) ____________________ 

¿ NCVPS 
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Which primary content area(s) did the webinar address?  (SELECT ALL THAT APPLY) 

Ç English Language Arts 

Ç Mathematics 

Ç Science 

Ç Social Studies 

Ç Arts Education 

Ç English as a Second Language 

Ç Healthful Living 

Ç World Languages 

Ç Other (Please specify) ____________________ 

Please specify the online learning module you are reviewing.  

¿ Call for Change 

¿ Understanding the Standards 

¿ NC Professional Teaching Standards 

¿ Revised Bloom's Taxonomy 

¿ Designing Local Curricula 

¿ NC Falcon 

¿ Other (Please specify) ____________________ 

¿ Understanding Student Behavior 

¿ Understanding PreK-6 Student Behavior in the Classroom 

¿ Connecting with our 21st Century Learners 

¿ Digital Literacies in the K-12 Classroom 

¿ Introduction to Data Literacy 

¿ NC School Executive Standards 

¿ Literacy in History/Social Studies, Science and the Technical Subjects 

 

Which of the following best describe(s) how you completed any suggested activities (i.e. 

refection/discussion questions, assessments, etc.)? Please check any items that apply.  

Ç Independently:  Offline (e.g hardcopy reflection journal or notebook) 

Ç Independently: Online (e.g. journal or blog) 

Ç With Colleagues: In a face-to-face Professional Learning Community (PLC) 

Ç With Colleagues: In an online Professional Learning Community (PLC) 

Ç With Colleagues: Other, non-PLC setting (Please specify) ____________________ 

Ç I did not complete the suggested activities 

Ç Not Applicable (No activities were suggested) 
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To what extent do you agree with the following statements?    This online professional 

development resource...  

 Strongly 
Agree 

Agree Neutral Disagree Strongly 
Disagree 

was of high quality. ¿  ¿  ¿  ¿  ¿  

was easily accessible. ¿  ¿  ¿  ¿  ¿  

was well organized. ¿  ¿  ¿  ¿  ¿  

was relevant to my professional 

development needs. 
¿  ¿  ¿  ¿  ¿  

was enhanced by the use of 

technology. 
¿  ¿  ¿  ¿  ¿  

was free of technical issues. ¿  ¿  ¿  ¿  ¿  

provided me with useful 

resources. 
¿  ¿  ¿  ¿  ¿  

provided meaningful 

opportunities to receive 

constructive feedback. 

¿  ¿  ¿  ¿  ¿  

provided meaningful 

opportunities for peer 

interaction. 

¿  ¿  ¿  ¿  ¿  

increased my understanding of 

the material presented. 
¿  ¿  ¿  ¿  ¿  

will be valuable to my 

professional practice. 
¿  ¿  ¿  ¿  ¿  

will likely result in positive 

changes in my professional 

practice. 

¿  ¿  ¿  ¿  ¿  

 

 

What was the most beneficial/valuable aspect of this online resource? 

 

 

What recommendations do you have for improving this online resource? 
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Appendix F. Survey Completion Rates, Demographics, and Response Distributions 

Table F.1. Completion Rates of Online Resources Survey by Module and Webinar Focus Area 

Online Resource Title  

Number of 

Potential 

Respondents 

Survey 

Completions Completion Rate 

NC Education Online Learning Module 

Phase I: Call for Change 37,856 1,029 3% 

Phase I: Understanding the Standards 16,659 1,428 9% 

Phase I: North Carolina Professional Teaching 

Standards 
14,756 1,859 13% 

Phase I: Revised Bloomôs Taxonomy 23,794 3,118 13% 

Phase I: Designing Local Curriculum 13,352 2,753 21% 

NC Education Webinar Focus Area 

Instructional Improvement System Webinar Series 235 24 10% 

North Carolina Educator Evaluation System Series 647 219 33% 

STEM Webinar Series 284 30 10% 

Content Area Live ChatsðAll  2,591 410 15% 

Note: Webinar registration data and NC Education analytics revealed that many educators attended more than one 

webinar and completed more than one module.  

Table F-2. Survey Demographics, by Category 

 

Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents: 1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

Region (Actual Number of Respondents: Modules=10,253; Webinars=769; Total=11,022)  

Region 1 239 2% 74 10% 313 3% 

Region 2 4,062 40% 108 14% 4,170 38% 

Region 3 473 5% 108 14% 581 5% 

Region 4 1,591 16% 87 11% 1,678 15% 

Region 5 563 5% 118 15% 681 6% 

Region 6 294 3% 100 13% 394 4% 

Region 7 2,009 20% 106 14% 2,115 19% 

Region 8 1,022 10% 68 9% 1,090 10% 

Role (Actual Number of Respondents: Modules=10,788; Webinars=906; Total=11,688) 

Teacher 9,362 87% 285 31% 9,647 83% 

School Executive (e.g. 

Principal, Assistant Principal) 
424 4% 151 17% 575 5% 

Central Office Staff (e.g. 

Superintendents, Tech Director, 

Curriculum Coordinator) 

137 1% 231 26% 368 3% 

NCDPI Staff [NO] 105 1% 62 7% 167 1% 

College/University Fac./ Staff 9 0% 8 1% 17 0% 

Other (please specify) 212 2% 59 7% 271 2% 

School Support Staff (eg. 

Counselors, é) 
533 5% 110 12% 643 6% 
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Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents: 1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

Content Area Specialty (Actual Number of Respondents: Modules= 10,759; Webinars=896; Total= 
11,655)*  

Elementary 

Education/Generalist 
3,237 30% 250 28% 3,487 30% 

English Language Arts 1,972 18% 189 21% 2,161 19% 

Mathematics 1,773 16% 243 27% 2,016 17% 

Science 1,457 14% 146 16% 1,603 14% 

Social Studies 1,432 13% 139 16% 1,571 13% 

Arts Education 632 6% 68 8% 700 6% 

Career Technical Education 609 6% 42 5% 651 6% 

English as a Second Language 124 1% 59 7% 183 2% 

Exceptional Children 1,288 12% 60 7% 1,348 12% 

Guidance 236 2% 40 4% 276 2% 

Healthful Living 559 5% 44 5% 603 5% 

Information and Technology 

Skills 
340 3% 65 7% 405 3% 

World Languages 172 2% 47 5% 219 2% 

Other (Please specify) 474 4% 83 9% 557 5% 

Not Applicable 374 3% 143 16% 517 4% 

Grade Level (Actual Number of Respondents: Modules= 10,530; Webinars=815; Total= 11,345)*  

Pre-K 991 9% 61 7% 1,052 9% 

Elementary 4,852 46% 277 34% 5,129 46% 

Middle School 2,660 25% 180 22% 2,840 25% 

High School 2,500 24% 204 25% 2,704 24% 

K-12 578 5% 204 25% 782 7% 

Other (Please specify) 127 1% 25 3% 152 1% 

Modules (Actual Number of Respondents: Modules=10,688; Webinars=n/a; Total=n/a) 

Call for Change 1,029 10%     

Understanding the Standards 1,428 13%     

NC Professional Teaching 

Standards 
1,859 17%     

Revised Bloomôs Taxonomy 3,118 29%     

Designing Local Curriculum 2,753 26%     

Understanding Student 

Behavior 
13 0%     

NC Falcon 410 4%     

Other 78 1%     
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Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents: 1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

Webinars Focus Area (Actual Number of Respondents: Modules=n/a; Webinars=844; Total=n/a) 

Common Core State Standards 

and/or North Carolina Essential 

Standards 

  436 52%   

North Carolina Educator 

Evaluation Process 
  226 27%   

Formative and Summative 

Assessment 
  46 5%   

Data Literacy for Instructional 

Improvement 
  2 0%   

Instructional Improvement 

System 
  28 3%   

Technology for Teaching and 

Learning 
  12 1%   

District/School Turnaround   3 0%   

Summer Leadership Institute   22 3%   

STEM   30 4%   

Other (Please specify)   39 5%   

Method of Completion (Actual Number of Respondents: Modules= 10,597; Webinars=695; Total=11,292)*  

Independently: Reflection 

journal or notebook 
6,407 60% 267 38% 6,674 59% 

Independently: Online journal 

or blog 
1,440 14% 95 14% 1,535 14% 

With Colleagues: Discussion in 

a traditional PD setting 
2,101 20% 182 26% 2,283 20% 

With Colleagues: Discussion 

with a PLC 
2,848 27% 216 31% 3,064 27% 

With Colleagues: Discussion 

board or group wiki online 
186 2% 33 5% 219 2% 

I did not complete the 

suggested activities 
302 3% 50 7% 352 3% 

Other method not listed here 150 1% 60 9% 210 2% 

* Survey participants were permitted to select more than one option for this item.  
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Table F-3. Distribution of Survey Responses across Items by Modules and Webinars 
 

This online experience . . . 

Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents:1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

was of high quality. (Actual Number of Respondents: Modules=10,618; Webinars=763; Total =11,381) 

Strongly Agree 1,898 18% 177 23% 2075 18% 

Agree 6,346 60% 418 55% 6,764 59% 

Neutral 1,771 17% 110 14% 1,881 17% 

Disagree 452 4% 51 7% 503 4% 

Strongly Disagree 151 1% 7 1% 158 1% 

 

was of easily accessible. (Actual Number of Respondents: Modules=10,611; Webinars=760; Total=11,371) 

Strongly Agree 2,020 19% 268 35% 2288 20% 

Agree 6,010 57% 428 56% 6,438 57% 

Neutral 1,421 13% 39 5% 1,460 13% 

Disagree 870 8% 21 3% 891 8% 

Strongly Disagree 290 3% 4 1% 294 3% 

 

was well organized. (Actual Number of Respondents: Modules=10,612; Webinars=761; Total=11,373) 

Strongly Agree 2,221 21% 233 31% 2454 22% 

Agree 6,547 62% 433 57% 6,980 61% 

Neutral 1,396 13% 74 10% 1,470 13% 

Disagree 316 3% 17 2% 333 3% 

Strongly Disagree 132 1% 4 1% 136 1% 

 

was relevant to my needs. (Actual Number of Respondents: Modules=10,612; Webinars=762; 

Total=11,374) 

Strongly Agree 2,080 20% 234 31% 2,314 20% 

Agree 6,105 58% 398 52% 6,503 57% 

Neutral 1,691 16% 75 10% 1,766 16% 

Disagree 511 5% 46 6% 557 5% 

Strongly Disagree 225 2% 9 1% 234 2% 

 

was enhanced by the use of technology. (Actual Number of Respondents: Modules=10,617; Webinars=762 ; 

Total=11,379)  

Strongly Agree 2,107 20% 218 29% 2325 20% 

Agree 5,928 56% 339 44% 6,267 55% 

Neutral 1,828 17% 148 19% 1,976 17% 

Disagree 534 5% 51 7% 585 5% 

Strongly Disagree 220 2% 6 1% 226 2% 
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This online experience . . . 

Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents:1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

was free of technical issues. (n=M=10,609; W=762 ; A=11,371) 

Strongly Agree 1,890 18% 216 28% 2106 19% 

Agree 5,349 50% 366 48% 5,715 50% 

Neutral 1,579 15% 93 12% 1,672 15% 

Disagree 1,373 13% 73 10% 1,446 13% 

Strongly Disagree 418 4% 14 2% 432 4% 

 

provided me with useful resources. (Actual Number of Respondents: Modules=10,608; Webinars=762 ; 

Total=11,370) 

Strongly Agree 1,930 18% 186 24% 2116 19% 

Agree 6,153 58% 381 50% 6,534 57% 

Neutral 1,866 18% 122 16% 1,988 17% 

Disagree 456 4% 63 8% 519 5% 

Strongly Disagree 203 2% 10 1% 213 2% 

 

increased my understanding of the material presented. (Actual Number of Respondents: Modules=10,614; 

Webinars=761 ; Total=11,375 ) 

Strongly Agree 2,049 19% 200 26% 2249 20% 

Agree 6,412 60% 410 54% 6,822 60% 

Neutral 1,568 15% 85 11% 1,653 15% 

Disagree 408 4% 53 7% 461 4% 

Strongly Disagree 177 2% 13 2% 190 2% 

 

provided opportunities for meaningful collaboration and/or social interaction. (Actual 

Number of Respondents: Modules=10,610; Webinars=762 ; Total= 10,699) 

 

Strongly Agree 1,532 15% 127 17% 1659 16% 

Agree 5,509 56% 316 41% 5,825 55% 

Neutral 2,037 21% 198 26% 2,235 21% 

Disagree 652 7% 100 13% 752 7% 

Strongly Disagree 177 2% 21 3% 198 2% 

 

provided meaningful opportunities for constructive feedback. (Actual Number of Respondents: 

Modules=10,607; Webinars=762 ; Total=10,671) 

Strongly Agree 1,461 15% 146 19% 1607 15% 

Agree 5,461 55% 336 44% 5,797 54% 

Neutral 2,185 22% 195 26% 2,380 22% 

Disagree 645 7% 74 10% 719 7% 

Strongly Disagree 157 2% 11 1% 168 2% 
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This online experience . . . 

Modules 

Maximum number of 

respondents: 10,839  

Webinars 

Maximum number of 

respondents:1,217  

Total 

Maximum number of 

respondents:12,056  

Number 

Percentage 

of Total  Number 

Percentage 

of Total Number 

Percentage 

of Total 

will be valuable to my teaching/leadership practice. (Actual Number of Respondents: Modules=9,909; 

Webinars=761; Total=11,371) 

Strongly Agree 2,021 19% 205 27% 2226 20% 

Agree 6,034 57% 372 49% 6,406 56% 

Neutral 1,854 17% 113 15% 1,967 17% 

Disagree 478 5% 55 7% 533 5% 

Strongly Disagree 223 2% 16 2% 239 2% 

 

will likely result in positive changes in my professional practice. (Actual Number of Respondents: 

Modules=9,907; Webinars= 760; Total=11,367) 

Strongly Agree 1,965 19% 167 22% 2132 19% 

Agree 6,028 57% 365 48% 6,393 56% 

Neutral 1,946 18% 155 20% 2,101 18% 

Disagree 462 4% 58 8% 520 5% 

Strongly Disagree 206 2% 15 2% 221 2% 
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Appendix G. NC FALCON Pre-K through 12 Formative Assessment Post-Survey and 

Completion Rates 
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