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Executive Summary

The North Carolina Rz to the Top (RttT) proposal (North Carolina Office of the Governor,

2010) speci f iPofessionaletelogmendnitiativeaitl ®auson thduse of e

learning tools to meet the professional development needadfidrs, schools, anddistt t s o0 ( p .
191) . 't points t o wekdesgaedansimplemenedosling at i ng t ha
professional development programs are not only valued by teachers but also positively impact
classroom practices and student learding.l t t hen states that:

[North Carolinawill leverage technology to] strengthen professional development offerings
in many ways, such as:

1 Ensuring that professional development that addresses priority content is available
statewide;

1 Providing alternatives for educators who prefer flexibility, pacing, and learning styles
possible through online learning;

1 Providing opportunities for teachers to interact with mentors and content experts when
faceto-face meetings are not possible;

1 Engaging educators in virtual learning as stuslethereby providing them with firbtand
experiences that will help them understand and employ the potentidarinéng with
their students; and

1 Extending and enhancing-@ite workshops, professional learning communities,
coaching, mentoring, clagsm observations, and other components of local professional
development programs through the use of online communications and resources. (p. 191)

This firstannualreporo n t he St atedbs progress to date on d
professionatevelopmenaddresses the following geneeafaluationquestions that guide the
overall evaluation ofll RttT professional development efforts:

1. State Strategied o what extent did the state implement and support proposed RttT
professional developmentfefts?

2. ShortTerm Outcomes/Nhat were direct outcomes of stéd®el RitT professional
development efforts?

As a supplement tthe previouslysubmitted baseline evaluation repontthe Professional
Development InitiativeBuilding LEA and Regional Pragsional Development Capagithe
purpose of this report i® evaluate the extent to which the stiassimplemented and supported
theproposed RttT online professional developmestwell ashe direct outcomesf those

efforts (outlined inAppendix A) It focusesexclusivelyon progress made through June 30, 2012
(the first year of implementatipmoward meeting the goals for online professional development
(OPD)ass et out IiRdT ptoposal and seopesobwnil progress after that date Wil

be addressed in future repoiitds primarily intendedo provide formative feedback about the
sta¢ eds approach t ousmgahling(also gatleeleasning) chriblagiesto i n
extendopportunities foprofessional learning for H2 te@hers and administratorAs such, lhe
report focuses on professional development effartghich onlineformats were the primary
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methodfor delivering contenor facilitating activities(e.g. webinars, online learning modyles
andcontent repositorigs

Overview of NC RttT Online Professional Development Activities

The North Carolina Department of Public Instruction (NCDPI) is responsiblegdimg and
managing the Professional Development Initiatiee of the primary goals of this initiative is

t oexpénd the online professional development infrastructure to provide accessible and high
quality online professional development for all educators throughtaut t h  C(&lortb | i na o
Carolina Office of the Governor, 2010, 10)

NCDPI 6s pri mardydreppr mgcht hteo st at eds REAST OPD g
with access teelf-paced online modules that present to educatstauctional contentelated to

RttT priority areawia text, graphics, and audio and video components, along with some

embedled questionand offline activitiegthe latterimplemented locallyto check for

understanding or to suggest further reflection and discussion. NCDPI also has provided a series

of reattime webinarsn which NCDPI staff present information and providgpoptunities for

guestions to be addresséanally, NCDPI has provided various online resources (for example,
crosswalks of the current and new standards) to support professional development activities.

NCDPI created a R'tNoffh ChaimaDépartment odRubdlis InsBuatiorg e
2011) for LEA professional development teams. The plan outlined in this Guide conveys that
each LEA is responsible for providing effective professional development for local educators,
and that the NCDPI online reswes should be used as a part of those-1da&l programsThe
systemic blendedapproacho providingonline and offline componentaitlined in the

Faci | it adefines@fectiGprofdssional developmenjodisembedded, researchiven,
datainformed,professional communitpasedand aligned tdRttT initiatives TheFaci | i t at or &
Guide also articulates seven specific responsibilities of the RttT Regional Professional
Development Leads in supporting Local Education Agency (LEA) and charter poofssi
develogment effortsncluding establishing and supportipgpfessional learning communities
(PLCs.

Through June 2012h¢ primary online resources provided by NCRFe90-minute modules
provided via theNC EducatiorMoodle Learning Management $gs1. To date, thPhase and
Phase Imodules including NC FALCON have addressetie followingkey RttT-related
priority areas(a)successful transition to the n&@ommon Core and Essentigb8dards(b)
implementation of formative and summative asseni (c) useof data to support instructipn
(d) effective utilization of the new North Carolina Educator Evaluation System (NCBES)
(e) use of technology for teaching and learning

! http://www.ncpublicschools.org/docs/acre/resesftacilitatorguide. pdf

2 One such model recommended by NCDPI for PLCs is the DuFour framework, which emphasizes a culture of
collaboration and a focus on results:
http://www.allthingsplc.info/pdf/articles/DuFourWhatlsAProfessionallLearningCommunity. pdf

Consortium for Educational Research and Evaluablomth Carolina 4


http://www.ncpublicschools.org/docs/acre/resources/facilitator-guide.pdf
http://www.allthingsplc.info/pdf/articles/DuFourWhatIsAProfessionalLearningCommunity.pdf

OPD Interim Report
November 2012

NCDPI al so has provi ded trmataddessRttepsiority dreasiibese nar s ,
are 60 to 90minute live online sessions with NCDPI leaders and content experts, intended for

LEA professional development leaders and other educators. The webinars are archived online so
that educators can continue to ascé®m after the live event. They have covered a range of
RttT-relevant topics, such as the new standards and assessments, the planned Instructional

| mprovement System, the Educator Evalwuation S
STEM stratew plan, planning professional development, and curriculum mapping.

In addition, NCDPI has provided a set of wedised resources that can be used in local
professional development programs. These include materials frorfuRd&d regional summer
institutes for LEAI e v e | professional devel opment teams,
and charter school teams that are planning local professional development initiatives, resources
that unpack the new standards and provide crosswalks showing howffeefraiin the
previousstandards, resources supporting formative assessment processes, information about
changes in writing instruction, and a variety of other information aboutriléfed plans and
activities. Additional modules and resoureese releagel beginningin June 2012including six

new RttTPhase Imodulesand a cohorbased, facilitatoted version of thélorth Carolina
Professional Teaching Standamf®dule(which became available oBeptember 17, 20);2an
additional NC FALCON module wilbe released Fall 2012 In addition, an online tutorial on

the North Carolina Educator Evaluation System (NCEES) was developed for administrators and
made available throughe NCEESNiki. Theseadditional modules anasources will be

discussed in fute evaluation reports.

Evaluation Findings

The evaluation findings are based upon data collected from NCDPI web analytics, surveys of the
users of the online resources, reviews of the online modules and resources, observations of
webinars, and detailed @&(via surveys, interviews, and focus groups) from schools

participating in the RttT Professional Development Evaluation longitudinal descriptive study.
Major findings are summarized below.

Overall Relevance, Interest, and Access

1 Online moduleswebinas, and resources wegdigned to the RttT professional development
priorities and directly addresdthe standards for teachiagopted by NortiCarolina.

1 Website analytics show that, since July 2011, there has been considerable intakst in a
access tohe RttT online material®\pproximatelyonehal f of t he st ateds e
completed at least one module as of June 30, 2012, with an average of about 2.1 modules per
educator. Between August 2011 and March 2012, approximately 1,800 educators fEdticipa
in the webinars, with those on mathematics attracting the most interest by far. There were
more than 27,000 visitors to the NC Essential Standards webpage in Jdooary

1 Educators repoeddifficulty finding specific RttT resources, since they distributed across
multiple online locations.
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Online Moduleé

T

Evaluator reviewand educator feedback reveathdt the online modules providla concise
overview, objectives were clearly described, and directions for activitieseasyeo follow.
Theonline modules and webinars were aligned to the RttT professional development priorit
areasand directly addressed the North Carolina standards for teaching.

The statebds original Rt t T B8 spadfitdehdtl®Sc ope of
modules tessupport the transition to the new standards and assessments would be available by
the end of 2011n July, 2012 USEDapproved an amendmearking for an extensiaio the

original timeline for developmert response to delays in the state hiring prot@ssnline
developers, with new target datedNmfvember 201 %or the first seven modulesxdJune

2012 for the remainingine. As of June 30, 20123 bf the 16 modules specified in the

revised timeline werdeveloped and madevailable to educatoraith two additional

modules planned for release later in the yaatfithin the original timeframe proposed by the

DSW, however,only onemodule was releaserh scheduleseveral LEA Professional
DevelopmentCoordinators stated that theselays negatively impéedlocal professional
development plans to incorporate the modules.

Approximately 5% of educatorsgreel that the modules were easdgcessible. Of those
who indicated difficulties with access, teachers reported more issues than did school
administratos. Accessissues included difficulty locating the modules, outdated software,
unreliable or slow Internet access, and incorreciriagformation.

Overall, B% of module participants agreed that the modules were relevant to their
professional developmeneeds. Two major weaknesses educators reported that limited the
value of the modules were that they were (a) redundant with prior professional development
activities and (b) not sufficiently tailored to specific content and giexkd needs for

teachers.

When asked whether the modules were of high quality, 78% of educators agreed or strongly
agreed Administrators were more likely to agree that the modules were of high quality than
were teachers, and, among them, elementary and middle school teacher®redikely to

do so than were high school teachers.

On more specific survey items3® of participants rated the modules as veetjanized, but

only 71% agreed that the modules provided meaningful opportunities for collaboration
and/or social interactio While 79% agreed that the modules increased their understanding
of the material, 70% agreed that the modules provided constructive feedback and were free
of technical issues.

A review of the online modules using a rubric aligned to the Learning FON&IDXC (2011)
professional development standagdppendix B) in addition to participant data, suggest

% The evaluation findings are limited to the Phase | Online Learning Modules, including NC FALCON (detailed in
Section 1), webinars, and additionallioe resources made available to LEAs during the 2 $chool year. The

Phase Il modules released in June 2012 are included for the purpose of addressing the scheduled timeline for module
devel opment proposed i n t he Jsne20i2ehutare dotrefledtet ie the fiadingsp e o f
throughout this report. These modules will be addressed in the September 2013 Annual Report.
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that many of these standards are not being fully addre&seals in which the modules could
better aligninclude: learning community approaches; prigation and coordination of
professional developmergsourcesind activitiedy local leadership; use of data to plan,
assess, and evaluate professional learning; effective adult learning designs; support for long
term professional development implemelatas; and a focus on specific student learning
outcomes.

Webinars

1 Almost 83% of webinar participants agreed that the webinars were relevant to their
professional development needs, while 78% agreed they were of high quality.

1 More recent webinars were higirated for accessibility, with 92% stirveyparticipants
agreeing that they were easily accessible.

1 Members bthe Evaluation Team who obserwedbinarsselectedilistening to a formal
presentation by the facilitatorasa primary activityin 95% of olservationsEvaluatorsalso
indicatedthatopportunities for meaningful collaboration and/or interacti@ne present in
only 30% of the session periods obsenpdotocol, Appendix C; resultgppendix D).

Local Use and Capacity

1 While the NCDPI Facilitair 6s Gui de recommends that partic
PLCs, the actual context for their use varied widely. O ®f survey participants
reported that they completed the online module activities in a PLC setting, as recommended.
Approximately74% of participantgeported that they completed the module activities
independently, with only some of those indicating that they had opportunities for-iglow
discussions. More detailed information from 18 LEASs participating in the RttT PD
E v a | u dongituginad ssudy revealed thaif the 14 LEAs that reported having accessed
the modulessix used the modules in PLCs. Two schaelsorted that they completéhe
modules in darge-group faceto-facesetting with a facilitatoand $x LEAs directed
educators to use the modules independently, with three of those facilitating someupllow
discussionsOne LEA provided opportunities for educators to have online discussions related
to the content of the modules. Overall, these results suggest thairiafesisional
development leadermay needadditional supporto ensure that they are able to incorporate
the modules into their local professional development progeasntgended

1 Educators have interest in using technology tools (such as threadestissushared
content repositories with social networking features, collaborative wikis, synchronous chat,
messaging, and blogs) to enhance professional development, buLEfss:iglo not have the
technology resourcemndbr expertise to support the effect use of these tools. While tools
exist within the NC Education Moodle Learning Management System and across the Internet
to support the kinds of online communication and collaboration described in the RttT
proposalpy June 2012NCDPland LEAshad notyet made fulluse of these took® support
implementation of the moduleslany LEAs maylack both the models and the tools to
provide the kinds of higlguality online professional development envisioned by the RtT
proposal.

Consortium for Educational Research and Evaluablomth Carolina 7
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Summary of kdings

NCDPI hascreated and utilized substantial set of online resources, conducted dozens of
webinars, and developed online learning modules to support local Pa@ste, he online
resources provided by NCDPI have been designed and used primarily to disseminattiorfio

to educatorstatewide LEAs have beemrimarily responsible for providing the collegial
interactions, connections with practice, opportunities for reflection, and differentiation to meet
varied professional needs required for effective profeskameelopment.

While NCDPI&s efforts havepositivelyimpactedthousands of educators throughout the state,

and the majority of educators haweicated their satisfaction with these resourdes current

collection of OPD activities and resources dodsyrtfully leverage all of the potential benefits

of technologyto extendand enhance professional developm@&hefindings suggest that these

of these resourcexd both the state and local levehot yet wholly consistent with national
standardgor online professional developmeMany LEAs likely will need additionaguidance,
training, support, technology tookendbr content resourceas ensure thdbcal efforts

contribute to the qualitgf the experiences for educatarsdthat the vision foonline

professional developmentitined inthestae 6 s Rt t T proposal i's real
beyond RttT.

As detailed belomNCDPI alreadyhasrecognized the steep learning curesulting from a
project of this scale, has learned from manyhefe¢hallenges encountered during the first
implementation yeagndis working to address these issues during the segeadof
implementation.

Recent Developments in RttRRelated Online Professional Development

After review of a preliminary draft of th report, NCDPI staff noted that sevedavelopments
alreadywere underway to ensure ti€DPI cancontinue to build its internal capaciiyr
developingand delivering online instructional resources and actiyigiedfor supporting local
implementain. To that end:

1 Since the completion of the Phase | online learning modules, NCDPI has exganded
instructional design team fve members;

1 NCDPI has established a new development process for the next phase of online professional
development modulesiseduled for release after June 20M2DPI has developed a plan for
implementation of the new modulesutlined in itsPhase 1l Online Module Implementation
Guide” This supplemental guide provides guidanceE# and charter school tearitsthe
implementabn of the Phase Il online modules for professional development developed by
NCDPI for the 2012013 school yeailt alsodetailssix differentmodelsfor implementation
atthe LEA level,includingbestpracticesand strategies for facilitation and incorption of
PLCs

4 http://www.rt3nc.org/pubs/implementatioguide 2012.pdf
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1 NCDPI has partnered with the Friday Institute Bolucationalnnovatiod s Educat i on
Workforce Development teahto provide their staff with training and support for
technologyenabled learning, including training related to online pradess development;

NCDPI alsonow hostsa central online location for all professional development resdtirces

1 NCDPI will continue to explore waye provide participantswith online opportunities to
interact with peers and participate in facilitated walprofessional development experiences
including the use of a cohdoased, facilitateted online courseand

1 NCDPI also will continue to provide targeted support to LEAS to ensure that online modules
and resources are integratecessfullynto localprofessional development plans.

Recommendations

Based on the findings of this evaluation, the following recommendations are provided for
consideration as NCDPI seeks to achieve the goals for OPD outlined in the RttT proposal, build
statewide capacity, araktter align future efforts to standards for highality online

professional development.

1. Ensure LEAs have the guidance and support needed to implement the new strategic plan
outlined inthePhase Il Online Module Implementation Gutddurther the usef effective
online and blended professional development statewide.

2. To i mprove alignment t wnationastasdarégsfoenbne Rt t T pr o
professional developmergxpandstatewideOPD activitiesand/or support local initiatives
to: (1) provide educators with access to a greater variety of online learning expe(egces
onlinecommunitiesworkshops, peer mentoringR) increaseopportunities for online peer
interaction acroseEAs and acrossall online professional delopment offengs; and(3)
furtherdifferentiate professional development activities to meet the specific needs of teachers
of different content areas, gradasad levels of expertise

3. Where possibleglerage existing online professional development workshops andces
available through the nationalleearning for Educators Consortium, other RttT stdtes)|
providers likeLEARN NC, and others.

4. Focus on building statewide capacity for effective implementation and facilitation of OPD in
order to ensure sustainkty beyond the period of RttT fundind.o do sobuild upon multi
LEA and egional coalitions that will share expertise and resources to develdp OP
programs throughout the State

5. Leverage thadditionaltools available via thBIC Education Moodle Leamng Managemen
Systemto support both state and local professional development initiatives with
asynchronous and synchronous discussions, content reposaadeskis.

6. Continue to focus on organizing all online resoutné&s a centralized, searchablentent
repository to make them more easily accessible

® A unit of the Friday Institute separate and distinct from the Evaluation Team
® http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page
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Introduction

In 2010,North Carolinavas one of 12 states chosen through a competitive application process
by the U.S. Department of Education to recé&i480million in federalRace to the Top (RY)T
grantfunding TheRttT grant requirerantsrecognized the importance pfofessional

development fothe successful implementation of education refdosnsequiring states to

develop comprehensive strategies for the expamsidrsubsequent evaluatiofhtheir

professional development offerinds response to this call for professional development, the
state of North Carolina crafted an ambitious gtasupport educatothrough a multfaceted

and ongoing approach to professional developrizenisedon: the changes driven by the new

Common Core State Standards and North Carolina Essential Standards; the increased use of data

to inform classroom and school decisiotie increased use tdchnology toolsand digital

resources for teaching and learniite hew teacher and administrator evaluation processes;
increased emphasis on formative assessment to inform instructional deesmbirscreased
emphasis on differentiating professional development needs for individual educators with
different backgrounsl All of the major RttT initiatives depend upon professional development to
ensure that North Carepardedandsipporteddsitiiepworkitos ar e
implement these changes in their schools and classrooms.

TheNorth Carolina Department of Blic Instruction(NCDPI)is responsible for carrying ottie

RttT professional developmepkanandfor creatinga professional development infrastructure

that is sustainable beyotitke periodof the RttT grantOne of the primary goals of this initiative

i s Xpand thieeonline professional development infrastructure to provide accessible and high
guality online professional development for all educators througtorh Carolina (North

Carolina Office of the Governor, 20]®. 10) The progress made tands accomplishing this

goal is the focus of this report.

RttT Proposal Planfor Online Professional Development

The RttTproposaldetailsNorth Carolinds strategic plan fazarrying outRttT-relatedreform
initiatives Highlighting the importance thatdxth Carolina has placed upon technolemabled
e-learning the use of nline professional development resources and activdisapport these
initiatives is embedded throughout ghi@posal Section D5 of th@roposakpecifically lays out
theplansfor the RttT Professional Development Initiatiwéh a series of core activitieBelow
is an excerpffrom sectiornD5 of theRttT proposal thaprovides both the rationale argtope for
the use of gearning tools to suppoprofessionatlevelopment

Core Activity 4: Support the effective use of technolegybled d_earning to extend
professional development opportunitiskarth Carolinas a geographically large state, with
many rural districts, a strong technology infrastructure, and a successful reasiago
online learningapproaches in high schools, colleges, and professional education settings.
North Carolin® RttT planfocuses on thase of elearning tools to meet the professional
development needs of teachers, schools, and districts. Reseanch ffSEDBfunded e
Learning for Educators project (Russell, 2009) and from other st{Ciéesyet al, 2008;
Dede, 2006; Treaost al, 2002)demonstrates that wallesigned anedimplemented online
professional deelopment programs are not only valued by teachers but also positively
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impact classroom practices and student learning pldrefor theRttT Professional
Development Initiativdeverags the technologies made available by the propdsath
CarolinaKi 12 EducationTechnologyCloud (described isection A2) to strengthen
professional development offerings in many ways, such as:

1 Ensuring that professional development that addresses priority content is available
statewide;

[72)

1 Providing alternatives for educatamho prefer the flexibity, pacing, and learning style
possible through online learning;

1 Providing opportunities for teachers to interact with mentors and content experts when
faceto-face meetings are not possible;

1 Engaging educators in virtual leangias students, thereby providing them with firand
experiences that will help theamderstand and employ the potential d¢aning with
their students; and

1 Extending and enhancing-@ite workshops, professional learning communities,
coaching, mentamg, classroom observatiorend other components of local professional
developnent programs through the use of online communications and resources.

Oversight TheNorth CarolinaeLearning Commission, appointed by the Governor and
chaired by Lt. GoverndiValter Dalton, will join with theState Board of Education to
oversee the development of online professional resources to further the use of teehnology
enhanced antéchnologyenabled forms of professional development. THhearning
component of th&ttT Professional Development Initiativall make online learning tools,
such adearning management systems, wikis, virtual conferencing systétmseadily
available to all LEAs thorough th€i 12 EducationTechnology Cloud. It will also provide
training and support to state and local professional development leaders in the effective uses
of technology. Finally, it will coordinate with the Content Working Groups described above
to ensure that priority professiordgvelopment content is available to alldeers online.

Provider.LEARN NC, a statewide online professional development provider lza$#dC-
Chapel Hill, will play a central role in treeLearning component of thHettT Professional
Development Initiative b ui | di ng up o nlLe#arting forEduaatoessé s e(x i st it
partnership, which includes UNTV (public television), NCDPI, NC Virtual Public School,
and the Friday Institute at NC State UniversNprth Carolinas a member of thenulti-state
e-Learning for Educators consortium that is led bgbama Public TV and Education
Development Center, Inc. and funded bySED Ready to Teach grant. TR&T
Professional Development Initiativéll make extensive use of the resources available
through this consortium, including the onlipefessional deelopment workshops in
teaching reading at the elementary level and algebra readiness at the middle school level that

" There is noyet a clear punctuation standard for the term; the eLearning Commission does not include a hyphen in
its title, but other organizations (likethdee ar ni ng f or Educators Consortium) do
|l earning, 0 but retagaswhéep vaciadeéedfietepart of the Comi
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have been shown to be effective in large, randomeoedrol studies (Meeks and Russell,
2010; Masteet al, in press). Since onlin@sairces can reach teachers throughout the state
and can be cosffective once the initial development work is complei¢akth Carolina

will allocate significant RttT resources to this component oRthE Professional
Development Initiative

Purpose of he Evaluation

The purpose of this evaluation isgmvide detailedinformation about thextent to whiclthe
online professional development components of the &tplication havebeen carried oyand
theimmediateimpactof RttT online professional delopmenteffortson educatorsAlthough
the current report is not a required deliverable under the RttT Professional Development
Evaluation contract, the importance of this initiative warranted an expavfdio@previously
submittedbaselingorofessionatievelopmenevaluation reportBuilding LEA and Regional
Professional Development Capacitjne findings from this interim report are intendednt@rm
future online professional development efforts by providimgly formative evaluation
informationbased on data that was be included in the previous report, but was available
before publicationin future, cataabout OPD effortsvill be integrated into the overall evaluation
report of professional developmeas originally planned (September 20shual Report
September 201Rinal Report: Impagt

The evaluation of online professional development efforts is aligned with the initial report in that
it addresses the following general questions that have guided the overall evaluali®tttaf
professional developmeefforts

1. State StrategieJ o what extent did the state implement and support proposed RttT
professional development efforts?

2. ShortTerm OutcomedNhat were direct outcomes of stéteel RttT professional
development efforts?

This report is divided into two sectiomlrectly alignedto these twooverallevaluationquestions
Thefirst sectionprovides aroverview of theNorth Carolina RttT professional developmetan

and itsuse of online activities and resources to supgatélevel professional development
efforts.More specifically, it focuses on professional development efforts in which online formats
were the primary method for delivering instructional content,(@epinarsandonline learning
modules).The purposeof the firstsectionis to assesshe progressnadethrough June 30, 2012,

the first year of implementatiom addressing thenline professional developmesimponents
embeddedhroughout the Rttproposal(North Carolina Office of the Governor, 201dY)dthe

RttT detailedscope ofwork (North Carolina Deartment of Public Instructior2010. The

evaluation findings are limited to the Phase | Online Learning Modules, including NC FALCON
(detailed in Section 1), webinars, and additional online resources amadable to LEAs during

the 201112 school yeannformation abouttie Phase Il modules released in June 2012 are
included for the purpose of addressing the scheduled timeline for module development proposed
in the stateods det aund281@, b tndinethraughouwtbisrémmt hr ou g h
not include analysis of these modul&ésese modules will be addressed in the September 2013
Annual Report.
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The second section difisreportdescribeshe extent to which online professional development
adivities andresources have resulted in the expected outcofiteginitiative. More
specifically,Sectionll reports orthe use of online professional development resources at the
local level and the extent to which onliresources provideby NCDPIreaulted inaccess to
high-quality professional development thattrfé 12 educatorgprofessional need3he
evaluation frameworkrovidedin Appendix Aprovides a more detailed overvi@fithese core
activities andshortterm outcomes.

In addition to helpig answer theverallformativeevaluation questionshe reporprovides
recommendatiosito help inform future decisions for effectively usimgline tools to support and
extendprofessional developmerithe report concludes with next steps for contintive
evaluation of online professional development.
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OPD Interim Report
November 2012

Data Sources and Analyses

Data Sources for Analyses of Statewide Efforts
Online Resources Review

The RttT Professional Development Evaluation Team develop&uhkme Professional
Development Rubri@OPD Rubric)to help determine the extent to which online professional
development offerings in particular, the Phase | Online Learning Modélese aligned to
standards for higlguality professional development as identified in the RttT propdkal OPD
Rutric (Appendix B)is organized around standards for professional develophegetoped by
Learning Forward (formallyhe National Staff Development Council} is based largely on
indicators otigh-quality online professional developmexrst determined bseveral
organizations nationally recognized for leadershifhefields of professional development and
online learningThe primary sources of the indicatdrsluded in the rubric arkeearning

F o r w gubticatisn,E-learning for Educatorsimplementig the Standards for Staff
Developmen(National Staff Development Council, 20Cdnd the Southern Regional Education
B o a rOohlimesProfessional Development Standaf8suthern Regional Educati@oard

2004) Finally, the International Association foik2 Onl i ne Lear rMato@ads publ
Standards for Quality Online Cours@sIACOL, 2010) provided guidanc#or evaluating the
guality ofassessment and instructional design.

The Phase | Modules were initially reviewed between September and Decéabgt .oUsing

the rubric to guide the review, members of BvaluationTeamreviewedeach module tassess

the extent to which the modules aligrtedhe standards. Modules were revisited periodically

throughout the remainder of the 2012 school year inrder to note any significant changes and

to reassess earlier revievidue to the recommended blended approach for implementing the

online modules (i.e., inclusion of offline activities to be completed locally in PLCs or other

settings determined by LEAS)s well as variations in local conditions and organizational

support, the presence of many indicators could not be directly assessed solely through the
review. As a result, data about | ocal i mpl eme
qualityand val ue of the resources were combined wi
assess alignment to these standards. Data sources and findings are reported in Section Il of this
report.

RttT Professional Development Observation Protocol

To better asess during webinars the extent to which the RttT Professional Development
Initiative has leveraged available online resources, the Evaluation Team adapted its RttT
Professional Development Observation Protodpipendk C; results in Appendix Pto incluce

two sections specifically related to the use of online tools to support professional development.
Theoriginal observation protocol wasdapted from a professional development tool developed
by Horizon Research, Ifcand is used to collect data abow tresign and implementation of
professional development sessions. The protocol includes both-6tweednd Likertscale

8 http://www.horizonresearch.com/instruments/Isc/pdop. pdf
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items related to general characteristics of fqghlity professional developme@onsistent with
standards for evaluation identifigdthe RttT proposal, a section was added to address the online
professional developmestandards ofearning Forward (previousiational Staff

Development Counqil2001, 2011), thelnternational Association for42 Online Learning

(2011), and the Southern Regional Education Bqaf04)One observation was completed
every30 minutes, with a new protocol copleted foreachsegmentThis 30minute observation

cycle provides consistent periods of observations for comparison across sessions that last
anywhere from 30 minutes to two hours. During eacim@@ute observation, observers

identified the online profegmal resources used by participants and/or facilitators, described the
primary activities, and recorded their level of agreement on a number of items related to the use
of these resources in contributing to the overall effectiveness of the sessions tiriertline

format of the webinars, many items could not be directly observed (e.g., number of participants
and grade levels attending) and were excluded from repofiivegEvaluation Team attended 21
webinars during the 20112 school year, resulting #0 separate 3thinute observations

Online Resources Survey

The Online Resources SurvéyppendixE) was created to collect data on the use and quality of
the online resources described in Section I. The online survey was adapted from standards for
onsit and online professional development identified in the RttT proposal. The survey consists
of 7 to 10 Likertscale items (depending on the type of resource selected) and twerajezh
guestions about the perceived benefits of the online resource andipaaite nt sd sugges
improving it. The online survey initially wasreailed to a sample of 9,000 registered module
participants, as well as all 1,812 webinar participants, and it was also made available on the RttT
Weekly Update, an online newslettestdbuted to approximately 1,50EA RttT coordinators,

LEA Professional Development CoordinatdtEA Curriculum Coordinatorsand some

principals A low response rate (approximately 9%) and concerns over sampling bias prompted
the Evaluation Team to ds} the report until additional responses could be collected. To

increase the number of responses, a survey link was embedded directly within the modules, and
participants were prompted to complete the survey prior to receiving their certificate. The
Evaludion Team also requested that webinar facilitators embed the survey link at the end of their
webinars, and follow up with an email containing the survey link. Findings from the original

email distributions of the survey were combined with responses f@entbhedded surveys for a

total of 10,612 respondents for the modules and 1,165 respondents for the webinars. A complete
breakdown of survey completion rates, participant demographics, antytgem responses

related to modules and webinars respondentsgorted in Appendik.

NC FALCON PreK12 Formative Assessment R&trvey

In order to also include data specific to individual NC FALCON modules, the Evaluation Team
requested and received data on August 1, 2012 for the Xéormative Assessment Ros

Survey (AppendiG) for participants who completed the survey from June 2011 onward. These
survey data were collected from participants as they finishedfthairmodule The item of
interest for the purpose of stbtheitens asldng themto o n
rate the benefit of each module and provide and explanation for their faigrg weres,791
respondents to th@ostsurvey, with completion rates ranging from 26% to 47% (Appe@dix
TableG.1).
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Quantitative analyses wereropleted using SPSS and STATA dodused primarily on
descriptive analysis of itefievel responsedn addition, quantitativeata from these surveys
wereanalyzed to examine patterns in responsgs byr t i calepesentttyp€é.g., module,
webinar,resource)and regionResponses to opanded survey itemsf the Online Resources
Surveywere imported intdMicrosoft Excelandcoded bytheir relation to each Learning Forward
professional development standard.

NC Education and NCDPI Site Analytics

The evaluation teams received site analytics for North Carolina Education from the Center for
Urban Affairs & Community Services at NC State University; information included certificates,
module completions, and other data related to access and compldheroafine modules.

From NCDPI, the evaluation team received site analytics related to unique visitors and
downloadsrom ncpublicschools.orépr the period of July 2011 through June 204&wvell as
GoToWebinar attendee reports for webinars conductedkeleet August 2011 and March 2012
related to the Instructional Improvement System, the Content Area Live Chats, and the North
Carolina Educator Evaluation System. These reports were used to provide descriptive statistics
related to access to online professibdevelopment resources and participation in online
professional development activities.

Data Sourcedor Analyses of Local_evel Efforts

As described in the first annual RttT professional development evaluation report (2012) the
Evaluation Team identdd apurposeful samplef 27 schools in 27 LEAs to participate in a
longitudinal descriptive study. The sample includes schools from rural, suburban, and urban
locations that range in grade levels, size, student demographics, student achievememdevels, a
professional development ratings on the Teacher Working Conditions Survey, so that the sample
reflects the variety of schools fouadross the state (see Appendix With the exception of the
Professional Development Leader survey (which was distdsisgewide), the data sources
described below were used to collect data émasn schoolsin this purposeful sample.

Professional Developmenehder and Teacher Surveys

Central office staff, school leaders, and teachers frmachools participating the

longitudinal studycompletel annualsurveys.To construct these surveySyaluation Team
members used the approved professional development evaluation questions, pheR&a|

and both state and national standards for teaching and learningeaggestion identification

and developmengurvey protocols were designadcooperation with NCDPb systematically
collect information about local professional development,4tatd supports, use of available
RttT professional development resouraes] organizational and classroom practices in the
schoos, which will serve as a baseline to assess changes over the periotNoftth€arolina

RtT initiatives. The LEAProfessional Developmeheader SurveyAppendixl) consists of 77
Likert-scale iters and addresses the following areas: quality and alignment of professional
development, leadership, abhBA capacity to support professional development. In addition to
these areas, the Teacher Sur@yspendixJ) also address the impact that professional
development has had on thee s p o rkaoeledgesoband skills associated with the Common
Core State Standards and North Carolina Essential Standards, as well as how instructional time is
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spent within the content are&3uantitative analyses were compétusing SPSS and STATA
andfocused primarily on descriptive analysis of itégmel responses

LEA Interviewsand FocusGroups

Interviews and focus groups werendiwcted with Central Office staff, principadésd teacherfor
the longitudinakchool samplésee AppendiX). At the time of this report, the Evaluation Team
had complete data from 18 of the 27 LEARe purpose of the interviews and focus gronps

to elicit moredetailed information regarding RttT professional development activities and
suppats than is available through survealene. To develop the interview protocBizaluation
Team members revisited the RttT evaluation questibesRttT proposal, aricearning

Forwardd s s t d@asddeon these documents, an interview protocol was dreate
systematically collect information about current professional development processes in the
schools The protocol included several questions directly aimed at developing a better
understanding of the outcomes of online professional development astail resources.
Responses tprotocol questionsere imported intdTLAS.ti qualitaive analysis software and
initially codedbased on the related professional development standards, followed by a second
round of coding to determin@mmonlyappearingaegorieswithin each standard.
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|. Evaluation of the Implementation of StateLevel Online Professonal Development

Sedion | of this reporis guided bythe followingoverall evaluatiomuestionfrom the baseline
evaluation reportBuilding LEA and Regitwal Professional Development Capacity

Evaluation Question 1. State Strategies: To what extent did the state implement and support
proposed RttT professional development efforts?

This section begins with an overview of thdine professional developmengisources and
activities provided through tHettT Professional Development Initiatias ofJune 302012.
The overviewdescribesiow these resources and activities are being used to support RttT
professional development effgrandit addresses the follang core activitieoutlined inthe
RttT proposai

1 Identify, evaluate, and develogs needegrofessional development resources

1 Support the effective use of technoleggyabled dearning to extend professional
development opportunities

The overviewis then followed by an evaluation of the extent to which these activities and
resourcesire inalignmentwith theplan outlined throughout the entirstT proposal including
the online professional development components desdritibd RttTdetailedscope ofwork.

Since the primary purpose of this section is to report on the extent to which the RttT Professional
Development Initiative has carried out the online components of the core activities highlighted
above, it relies primarily on a review of akadile documents, online communications, artifacts,

and online resources (e.g., modules and wikis) for descriptive purposes.

Overview of Online Professional DevelopmeRésourcesand Activities

One of the core activities of titT Professional Developmemitiativeis t o fAi dent i f vy,
evaluate, and as needed, dev eRtdmwopgsalmi88)sAsi onal
key product of this development wadkanexparsion ofthe current online professional

development repository, enabliteachersand administrators taccesappropriate prizssional
development offerings relevant to their neesdgh agprepaation forimplemening new

standards, assessments, and cuai@ur overviewof the online professional development
resourcesdentified ordevelopedor RttT professional developmerst provided below. These
resourcesncludetheNorth CarolinaEducation Learning Management System (LNASYI its

collection of online module@he North Carolina Education Online Learning Modules$eries

of ongoing webinars, state and regional wikis, and otherbmas®d resources.

North CarolinaEducationOnline Learning ModuleENC Education)

In Summer 2011, NCDPI launchékde NC Educatiornwebsite, a reésource for professional
development, online assessmeastadent learning, and other activities for the North Carolina
education communitg NC Education is builusingMoodle, a fregopensource software
package for creating wetased courses and websitd§€ Education is primarily used to offer a
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series of aline learning module® North CarolinaeducatorsMost of themodulesare designed
to take approximately 90 minutes to complét#hough teachers may complete the online
modules independently, the moduhesredesignedo be usedby collaborative teami orderto

promote professional dialogue. NCDPI recommends that participants complete the modules in

either a faceao-face settinge.g.,a Professional Learning Commuwjtor, if available, through
online collaborative tools provided by theocaleducadion agency(LEA). LEAs and charter
schools determine scheduling for teachers to complete both the online atwlfizae
components of the blended professional development seSioB$21 assistd EA and charter
teamsn planning and implementing tidended(online and onsitelRttT professional
development activitieselated to transitioning to the new standaedsessmés, data systems,
and technologieNCDPI incorporated into NC Education modulesfldmo r t h  Car o |
Formative Assessment Learning@mu ni t yds Onl i ne Nwhichwere k
developed and piloted prior to RttNIC FALCON consists of fiv@rofessional development
modulesdesignedo support the implementation fifrmative assessment in classrogifiable
13). In addition, NCDPI dveloped six Phase | online modulesuseduring the 201412 school
year(Table 1h following pagé.

Tablela. Summary of NC FALCON Online Learning Modules

Module Title Module Summary

This module provides an intaction to formative assessment, its importance

| Importance of Formative and role in North Carolinads Z2ZThest

Assessment estimated time to complete this module is 4 hours.

Il. Learning Targets and This module focuses drelpingteaders write clear learning targets and defin
Criteria for Success criteria for succesg heestimated time to complete this module is 4 hours.
lll. Collecting and This module explores how teachers can collect and document ewidén
Documenting Evidence learning.The estimaéd time to complete this module is 2 hours.

This module provides teachers with an understanding of how to analyze
evidence of learning and use descriptive feedback to reflect student streng
and weaknesse$he estimated time to complete this module is 4 hours.

IV. Analyzing Evidence and
Descriptive Feedback

V. Administrator's Role in This module looks at the role of the administrator in formative assesshhent.
Formative Assessment estimated time to complete this module is 4hours.
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Table1lb. Summay of NC EducatiorPhase Dnline Learning Modules
Module Title Module Summary

A pre-requisite to the 2011 Summer Leadership Institutesptbule provides
a historical perspective of NCP | 6 s b a s i amewarkhaddeepsting a
thecall for changeand how thishangeesvolved.The rationaldor why North
Carolinachose to participate in Common Core State Standards and create
Essential Standards addressed he onlinecomponenbf this moduletakes
approximately 90 minuteshuttime offline for the inclusion of various activitie:
will vary for each user or group.

This module compares the current standards and the new standards, inclu
structure, concepts, and themes, to digtish what makes Common Core Sta
Standards and North Carolina Essential Standards new, better, and differe
Understanding the Standards | Two Instructional Toolkit document€(osswalksandUnpacking Standards
are introducedT he coreonline componenbf this moduletakesapproxinately
90 minuteswith additional time required to complete subjspecific areas and
offline activities.

This module provides an overview of Cognitive DimensiandKnowledge
Domains and their relationship to instructional®ing, and assessing the Nort
Revi sed Bl oo md Carolina Essential Standardhe onlinecomponenbdf thismoduletakes
approximately 90 minutebuttime offline for the inclusion of various activitie:
will vary for each user or group.

This module is organized into sections that illustrate three suggested phasi
teams needed during the process of developing stanbasasl local curricula
thatreflect researcibased theories regarding curriculum design and dassr
instruction. The module is designed to be viewed By and school teams as
they make the transition to the n&tandard Course of Study

This moduleprovides educators with an exploration of the teastendards anc
the rating scales for each indicator. Participation in this module will build
deeper conceptual knowledge of each standard and lead to greater agreer
among teachers and evaluator sThen
time to conplete this entire module epproximatedo beup to seven hours.
This module helps teachers devetopenhanced awareness of behavioral he
Understanding Student issues in the classrooifihe teacher may implement the knowledge to foster
Behavior | communicationthatwill increase academic achievement, decrease dropout
rates and increase graduation rates for all of ki 2 students.

The Call for Change: An
Overview of CCES

Designing Local Curricula for
the 21% Century Learner

North Carolina Professional
Teaching Standards

The online modules in NC Education use the Moodle course struwatioich presents links to
instructional resources dractivitiesthat areorganized by topic anarepresented on a single
webpage Figure 1 following pagg. Each module includes an introductory presentation that
provides an overview of the content and objectives of the module as a whole. The intraduction
followed by a sequence of presentations and related resources organized by topic. Instructional
presentations typically includeconcise overviewf the contentclearly describedbjectives,
andinstructional material imultiple formatsincludingvideo, audioanimation,and text

Instructional activities are embedded throughout the presentations and provide opportunities for
reflectionthrough questions and discussion prompts, as welteasional opportunitids

interact directlywith the contenthrough poitandclick activities In addition to reflection and
discussion activities, each of the online modules provides some form of assessment activity.
These include prassessment activities such as KWL (Whidhowd What |Wantto Knowd

What |Leamed charts, short quizzes, and summative assessments designed to determine
participantsd understanding of content
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Figure 1 Screenshot of an Online Learning Module
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As part ofPhase Il sixnewmodules were developed and released through NC Eduaatiome
2012 One additional NC FALCON modulgsois scheduled for releagelate 2012 and a
cohortbasedfacilitator-led versiornof theNorth Carolina Professional Teaching Standards
modulebegan orSeptembell7, 2012 In addition, an online tutorian the North Carolina
Educator Evaluation System (NCEES) was developed for administrators and made available
throughthe NCEESWiki. Due to their release datghese modules are not included as part this

evaluation but will béncluded inn e x t

Digital Literacies in the K12 Classroom

Introduction to Data Literacy

=4 =4 A4 =4 A4 A4 -5 A2 -

Connecting with Our 21st Century Learners

Understanding Young Student Behaviothia Classroom

The North Carolina Professional Teaching Standards
NC FALCON: Student Ownership Module
The North Carolma Educator Evaluation System: Online Tutorials for Administrators

North Carolina School Executive Standards and Evaluation Process

Literacy in History/Social Studies, Science and Technical Subjects
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Webinars

NCDPIis also providingeverabngoingwebinars er i es and ALi ve Chatso u
as the delivery platforr(seeTable 2 following pagefor a summary ofvebinarg. The webinars

are aimed ammembers oL EA Professional Development Leadershigams though all North

Carolina educators can access either live or recorded ver§lansiebinars conducted prior to

the Summer Leadership Institutes provided an overview and goalsioftitetes and
introduced teams t o tbpraesssohabdevelopmenb Fokowidgehe appr o
Summer Leadership Institutes, NCORIsbeenprovidingregularwebinas for Professional

Development Leadership Teams that focus on individual content areas in support of the

transition to the&Common Coreéstate StndardsandNorth CarolinaEssential Standard$hese

Content Area Live Chasredesigned to address topitst aremore focusedhan those covered

in the faceto-face workshops or institutesmdare intendedo provideopportunities for

educators tehéa online withcontent expertdn addition,NCDPIhas provided informational

webinars addressirgttT-related topics such @ise Instructional Improvement Systemdthe

new Educator Evaluation Proce$iose who did not attend can view recordings of waaisin

posted online.

Webbased Resources

NCDPI also offers a wide range of wbhsed resources to support the communication and
dissemination of information related to RttT reform effoftal{le 3 p. 21). In addition to RttF

related documents, guides,recdi ngs, and presentations avail at
website, educatorsohave access to both stdéel and regional wikis where they can view

event calendars, materials, recording of past webinars, RttT updates, and other information

related o their content areas and regioNC Education has been expanding the number of

instructional resources available to educators by using the Moodle course structure to house

online content repositories such as NCDigins and Online Writing Instruction, at@ch

described in Table 3.
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Table2. Summary of NCDPWebinars

Webinar Title

Webinar Summary

Content Area Live
Chats

Using GoToMeeting.com, an online meeting spaimth Carolinaeducators are givel
the opportunity to fchiatheéK 12 Cdrriculus@rdP |
Instruction Division. These contenpecific live sessions dedicate 60 to 90 minutes
addressing critical components and answering questions regarding the new Com
Core State Standards and North Carolina Essential Standards.

Instructional
Improvement System
Webinar Series

NCDPI partneredwith the North Carolina Association of Educators to present
webinars around how the new Instructional Improvement System (11S) will help
teachers assess their students and target currieglanunces to meet individual

st ud e nt TBedchersalseodvere asked to provide feedback regarding the kind
resourcesheyare currently using, what they like best about themd suggestions for
additional resources that would be helpful.

North Carolina
Educator Evaluation
System Webinar Series

The North Carolina Educator Evaluation Systeabinar serieprovidesinformation
on the new evaluation system for teachers and administratbveebinars are
approximately 6@o 90 minutes in lengthThesewebinars address topics such as:
rating observations and/@uations summary ratingghe newStandard 6 and 8that
use student learning gains daadprofessional developmentgps.

Summer Institutes
Webinar Series

In preparation for the Common Cdog¢ateStandardsindNorth CarolineEssential
Standards Summer Leadership Institutes, this webinar was offered on four separ
occasions. Accessed through the NCDPI website, it irdéooal Professional
Development Leadership Teams of expectations of thefiore, during, and after the
Summer Leadership Institutes.

Science, Technology,
Engineering, and Math
(STEM) Webinar
Series

This webinarseries igdesigned to introduce tools, resouraasd activities for schools,
LEAs, and programs undéne North Carolina Statewide STEM Strategic Plahe
first webinarin the serieprovided an overview of STEM wrk to date, an introductior
of the rubric and designation, and an opportunity to discuss the STEM Learning
Network.

Standards and
Assessment Webinar

This webinar summarizes RttT requirements and proces&fds and charter schools
out | i ne splah larecowersiraplicatidrs forthe Common Coreéstate
Standardsthe Smarter Balanced Assessment Consortium (SBA@),the
Instructional Improvement System (ILS)

Professional
Development and
Strategic Staffing*

This webinar summarizes RttT requirerteeand processfor LEAs and charter
school s, outlines the statebds pl an,
development and staffing.

Mapping Curriculum,
Planning Success:
Integrating the
Common Core
Standards

Author and expert Dr. Heidi Hag Jacobs presgnl this webinar on integrating the
Common Corétate $andards in th&i 12 classroomThe webinamaddressed topics
such as curriculum mapping, text complexity, and formative assessment. Include
this webinar wasn interactive Q&A sessh with Dr. Jacobs respdimgto questions
about curriculum, assessment, standards, and mapping.

Common Core State
Standards for Math
High School 2012 and
Beyond

The webinar discussed ensurstgdent proficiencyn the Common Core High Schoo
Mathematis Standards bthe 2014i 15 school yeafor thosestudents entering ninth
grade in the 20123 school year. Also addressed wasl#umching the Common Cor
High School Mathematics Standards within the current course titles.

*Note Webinar sessions schddd after the completion of data collection for this evaluation report.
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Table3. Current Summary of RttRelatedWeb Resources

Title Summary Intended Audience
This guide assistisEA and charter teams in planning and Local Professional
implementingNO P | 6 s RtT@rofessiohal Development
Facil it at or]|developmentnitiatives for the new standards. The guide car Leadership Teams

be accessed on the Accountability and CurricuRexdesign
Effort (ACRE) website

Presentation Resources

Contentspecific presentations from the 2011 Summer
Leadership Institutes, fac
design content sessions are located omMibreh CarolinaRttT
website.

Local Professional
Development
Leadership Teams

Common Core State
Standards and North
Carolina Essential
Standards
Instructional Support
Tools

This resourcerovidesinstructional and classroom assessme
information for each content areas. In the toolkit are two
documentstnpacking Standardsvhich illustrates the skills
and knowledge students are expected to master at a particy
gradelevel; andCrosswalkswhich compares the present Sta
Course of Study to the new Common Core State Standardy
North Carolina Essential Standards. The tda¥kposted on
the ACRE website.

All North Carolina
educators

NCDPI Collaborative
Workspaces

The NCDPI wiki is a website that provides access to mater
from all Common Core State Standards and North Caroling
Essential Standards training and provides the opportunity f
crossstate edcator calaboration around content areas.

All North Carolina
educators

RttT Weekly Updates
and Monthly Reports
to USED

These regular updates report on all RttT activities and
upcoming opportunities. They are located on the NC RttT
website.

All North Caplina
educators

Comprehensive
Professional
Development Calendar

All face-to-face professional development sessiorthe
Annual Professional Development @gidncluding dates and
locations,are posted for public access.

Al North Carolina
educators

Summer Institute

This short video summarésthe Summet.eadershignstitute
sessionswith excerpts from each training, participant

Local Professional
Development

Video interviews,andclips of facilitators in action. Leadership Teams
TodaysMeeprovides an online public chat room that allows| Local Professional
TodaysMeet faceto-face professional develo.pmahrough Which edgcator Developr_nent
canmake comments, ask questioasd communicate with Leadeship Teams
eachotherabout professional development activities.
NCDigins was created through a collaborative partnership | All North Carolina
NCDigins between NCDPI gnd Techni_cal Outreach for Public School§ educators
(TOPS) and provides materials and resources related to th
formative assessment process in a balanced assessment g
. . The Online Writing Instruction repository provides educator All North Carolna
S]ZE[LTjit\i/(\)llqtmg with resources related to the new system of writing instructi educators

such as samples of student writing across content areas.

Alignmentwith Race to the Top Proposahnd Detailed Scope of Work

In addition to describing the extent to whiMiEDPI has provideanline professional
development resources aactivitiesto support statewide professional development efftiis
section als@assesssthe extent to which effortre aligned with the RttTproposalanddetailed
scope ofwork. A descriptionfollows of the progress madewardsimplemening the online
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professional development componeatsbeddedhroughoutNorth C a r &tTipropesaland
detailedscope ofwork.

Section A2Statewide Technology Infrastructure and ResourcesKTii€ Education
Technology Cloud

As part of theNorth CarolinaKi 12 Education Cloud strategy describedsgction A2 of the
RttT application,North Carolina proposed teverageechnology resourcde extend and
enhancerofessional development programs for teachers and administtatoughonline
workshops and webinars, virtual learning communitresyal classroom observatiorand
online coachingNorth Carolina Office of the Governor, 2018 29)

Work to dateEven though thé&lorth CarolinaKi 12 Education Cloud is not yet operational
NCDPI hagnade extensive use of webinars to provide informatmoutRttT-related reforms
and to supportlocal ProfessionaDevelopment_eadefTeams as part of thennualProfessional
DevelopmenCycle. NCDPI hasindicated thaRegional PofessionaDevelopment.eads have
begun to lay the groundwork for extending existing collaborations betide&mprofessional
development leadets an online environmeyguch as througthe utilizationof technology to
support online communities

Section B3Supporting thdransition toEnhancedandards andHigh-quality Assessments

As part ofTransition GoaR underSection B3 of the Rttproposal North Carolinadescribeca
blended approach to professional development, with both onsitet¢fé@ee) and online
(virtual) activities centered on the netarsdards (see alsection D5) anddifferentiated for
educators basedhaheir roles North Carolina Office of the Governor, 2Q1f) 65)to ensurethat
every teacher ilNorth Carolinahas a deep, specific understanding of the standards and can
implement them to improve student outcomes

Work to dateNCDPI has provided ongoingsupportto LEAs andcharterschoolsbasednthe
Annual ProfessionaDevelopmentycle a collaborative effort between NDPIand Regional
Educational Service Alliances (RESA). This cycle has incorporated both onsite professional
developnent sessions, as well as online activities in the form of webilesigned to followp

on faceto-facesessionsand online learning modules intended to incorporate tiaface
elementgo complete instructional activitieBoth faceto-face and onlinactivities have been
differentiated to the extent that offerings have been designed for educators based on their roles
within theLEA and schoo(eg., teacher, principal.EA leadership team membeitc) and
organized around contespecific resourcegdowever online resources and activitieggeted

for teachersvill need tobefurthercustomizedo specificcontent areaand gradsin order to
better meet e a c prafesssoBal development neddse Section Il)

Section C3UsingData tolmprovelnstruction

As part ofSection C3 of the RttT proposal, educatsiheuld beprovided professional
developmenthat isrelated to the&leployment of the statewidéorth Carolinanstructional
Improvement Syster(llS). NCDPI is responsible fateployng online leaning modulesand
professional development leaders that will support best practices and train teaokarg déa
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to improve instructionincluding the use of the liNorth Carolina Office of the Governor, 2010
pp. 99 103.

Work to dateNCDPI has hagda series oinformationalwebinargto solicit feedback regarding

the kinds of resourcelateducators are currently using and suggestfimnadditional resources

to be incorporated in the 1IBICDPI also collaborated with the North Carolina Assocratf

Educators (NCAE) on webinars focusedhmw the newlS is intended tdelp teachers assess
students and target curricul ar ProetstheRttTces t o m
initiative, NCDPI developed a series of online moduakedNo r t h Car ol i nads Forr
Assessment Learning Communi t.A®descrB®edlinithee Net wor
overview of online resourcellC FALCON makes up the coomline professional development

moduleson theformative assessment procéssRttT. Two modules related todata literacy

werereleasd in June 2012.

Section D5 Providing EffectiveSupport toTeachers andPrincipals

This is the major professional development section of the proposal, ¢cogtamitiple goals
relevant to this evaluation.

1. Providing Professional Development Resources

As part ofSectionD5 of the RttTproposal NCDPIwas todevelop arextensive set of
professional development resources, including online modtibesNorth CarolinaRttT detailed
scope ofwork outlines the timelia and targets for the developmennefv professional
development modules to populate the professional development repository focusing on
supportinghetransition to new standards@rth Carolina Degartment of Public Instruction,
201Q pp. 521 53). According to the originBRttT State Detailed Scope of Woright modules
focusing on the transition to the new curriculum standards and eight modules focusing on
assessment related to thew standards and data literacy were to have been devdlppee end
of 2011 However,recognizing theimitial limited capacity to develop the online mateaad
due to delays in the state hiring process for online develdg€iB3PI submitted amamendment
to USEDasking for an extension of the original timeline for develept. The amendment
called for the completion of seven modubgsNovember 2011 and 9 modules by June 20h2
amendment was approved duly 5, 2012.

Work to dateAs described eadr in this section, the RttT Professional Development Initiative

has mde a wide range of resources availableE#\s and schoolsThe online modules were

designed to support and extend the onsite training, to increase educator understanding of the new
standards and to promote professional learning and dialSguenline modulesweredeveloped

and releaselly November 2011A series ohineadditional online instructional modulesere

releasd in June 20120 address topics such as literacy across content areas, data literacy,

learning maps, digital literacijorth CarolinaSchool Executive Standardsd21™ Century

Skills.

2. Leveraying Online, Interactive Technologies

Core Activity 4in Section D5of theRttT proposalstates thaorth Carolinawill leverage the
technologieanade avidable by theKi 12 Education TechnologCloudto strengthen
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professional developmentferings in many ways, such asiseiring that professional
development that addresses priority content is available statgwad@]ing alternatives for
educators who prefer the flexibility, pacing, and h&ag styles possible through online learning;
providing opportunities for teachers to interact with mentors and content experts whem face
face meetings are not possildagaging educators in virtual learning as students, thereby
providing them with fisthand experiences that will help them understand and employ the
potential of elearning with their students; amgtending and enhancing onsite workshops,
professional learning communities, coaching, mentoring, classroom observations, and other
componerg of local professional development programs through the use of online
communications and resources.

Work to dateAs detailed in Section NCDPI has mad&equentuse of online tools to extend
and enhanctaceto-faceonsite workshops. These tools weranarily used to accesroadcast
and manageformation with occasional opportunities to collaborate and connect with peers.
However, NCDPIlhas made limited use of the tools currently available through NC Education
and across the web to actively engaducatorshrough onlingorofessionatievelopment
Althoughthe online learning modulegiebinarsand resources provided are waligned to
priority content angbrovideampleRttT-related informationthey providelimited opportunities
to interact withmentors and content experts, provide alternative professional development
approaches, and engage educators in virtual learning as stiderdasynchronousnline
modules developed for RttT do not provide the option for educators to interact withtatéacil
or participants onlinealthough the tools to support these activitiesaaelable inthe Moodle
platform uporwhich NC Education is builtThesynchronousvebinars are thenly opportunity
for reattime interactionwith mentors, content mattergarts, and other educators. However,
based on data from observations stheebinarshave beemprimarily passive imatureand the
embedded tools to support interaction limited to a modératestion and answer form&then
observers were askeddelectthe primary professional development activitiethe webinar
observed95% of obserationsindicatedlistenng to a formal presentation by the facilitats
the primary activityln only 30% of observationgid observerséind that there werepportunites
for meaningful collaboration and/or intetimn (Appendix D) Without the opportunity for
educators to actively participate in online activigeslto interact withfacilitators andoeers the
opportunities tengage irvirtual learning and have accdssalternative forms of professional
development are limited.

3. ProvidingOnline Learnindlools to LEAS

Section D5 of th&ttT proposahlso indicated thattCDPIwould make online learning tools,
such adearning management systems, wikisdvirtual conferencing systems, readily available
to all LEAs thorough th&i 12 EducationTechnology CloudThe plan for Rttfocused
professional development also includeaining and support in the effective useseafhnology

for state and local leaders

Work todate NC Education has an extensive set of communication and collaboration tools that
are part of the core of the Moodle learning platform. For example, NC Education has the ability
to support activities such as threaded discussions, shared contertbregzosith social

features, collaborative wikis, synchronous chat, messaging, blogs, journals, peer woeksthops
more.Currently these toolfiave notyetbeen made availabte the LEAs to be used in support

Consortium for Educational Research and Evaluablomth Carolina 27



OPD Interim Report
November 2012

of the online learning modules or other Iopeofessional development effor&ithough some
educators have participatedlatally-providedonline professional development opportunities
that incorporate online activitiethe individual LEAs have provided these tools

4.l everagindLEARN NC andthe eLearning for Educators Partnership

In order to provide effeste support to teachers and principdle proposastatedthat North
Carolinawould make extensive use of alreadyx i st i ng r esour c-kearninghr ough
for Educators partnergh LEARN NC, a statewide online professional development provider

and elLearning for Educatoreadpartner, was to play a central role in thkearning

componentNCDPI also indicated it would build otne esources available through tNerth
Carolinae-Learning for Educators@sortium, including the onlingrofessional development
workshops in teaching reading at the elementary level and algebra readiness at the middle school
level (both of which have strong research evidence of effectiversasdif would develop

instructional tools and professional developradignedwith the Common CoréState Standards
andNorth CarolinaEssentialStandardsThese toolsvere to badelivered via a continually
updatedOnline Clearinghouse of Instructional Resources

Work to dateNCDPI has yeto leverage theollection ofonline professional development
coursa and contenavailable through the-keearning for Educators Consortius.proposal from
LEARN NC on behalf othe North Carolinae-Learning of Educators Coogium, submitted to
NCDPIlin December 201®utlined plango develop20 new cohorbased, facilitateted courses
to add to thé0+existing online/blended professional development courses that LEARN NC
already provides. The proposal also included a fgdrain online professional development
leaders from each LEA to facilitate sexourses as well as any of tbeursesn the LEARN NC
catalogue, thereby building capacity for online professional develomnhérg local levelThis
was not awarde@ndno contract currently exists for this wo&hanges in rok leadership, and
staffing at LEARN NC may now limits organizational capacity to carry out the type of work
previously proposed.

Section ISummary

NCDPIhasmademanyRttT-focuseddocuments, ideos, and otheesourcesvailable onlingo
support local professional development effdithasfacilitatedwebinars tacommunicate
information related t&ttT priorities ando supportLEA and schoolevel professional
development leadershipams It alsohasdeveloped nline learning moduleghatprovide
contentand suggested activitiéar local professional development efforittiowever NCDP 1 6 s
current use of technology to support professional developmeritmarily limited to
broadcastingrttT-relatedinformationin a uniform manneacross the stat&hile this

informationis critical to support RttT reform effortslCDPI has yet to address the full scope of
the RttTpr oposal 6s pl an f or o nAvailabée ;mpneartivibes si on al de
primaiily consist ofviewing and accessinmformationthat may be discussed in local fetoe

face groupsresulting in limitedopportunities for online interactions, mentoring, or professional
community buildingooth within and acrodsEAs. While toolsexistwithin theNC Education
Moodle and across the Interrietsupporthe kinds ofonline communication and collaboration
described in the RttT proposal, NCDétd LEAshave madelimited useof these toolsMany

LEAs maystill lack the models and thedis to providethe kinds ohigh-quality online
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professional developmegrnhvisioned by the RttT proposdhe extent to which local schools and
LEAs haveutilized thecurrent onlingesources availabkarough NCDPko support professional
developmengeffortsis the focus of the next section of this report.
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[l. Evaluation of the Short-Term Outcomes of Online Professional Development Activities
and Resources

This sectiorwill address th&llowing RttT overall professionatlevelopment evaluation
guestion ad relatedsub-questions

Evaluation Question 2. Shefterm Outcomes/Nhat were direct outcomes of stédwel RttT
professional development efforts?

2a. To what extent were educatorware of and able to access Rftindedonline
professional developmergsources?

2b.In what ways and to what extent did educators make use of online resources to enhance
and extend their professional developrent

2c. To what extent were online professional developmesits o ur ces appr opri at e
needs?

2d. To whatextent did educators participate Imgh-quality online professional
developmert

2e.To what extent dithe RttTonline professional developmeantrease LEA capacity to
provide and sustaihigh-quality professional development?

Findings

2a. To what extet were educators aware of and able to acéesFfundedonline professional
developmentesources?

One of themajor strategiesfdd o r t h  C RtT mitiative Bduses ore d u ¢ aatcess t® 0
online professional development resour&te statisticeollected from NC Education and
NCDPIwebsites providéwo data sourceabout accessibilityTo provide a moreomplete
picture questions related to educadoéwarenessf and access to online resoure¢sowere
embedded ithe Online Resourcesudveyand longitudinal study interview protocols.

Awarenes®f onlineresourcesDuring LEA Professional Developme@oordinatotinterviews

and teacher focus groups, tBealuation Bamaskedparticipants about their awareness of online
professional developmergsources created by NCDREIf thel3 LEA Professional
DevelopmentCoordinatorsnterviewed 11 were fully aware of the online resouradfered

through NCDPI and reported completing one or more RttT online modulegeds@reported

Ahear i ng noef nohdeu loenslo b ut ,amdadothet&A stafroecnbesvase d t h e n
completely unaware of any online resourddsA expectations for use of onlipeofessional
developmentesources ranged from requiring everyone inlBA to complete the RttT

modules tomakingthem optional for staff.

Although nearly all teacher groups had some awareness of online professional development
offered by NCDPIfocus group interviews revealed that many teactiiersiot have a clear
understanding of distinctions betweepég and purposes of online resources availablg, or
expectations for their usé/hile LEA Professional Developme@oordinatorsoulddistinguish
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between RttT modules amIC FALCONmodules, teachers generally thought of RttT modules

andNC FALCONmodulesas being the samBrofessional development leaders typically used

e-mail announements, newsletters, or links on thelfA websiteto inform teachersfanline

professional developmenpportunites While some teachers belie/thatNCDPI was doing a

good job of promoting awareness of online professional development resources throaih e

and reminders, several indicated that the state could do a better job of promoting the resources
through more targeted marketibhgsed on teacher professional depeient needOneteacher
mentioned that the state could do a better jo
information.

Access tanodules There wasainexpectation by NCDPI that all educators throughout the state
would complete th€hase bnline modulesAs of June30, 2012,48,942educatorsvere

enrolled in at least orfehase bnline module. Of those enrolled4,025educators had
completed at least one module, with an averagelahodules completed per educatBetween
June 2011 and de 201232833 educators alsenrolled in ateast one NC ALCON Module

Of those enrolled30,603 completed at least one modulgh an average d3.6 modules
completed per educatdkeross all online module$8,554 educators haveompleted at least en
online module

To put this in perspectivegearly onehalf of all public educators across the staéee completed
an onlinemodule As shown inTable 4(following page) Call for ChangeandUnderstanding

the Standardsad the greatest number of enrolirteeand completiong.hese were two of the
first modulesnade available and were designethtcoducethe Common CorState Standards
andNorth Carolinaessential Standards during the first year of the Annual Professional
Development Cycle. It is importato note that many participants indicated that they used the
online nodule as part of a fage-face Professional Learning CommuniBLC) or wholegroup
training and may not have directly accessed the modules themselves. For example, several
teachers indated during focus groups that content from the modulgs ye&leos, activities,
slides, etc.) were embedded imttacilitatod s pr esent at i-level prafassionahg a s c'l
developmensessionsuggesting that thaypaynot actuallyhave beefoggedinto NC Education.
As a result, the figures belowayunderrepresent the actual number of educators who have
utilized materials fronthe online modules as part of local professional development efforts.

After viewing the required components of each lesymodule, educators earn certificates that
indicate completion of a module. Two of the moduldsderstanding the StandardsdNorth

Carolina Professional Teaching Standarasfer multiple certificates. This might explain the
discrepancy in the numbef completions compared to the number of enroliments. For example,
Understanding the Standard$fers a certificate after completing the overview of the standards,

and additional certificates for the content areas. Some participants may have skipped the
overview of the new standards and only completed the activities specifically related to the

subject area(s) they teach. For the purposes of this evaluation, the completion of this module was
based upon participants having earned the Certificate for Commpfetithe Understanding the
Standards. Therefore, participants who only earned a content area certificate were not considered
to have completed the module.
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Table4. Number of Educator Enrollments and Completions by Modutee 2014June2012

NC Education L earning M odule Enroliments Completions
Phase ICall for Change 39,858 37,856
Phase IUnderstanding the Standafds 31,543 16,659
Phase INorth CarolinaProfessional Teaching Standatds 17,673 14,7%
PhaselRevi sed Bl oombés Taxonon 25,363 23,794
Phase IDesigning Local Curriculum 14,058 13,352
NC FALCON: Importance of Formative Assessment 27,839 25,067
NC FALCON: Learning Targets and Criteria for Success 28,640 25,599
NC FALCON: Collecting and Documenting Evidence 26 456* 25538
NC FALCON: Analyzing Evidence and Descriptive Feedba 25,699 25,542
NC FALCON: Administratords 11,08 9,090

Note.Understanding the Standards aarth CarolinaProfessional Teaching Standards offer
multiple certificates.

@Completbn is based only upon receipt of Certificate of Completiortferoveralimodule and does
not factor in additional content area certificates earned.

® Completion is based upon having earned a total of five certificates, one for each of the five

standards
*Note Enrollments wereleterminechaseconp ar t i ci pant s 6 f i r sBecause deswealea |
not available for all participantthese figuretikely underestimate actual enrollments.

As shown inTable 5 educators fronacross theight Stat Board of Educatioregionshave

accessed and completed each of the modules offered. It should be noted, however, that
completion of the modules across regions is not equally distributed. Region 2, one of the smaller
regions in terms of number of @chtors andess tharhalf the size of Regions 3 and 5, has

earned more than tee the number of certificatesthe two larger regionand has a much

higher proportion of its educators who have completed each module

Table5. Module Completionas a EstmatedPercentage of Total Educatqrsr Region

NC Education 1 2 3 4 5 6 7 8
LearningModule | (7,250) | (12,656) | (29,280)| (16,281)| (26,089)| (26,213) | (14,659)| (10,192)

Call for Change 16% | 74% 23% | 23% | 21% 9% 3% | 20%
Understanding the % 43% 5% 14% 4% 506 1% | 12%
Standards

NC Professional 5% A%% 3% 19% 3% 206 8% 13%
Teaching Standards

Revised Bl| 150 | 5o 9% 20% | 11% 3% 8% 13%
Taxonomy

Designing Local 4% 5% | 0% | 18% 206 1% 9% 6%
Curriculum

Beyondsimpleraw usenumbers, the Evaluation Team was interestechowing if the online
professional development sessions were easily accessible to educabteH(following page)
shows the proportion of responses to our Online Resources Surveydaevhat extent do you
agree with the following statements? Thidime professional development resource was easily
accessibleApproximately76% of educators agreed or strongly agreed that the modules were
easily accessible. The findings, howeversuggest thatoughlyone out of everyt0 educators
had difficulty acessing the online modules.
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Table 6 Distribution of Responses to Survey Iltem about Ease of Access by Online Module

Strongly Strongly
NC Education L earning M odule n Disagree | Disagree | Neutral Agree Agree
Call for Change 1,004 3% 7% 13% 59% 18%
Understading the Standards 1,410 3% 8% 14% 56% 19%
NC Professional Teaching Standarq 1,833 2% 9% 14% 57% 19%
Revi sed Bl oombs 3,079 3% 8% 12% 56% 21%
Designing Local Curriculum 2,714 3% 8% 14% 58% 18%

Comparison across professional sxevealed ntable differences in the percentage who agreed
or strongly agreed with ease of access to modules. For example, te@¥b@ra/ére less likely
thanCentral Office staff (83%)choolexecutives (8%), andsupportstaff (81%) to agree that

the modules wereasily accessiblérable 7. Additional information is needed to explain why
teachers seem to have the most difficulty accessing the modules, perhap®daletmnection
issuesor attempting to logn during especiallyighttraffic times.

Table 7 Distribution of Responses to Survey Item about Ease of Access by Role

Strongly Strongly
ProfessionalRole n Disagree | Disagree | Neutral Agree Agree
Teacher 9,196 3% 9% 14% 57% 18%
Schoolexecutive 418 3% 6% 8% 57% 26%
Central Officestaff 136 1% 7% 9% 40% 43%
Schoolsupportstaff 522 3% 6% 10% 60% 21%

Among the eight regions, the percentage of agreemiémt survey item about ease of access
ranged froni70% in Region3 to 82% in Regionl (Table §. For comparisopRegionl covers

the mostly rurahortheasternportion of the state, whereas Regi®boontains a diverse group of
north-central countiegncluding urban areas in Wake and Durham and very rural areas in
Halifax and Vance. Th&2 percentage poirrange in agreement with ease of access to modules
maybe attributed ta.EA-basedechnologyinfrastructure inequity issues.

Table 8 Distribution of Responses to Survey Item about Ease of Access by Region

North Carolina State Board of Strongly Strongly

Education region n Disagree | Disagree | Neutral Agree Agree
Regionl 232 4% 4% 10% 52% 30%
Region2 4,003 3% 9% 15% 56% 17%
Region3 468 4% 14% 12% 53% 17%
Region4 1,565 3% 7% 12% 58% 21%
Region5 554 1% 6% 12% 58% 22%
Region6 290 1% 8% 12% 51% 28%
Region7 1,989 2% 6% 12% 61% 19%
Region8 1,015 5% 9% 12% 55% 19%
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On openended items, survey respondents who reported difficulty with access to the online
modules cited the following reasons:

= =2 A2 -4 A -2

T

Navigation issuesncluding difficulty locating desired modules

Browser compatibility issues

Incorrect logn information;

Video filesnot working orrequiring updateto their local computethat were not installed

Unreliable access tmternet at the schagol

Lack of adequatspace on the host seryvand

Bandwidth issues whewwo manyeducatordry to accesthe modules at the same time

Access tavebinars.Reportsobtained from NCDPI indicatinatapproximatelyl,800 educators
from across the state participatedvabinars related to the Educator Evaluation System,
Instructional Improvemerystem, Content fea Live Chats focused on the new Common Core
State Standardand North Carolina Essential Standards, and STEAMIe 9. As these webinars
were primarily aimed at local Professional Development Leadership Teams rathidottian
Carolinaeducators at lagy it is not surprising that this numbsiconsiderably lower than those
who have completed the online modules. Of the Content Area Live Chats, math by fardattract
the most interest, averaging nearly 500 attendees per webinar, followed by Englishgeangua
Arts with an average af 74 attendees and Science with 74 attendees.

Table9. Webinar AttendancAugust2011 throughVarch 2012

Consortium for Educational Research and Evaluablomth Carolina

Number Average

of Total Total Webinar
NC Education Webinar Webinars | Registered | Attended* | Attendance
Instructional Improement System Webinar Seri¢ 5 493 235 81
North Carolina Educator Evaluation System Sel| 8 880 647 47
STEM Webinar Series 3 491 284 95
Content Area Live ChadsAll 19 4,143 2,591 136
Content Area Live Chads Math 3 2,365 1,438 479
Content Area Live Chad ELA 3 871 521 174
Content Area Live Chadis Science 2 453 321 161
Content Area Live Chalis Social Studies 3 232 174 58
Content Area Live Chads Arts 2 128 89 30
Content Area Live Chalis World Languages 2 70 52 17
Content Area Live ChaisESL 2 221 221 111
Content Area Live Chalis PE & Health 2 68 50 25

Note: These figures include allatafrom webinar usage repongsovided by NCDPI.

*Webinar registration data reveal#thtmany educators attended more than one webinar.
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Results also suggest thaicass to the webinars was less of an issue for educatoracitess to
the online learning modules. Among all webinar participantseyed91% agreed or strongly
agreed that thevebinarswere easily accessib{&able 10)

Table 10 Distribution of Respnses to Survey Item about Ease of Access by Webinar Focus
Area

Strongly Strongly
Webinar FocusArea n Disagree | Disagree | Neutral Agree Agree
Content Area Live Chats 379 1% 4% 5% 62% 29%
NC Educator Evaluation System 215 0% 2% 4% 50% 43%
Formative andSummative Assessmen| 40 0% 3% 5% 70% 23%

Note The number of respondents for webinars focusethe Instructional Improvement System, the
Summer Leadership Institute, and STEM weieltav for reporting purposesnd are exclude from similar
tables below

Access taveb-basedresourcesWebsite analytics obtained from NCDPI suggest that there has
been considerable interastand accessg of the online professional development resources for
supporting educators as they transition to the new standartisth&iexception of webpages
hosting the Summaereadershignstitute presentations, there has bageneral upward trend in
the number of unigue visitors to the Common Catiate Standardand theNorth Carolina
Essential Standards webpages since the2Dily professional development Sumnieradership
Institute with as many as 27,097 unique visitors to the North Carolina Essential Standards
webpage in JanuaB012alone.Webpages containg documents deiling specific graddevel

and content area stamda, as well as tools to undemstiithe new standardssuch asJnpacking
StandardsandCrosswalld clearlyhavegenerated the most inter¢$able 11). The relatively

low visit couns to the professional development repositories and online professional
develgment courses suggeabateducators may be locating professional development
opportunities byther means, such a direct links to NC Education provided by LEASs.

Table11l Number of Unique Visitors to Professional Development Resource Wehpages
2013Jwne2012

Average
NCDPI Webpages Monthly Visitors
NC Essential Standards 18,502
NC Essential Standards Support Tools 13,887
NC Essential Standards Presentations 223
Common Core State Standards 12,356
Common Core Instructional Support Tools 18,744
Commam Core State Standards Presentations 320
ACRE Resources (Facilitatordés Gui de) 1,736
RttT Professional Development Calendars 1,277
RttT Weekly Updates 496
Teacher Professional Development Repository 119
School Executive Professidrmaevelopment Repository 335
Online Professional Development Courses 606
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In addition to the online modules and webinars provided by NCDPI, E&#e also reported
using a variety of other online resources, such as LiveBIASED resources?D36Q and
videos from the Hunt Institute

While the majority of survey participants agreed thattioglules and webinargere easily
accessibleprofessional development leadersd teacheri the longitudinal studhighlighted
someaccessibilityissueghat couldhelp NCDPI improve the overall experience for educators.
For examplesurveyparticipants stated th#tie NCDPI websitewasnot wellorganized or user
friendly. Educators saithey often became frustratadhentrying tofind online resources he
difficulty in finding the desired professional development resowlsesame p frequently
during interviews anfbcus groupsRttT-relatedonlineresources are spread out across more
than 10 differenstate and regionavdikis, numerous NCDPI pagédscally curaed websites, and
other locationsEducators reportetthat searclesfor specificresources using the search somh
current sites yieledirrelevant hitsMany resorted todcating resourcesy navigating through a
series ofinon-intuitived menus and padaks, causing frustratiowith theonline professional
development experience before theydmeds one educator amortfefocus groups noted |
pull up the DPI website looking for tli@mmonCore stuff and you keep clicking and clicking
and clicking ldon 6t know whatél was kbstctkong on

2b.In whatways and to what extent did educators make use of online resources to enhance and
extend their professional development?

TheNCDPIFaci | itator6s Gui de fecommdddsshitarticigants Leader s
complete the modules in collaborative teams (€Cs or, if available, through online

collaborative tools provided by the LEAdnderstanding the context in which the modaed
webinarswerecompleteds important for determiningghethe theyenhanced or extended

professional learnindtemsin the nline Resourcesurveyandin thelongitudinal study

interview protocols were designéalbetter understanidow the online modules were

incorporated into local professional development effort

Professionabevelopmensetting In order to determine how online professional development
resources were being usedsupport local professional development, and if this was consistent
with the methods recommended by NCDPI, participautits completd the Online Resources
Surveywere askedWhich of the following best describe(s) how you completed any suggested
activities (eg., reflection/discussion questions, assessments, &el§et all that applylable12
(following page)showsthe percentagef respondents wheelected thenethodsused to
completeactivitiesin the online modules and welars Forthe online modulg approximately

half of the respondents$%o) indicated that they completed the activities with colleagues
However, aly 27% of educators indicadthey completed activities in a PLC settirige

method recommended by NCDRIethodsfor completing professional development activities
were similar between online modules and webinars, aigitussion witin aPLC and working
independetiy offline thetwo most common methador compleng the activities.
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Table 12 Methods Usetb Complete Modules and Webinar Activities

Onl i ne Res our c &hkich$sfuhe folowing besta@scribefs) Online

how you completed any suggested activities ¢e, reflection/discussion Module Webinar
guestions, assessments, etm)? (n=10,59% (n =695
Independently: Reflection journal or notebook 60% 38%

Independently: Online journal or blog 14% 14%

With colleagues: Discussion in a traditiorD setting 20% 26%

With colleagues: Discussion with a PLC 27% 31%

With colleagues: Discussion board or group wiki online 2% 5%

| did not complete the suggested activities 3% 7%

Other method not listed here 1% 9%

Note: Respondents were permitted to selaore than one option
*Anal ysis excludes webiNotdApplicabderot i ci pants who se

Variation in implementatiowas also evident among teample schools ithelongitudinal
study.Interviews andocus groupsrom 14 of the B schoolsrevealedhatteachers have
accessed the modules aar@ using them in the following ways:

1 Six schoolsare using them within their PLCs with group discussion and professional
dialogue

1 Oneschoolreported completing the modules independently and then uploadindioefeo
an online discussion area within Moodle

1 Two schoos reported that they completéhe modules in &rgegroupfaceto-facesetting
with a facilitator

1 Two schoos reported completing the modules independently and then getting together as a
schoolfor follow-up activities and discussipand

1 Threeschoolsreported completing the modules independently with little or no fellpw

Thesix schoolgthat reported using the online modules in af&efacePLC settingreported

completing the modules subject area and grade level PL@d reported engaging in informal
professional dialogue around the content of the modulgthentypically completing the
assessment activities and reflections verball
fotho conversations within their PLC provided v
guestionsreceiveimmediate feedback, and extend their professional learhowy LEAS

reported positive experiences with using the modules inttatace PLCs, one groupf teachers

compl ained that the repetitive pitjwatceasvideopf fiwa
take notes, talk about ito did not enhance or
the latter group noted that they had lititee to internalize the content before jumping back into

the classroom. Without time to collaborate within the PLC, one teacher, fitttisdeasy to get

back into the way you were doing things and n

Teachers frommto LEAS reportedha they completedhe modules independently and tlearme
together within their facéo-face PLC to discuss the contefibheyindicated that they
appreciated being able to do the modules at their own pace and at a time that fit their schedule.
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One LEAProfessional Developme@oordinatorcreated an online discussion area withiocal

Moodle for teachers to reflect on and discuss the content of the mddeigsalOffice staff
gaveeachers a fAviewing guideo to pedeactprioduiendi vi d
After completing the module, teachensloadedheir thoughts and reflections to an online

discussiorarea designated for their PLDistrict staffexplained that rather than having teachers
complete the modules in a largeoup setting anthen try to participate iaconversation in a

room of30 people, the intent was to provide an online space in which teachers could engage in

more meaningful and reflective ongoing dialeground the content of the modulBspite

these intentionseaders reported that use of the online discussion space was not an effective

form of learning and did not serve to enhance or extend their learning. One teacher commented
that the process of uploading her thowght ®nan
more thing to check off the |list. o Other teac
process did not f ost easintendedWiile anlond coranmuditiescarr t h d i
potentially provide an effective form of communicatioollaborationand support among

teachers, several factors come into play in realizing this poteBaatlf,in pres$. Engaging

members of an online community in meaningful and authentic discussion requires active and
sustained facilitation by a skilledoderator. Effective moderation is a formos o c i a | artist
(Wenger, White, & Smith, 201@hpat encourages and extends learning among members of the
community. Carefully selecting, training, and supporting commundglerators is critical for

cultivatingand sustaining a vint online learning community.

In summary, it was evident from both the survey responses and the longitudinal study data that
many educators did not have the opportunity to use the online leanoohgles with

collaborative teams as NCDPI intendBducatorsvho completed the modules independently

with little or no follow-up were unable to capitalize on the value of professional dialogue and the
benefits of learning within a PLGtate and regiong@irofessional development leaders may need

to provide greater support to LEAS to ensure that the online learning modules are being used in a
manner consistent with their design in order to maximize professional learning.

2c. To what extent were onlinepgo§ si onal devel opment resources
needs?

Whenparticipants weraskedon the Online Resources Sunagyoutthe extent to which they
agreed that the online professional development was relevant to their profedsi@iapment
needs78% of online module participants aB8% of webinar participants surveyed either
agreed or strongly agreetiable13 provides distributionsf responses to relevance to
professional development nefedl each online module.

Table 13 Distribution of Respases to Survey Iltem about Relevance to Needs by Module

Strongly Strongly
NC Education Learning Module n Disagree | Disagree | Neutral Agree Agree
Call for Change 1,004 3% 1% 17% 59% 16%
Understanding the Standards 1,410 3% 6% 17% 55% 19%
NC Professional @aching Standards 1,835 2% 6% 13% 59% 20%
Revised Bl oomds 3,082 2% 4% 15% 57% 23%
Designing Local Curriculum 2,710 2% 5% 17% 59% 18%
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While agreement about relevance was fairly consistent across modu&sderdifferences were
foundonitemconpar i sons of partici pant s Olabetdh/vde |
of support stafnd 77% of teacheegyreed or strongly agreed that the online modutze
relevant tatheir professional development needs, while agreeme@ehtral Office stdf (88%)
and school executive89%) was higherTeachers ratéthe modules lower #ineducators in
administrative positionsvhich could be attributed to teach@egpressed neddr professional
developmentocused specifically on instructional conteeievant to the grades theesach One
commentof noteis that veral teachers and leaders in the sample schamlthatthe
information in the online modules would be particularly relevant for beginning teachers. As one
respondenstatedwhile referenangNorth CarolinaPr of essi onal Teéraalyhi ng
hope that the module becomes a requirement for new teachers. Everyone | spoke with about this
module told me how much more they understood the evaluation system

rol e

St

Table14. Distribution of Resposes to Survey Iltem about Relevance to NeégdRole

Strongly Strongly
ProfessionalRole n Disagree | Disagree | Neutral Agree Agree
Teacher 9197 2% 5% 16% 58% 19%
Schoolexecutive 418 1% 3% 7% 59% 30%
Central Officestaff 139 0% 4% 8% 46% 42%
School Spportstaff 523 2% 8% 19% 53% 18%

Across regiondevels of agreement ranged frori% in Region3 to 84% in Region 4 (Sand
Hills/South Central region, which includes a large, urban, military community surrounded by
rural county school systems).

Resultsfor this survey item across RtfElated webinar focus areas welightly higher than

thosefor the online modulesThe percentage of educators who agreed or strongly agreed that the
webinars were relevant to their professional development needs rangetB#ofor Formative

and Summative Evaluatidn 90% for theseries of webinars on tidorth CarolinaEducator
Evaluation Proces$lote that thee are only40 responsgfor Formative and Summative
Evaluationwebinars, so these data may not be as relialdataswith higher response rates

(Table 15)

Table 15 Distribution of Responses to Survey Item about Relevance to Needs by Webinar Focus
Area

Webinar FocusArea

n

Strongly
Disagree

Disagree

Neutral

Agree

Strongly
Agree

Common CoreindEssential Standasd | 380 1% 8% 12% 57% 22%
NC Educator Evaluation Process 216 0% 3% 6% 46% 44%
Formative and Summative Assessme| 40 3% 13% 13% 53% 20%

Although survey participants were not explicitly asked to explain why these modules were or
were not relevant to thefreeds, analysis of ope&amnded survey items coupled with focus group
and interview dat@rovide insight into how NCDRind LEAscould increase the relevance of
current and future modules, particularly for teachers and supporti3a#disuggest that

redunéncy andhe lack of content tailored educator8 s peci fi ¢ t ewerelmong ass
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factorsthatkept he onl i ne | earning modules from ful
development needs

RedundancyA common theme that emergbdthfrom open-ended survejtems andfrom

teacher focus groups was that content from the online modules or webinars was a repetition of
information previously received. Many teachassertdthat theyhadfialready learned th

Cc 0 n t o that ibwagreviouslyaddresedby faceto-faceprofessional development or college
courseworkThe followingcomments representative of thigerceivedverlap

This resource is the third presentation | have had on this topic. | attended a NCAE
presentation before implementationasoption after school hours, a staff development
by our LEA assistant administrator, and additional information from my principal before
developing myDP and observations. | feel | have ample exposatée information.

Part of this may have been tresult of a delay in the release of some of the modaksoted

in Section |, eight modules were scheduled for release by July 2011. HoweleCall for
Changewas available ahattime, while the other online modules to be incorporated into local
professional developments efforts were not released afteil the start of the school yesvhen

the modules were not releasmula schedule anticipated bigA leadersLEA Professional
DevelopmenCoordinatorqrad t o Ar egr oup o0 a rodrcesihatanaykhéve | | 0
made the completion of the modules at a later date seem repetitive.

Lack ofcontent tailoredo specific teaching assignmenks several casetEA Professional
DevelopmentCoordinatorgeported that the modulegerenot well differeriated and, as such,
contentwasoften notrelevant to the needs luical staff and teacher&ducators from these

LEAs notedthatthe types of overviews provided in the modules and the content of the modules
wastoo general to be usefuh reference t&all for Change oneLEA Professional
DevelopmentCoordinatorstated that teachers waret interested ifithe origin of the

profes si onal devel oyague iddapthep simplii meedrthe practical tools that

will make them more effective teackef group of teachers one focus groupoted that the
modules were too general to help them with immediate classroom concerns. For example, they
explained that once they hptbgressedb the point of creating new pacing guides and curricular
material b align with the Common Coi®tate StandardmdNorth CarolinagEssential Standards,
Aa gener al imoplyaahelpfel whewdasse fa gradkevel andsubjectareaspecific
Aiexampl e sabdi r feis ddavassal@&pscommonrecommendatioamang operrended
responses to the Online Resources Surivieally, webinar participants alswted issues such as
too muchrepetition of concepts from previous trainings and the need to divide the professional
development by grade level.

In summarythe majoity of educators indicated that the modules were relevant to their
professional development needs. Howelseth focus group and opended survey data suggest
that themodules and webinaould better medt e a ¢ prafesssoBal developmeneed by
minimizing overlap with other local professional development effamtyprovidinggreater
attention to educatadspecific teaching assignmeniscluding providing teachers with more
concreteexamplef classroom applicationas well asesson planand esourceshattheycan
useimmediatelyin the classroom.
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2d. To what extent did educators participate in higlality online professional development?

One of the goals drttT-related professional developmeésteady access to higuality
professional dvelopmentTherefore, thigvaluationquestion focuses on the extent to which
online professional development offerings met standards fordughty professional
development. To guide the design of professional developmemfttheroposaidentified
standardsleveloped by.earning Forward2011), thelnternational Association fd{i 12 Online
Learning(2010) and the Southern Regional Education Bqaf4)for effective onsite and
online professional developmeittmsfrom theOnline Resourcesurvey were used to gauge
overall perception of the quality of the online resouraedtheseare presented firsThey are
followed byan assessment of the degree to which the online res@addessseéach of the
Learning Forward professional developrmhstandards. These assessments are based on
Evaluation Team reviews, as well@anmments from interviews and focus groufdditionally,
distribution tablesre providedor all items by module and webinar type

Perceptims of nodule aquality. One item orthe Online Resources Survagkedmodule and
webinarparticipantghe extent to which they agretithtthe online resource they were reviewing
was of high qualityFor modulegTable16), the percentage of those who agreed or strongly
agreed ranged fromir% to 80%. Compared tee d u c adtimgs of @her online professional
development activities, these ratings slightly lower. For example, wheparticipants in the
Distinguished Leaders in Practi(ieLP) program werasked tdndicate the extent to whighey
agreedwith the item The online modules were of high qual@{% of DLP participants agreed

or strongly agreed\ote that the online modules in the DLP program were rsaision, cohort
based, facilitated moduléargeted at school principaEydwerethereforedifferent in nature

from those provided by NCDPT.hi s i s al so slightly | ower when
face professional development efforts such as the Summer Institubéch 88% of survey
participants agreed or strongly agréedas of high quality overall

Table 16 Distribution of Responses to Survey Item about Quality by Online Module

Strongly Strongly
NC Education Learning Module n Disagree | Disagree | Neutral Agree Agree
Call for Change 1,003 2% 4% 14% 63% 17%
Understanihg the Standards 1,409 2% 1% 17% 59% 18%
NC Professional Teaching Standar¢ 1,836 1% 5% 16% 60% 18%
Revised Bl oomds 3,085 1% 1% 16% 60% 20%
Designing Local Curriculum 2,714 1% 4% 18% 61% 16%

Aside from differences across modulestable diferences weralsofound based on
participantsd pr of es 47 (folloveng page)teachersi®s) werdeastvn i n
likely to agree or strongly agree that the online modules were of high gqéatipng teachers,

levels of agreement rangeaiin 71% (high school) to80% (middle), suggesting thahiddle

school teachers wemoresatisfied with the quality of the moduldsanwereelementary or high

school teachers
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Table 17 Distribution of Responses to Survey Item about Quality by Role

Strongly Strongly
ProfessionalRole n Disagree | Disagree | Neutral Agree Agree
Teacher 9,204 2% 5% 17% 60% 17%
Schoolexecutive 417 1% 3% 10% 65% 22%
Central Officestaff 136 0% 4% 10% 43% 43%
Schoolsupportstaff 522 1% 2% 14% 65% 19%

Although NC FALCON prticipants who completed the PrdiR Formative Assessment Post
survey werenot explicitly askedhe extent to which they felt the modules were of lgjghlity,
participants were asked to rate how benefitig} felt each module wa#s show in Tabld.8,

the proportionof educators who though the modules were beneficial or very beneficial ranges
from 80% for module five to 2% for module four.

Table18. Distribution of Responses to Survey Item about Relevance to Needs by Module

Not Very

NC Education Learning Module n Beneficial | Not Sure | Beneficial | Beneficial
I. Importance of Formative Assessment 6741 4% 7% 64% 25%
Il. Learning Targets and Criteria for Success 6732 3% 7% 62% 29%
I1l. Collecting and Documenting Evidence 6733 2% 7% 61% 30%
IV. Analyzing Evidence and Descriptive Feedba 6726 2% 6% 57% 35%
V.Admi ni strator6s Rol e|4315 5% 15% 55% 24%

Perceptions of webinaruglity. Consistent with the other findings, participant perceptions of the
overall quality ofwebinarswveresimilar tothe online modules, witli8% of respondents

agreéng or strongly agreieg that the webinars were of high quality. Across webinar focus areas,
the percentage of educators who agreed or strongly agreed that the webinafshwgtrquality
rangeal from 73% to81% (Tablel9). Again, note that themall number of responsés

Formative and Summativissessment limithe reliability of the data.

Table B. Distribution of Responses to Survey Item about Quality by Webinar Focus Area

Strongly Strongly
Webinar FocusArea n Disagree | Disagree | Neutral Agree Agree
Common CoreandEssential Standardy 381 1% 9% 16% 57% 17%
NC Educator Evaluation Process 216 0% 5% 13% 51% 30%
Formative and Summative Assessme 40 0% 10% 18% 55% 18%

Results from additioal items related to the general indicators of quality are preseniedblie

20 (following page) The findings from these items suggest that educators felt more positively
their i
topics addressetthan thg did about théeedback and professional dialogue they providée
lowest percemtgesof agreementor the modulesvererelated taechnical issue@68%) and
constuctive feedbackn0%). For the webinars, tHewestpercentage®f agreement were related

about the organization of the moduées d

to meaningful opportunities for collaborationdaconstructive feedback

mp a ct
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Table20. Percentage of Respondents Who Agree or Strongly Agree with Items Related to
Overall Quality.

Onl i ne Resour c &dsoliner vey Online M odules Webinars
professional development.a (n=19,90710,617) (n=760762)
was well organized. 83% 88%
was enhanced by the use of technology. 76% 73%
was free of technical issues. 68% 76%
provided me with useful resources. 76% 74%
increasd my understanding of the material presenteq 80% 80%
will be valuable to my teaching/leadership practice. 76% 76%
will I|I§ely result in positive changes in my professiona 75% 70%
practice.

provided me with constructive feedback. 70% 63%
provided o_ppc_xunltles_ for meaningful collaboration 71% 58%
and/or social interaction.

The Evaluation Team asked participants in focus groups and interviews to describe their
experiences with online professional development resources, as well as the benefits and

chalenges they perceived in using these online resou@@aments from focus groups and

interviews suggeghat in generalprofessional development leaders and teachers were positive

about the current implementation of the modules and the potential fioe éevirningand

professional development alternatiVRrofessional development leaders in one school

commented Thiey 6 r e v e ,prgfernmg tb the resaurcethiey hadreceived good

feedback from teachers and said they were looking forward Rethei sed Bl oomdés Tax
module as a good refresher for their staff. AnottieA Professional Developme@ordinator

noted

| like the idea of the online modules and being consistent across the state. And then
the more that they provide would allow ugtea district level as we move forward to

be able to differentiate based on the needs of our district and the needs of our
teachers but yet having that resource library, per se, to go back to

A common theme from teacher and LIPAofessional Developme@oadinator focus groups

and operended survey responses wWas conveniencef online professional development. One

teacher in a focus growgtatedjil liked the format. And the way that it was given, it was at your

own pace, which works well forourscheegsé | wi sh t hat the county w
professional d e v e | o pAmpeofedsional mevelopraent leadaryatsded: | ov e

TheUnderstanding the Standant®dule is awesome. | heard great things from my
teachers, particularly the math and ElcAntent piece of that. It was laid oata
manner that was so specifiz the way the standards are laid out on papelf
youdr e a ,arée iftyeare dseasoned teacherthose modules were
very helpful in understanding the vocabularylod hew standards.

Educators also frequently citéaat the information and resources provided through the modules
bettered their understanding of the new standardshenidacheevaluation proces$lany
educatoralsoappreciatedhaving continuous accesthe information and resources from the
modulesWhen ask what the most benédicor valuable aspect of the module was, one educator
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respondediiHaving the information at your finggps as well as being able to gack and revisit
the information atmy time 0

Webinar participantappreciag¢dthe useful, updated information presented through a
combination of PowerPoint slides and video clips. Specifically, respondents noted that the best
part of the resourceasreceiving updated information regarditige Common Cor8&tate
Standardsind North Carolina Essential Standards. Participaotisl the benefits of flexibility
thatonline learningallows they appreciated not having to travel for a professional development
event

Assessment anline resourcalignment toprofessioml developmenstandards.In October

2011, the State Board of Education endorsed the Learning Forward Standards for Professional
Learning (2011). While the online modulesrevdeveloped prior to this endorsemerdgykssues
thatemergd from ourapplication of those standards to a sample of online resources, as well as
from comments from participantisdicateareas in whiclstate and locadnline professional
development efforts couldetter alignwith thesestandards for higlquality professional
development. Théndingspresented belowgener at ed from t he Evaluat.
the Phase | modulésubric, Appendix B) observations of online resourcasd participant

feedback are organizethy thesevenLearning Forward professmal development standarich

order tohighlight areas for improvement to better meet nationally recognized standards for high
quality professional development

LearningCommunities
Leadership
Resources

Data

LearningDesigns
Implementation

N o g bk wDd e

Outcomes

1. Learning CommunitiesProfessional learning that increases educator effectiveness and
results for all students occurs within learning communities committed to continuous
improvement, collective responsibility, and goal alignmahhough educators were
encouragd to complete online module activities in their local Pltiseffective utilization
of learning communitiestatewidewas limited dueo the limitations of online professional
development resourcésr supporting collaboration and the inconsistencynplementation
across LEAsTheonline modules provided prompts for educatorshtare theithoughts and
ideaswithir e f | ecstd oann d oasnstessment activities embe
instructional presentationslowever, ascussions with teachersebirar observationsand
Evaluation Teanmneviews of the modulesuggesthatactivitiesto promote peer interaction
wereusedinconsisterly throughout the moduleand webinarsMoreover these activities
primarily focused orpeer reviewsto check comprehensiaather than fosterg the kinds of
collaborationandteam problensolvingdescribedy the Learning Communities standard
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While emphasisvasplaced orusing the modules witlocal PLCs responses from the
Online Resources Survey suggest tbaghly halfof theeducators did not have this
opportunity asnotedabove Moreover manyparticipants emphasized the importante
collaboration with other educators outside ofrtisehool and_.EA. The following quote is
representative of the desire expressedducatorsvho participated in this evaluatioo
connect with other teachers across the state

Whenyodrewor ki ng wi t h irensolaed withia that distritt and yoa u 6
don't know what else is going on around you, so it was good to hear whagrsmall
districts could do, and what some of the larger distéateuld possibly be doiriy
since we are all going towards the nassessments and new curriaultAnd then we
can decide within our county cohort, things we think might work, if we need to go
backin and redesign our plan, or move forward with what we thidour best
practices.

The use of cohoitbased online professional developmémivhich educators participate
in a series of learning activities and engagmailitatedonlinediscussion witka cohort
of peerscan provide an effective strategy to meet this expressed.desire

2. LeadershipProfessional learning that increases educator effectiveness and results for all
students requires skillful leaders who develop capacity, advocate, and supaiat systems
for professional learningl h e s t aRrofesonaBevelopmenFaci | i t at or 6 s Gu
emphasizethe use of the online learning modules and webinars as part of a blended learning
approach. However, local policies and procedures weralwals alignedvith these
guidelines. Several LERrofessional Developme@oordinators expressed frustration with
the amount of time required &mlaptthe modules fotheiradministrators and teachérs
previewing the modules ahead of time, vetting selecting those that aneelevantand add
to prior professional development activities modifying aawities for local useAlthough
manyLEA leaders were judicious in their implementation and adaptation of the modules so
as not to overburden their staffciio make effective use of their time, othemnply required
administrators and teachers to complete the entire online module without considering
previous professional development efforts or customizing to local n€beise differences
suggest that locgdrofessional development leaders may need additional support to better
integrate online professional development modules into their comprehensive professional
development plans.

3. ResourcesProfessional learning that increases educator effectivenessemuidts for all
students requires prioritizing, monitoring, and coordinating resources for educator
learning.Findings from sample schools indicate tHa&A Professional Development
Coordinatorsand teacher focus group participants fronr fdifferentLEASs reportecthat
they had planned their professional development for the year based on the projeciad roll
of modules buthad to modify their plans due tielays in theanodule development timeline
While some schools set aside time for the online prafeakdevelopment modules during
regularLEA professional development sessions, others required teachers to complete them
independently on their own timEocus group participants who did not access the online
modules cited lack of time as the primary reaswmting, fiAt this pointwe 6 r e s o
overwhelmed witlother professional developmentT her eds no ti me. There
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the day to ask for more. Even if we were truly interested, which some of us could be, there
just 1 sndét time in the day. o

4. Data: Professional learning that increases educator effectiveness and results for all students
uses a variety of sources and data types (student, educator, and system) to plan, assess, and
evaluate professional learninglthough each of theonlinelearning moduleprovided some
form of assessment (response to journal prompt, KWL chart, etc.) to determine the
partici pant s 0,itmassléaefrong ounfdcusgroupd aadirtterviews that there
waslimited accountability at the local level for gauging papgant learning in online
modules or webinars. When asked how they were monitoring progress and completion of the
modules, most LEArofessional Developme@oordinatorsndicated that they relied on the
certificate of completion to track participaticor would look for evidencef learningduring
classroom walkhroughs Only two schools reported a system in place for monitoring
progress. One school, for example, had teachers complete the activities using journals so they
could monitor progress and provifiedback, but noted:

We 6r e a s,aalldmitaddfa a€urictltmandin st ructi on goes. S
very cumbersome to be able to follow up and monitor the detailed kind of completion. |
get certificates and it tells me that they sat throagt trey were able to print it out,ub

as far as being able to really hone in on
really be i mplemented and is it going to c
where | feel |l i Kleoww t 6s muddy and | donoét

The design of the learning modules was not necessarily conducive to supporting local leaders

in monitoring progress and ensuring accountability. Wnigey of the teachers indicated

thatthey completed the modules as directed, ldB& Professional Deslopment

Coordinators t a tTle € y tdirifireg in treir certificates for their facto-face piecebut the

[fact remains thatfhey can turn the computer on and walk away or print modules out without
reading and t hey Shisiwhshlso@ eohcerh faiged amongeavdral f i c at €
survey respondents, with one respondent notiAgisomeone who was responsible for

making sure they were completed by staff, this was very frustrating. | know that not all the
teachers in this state actually did thainiimg but it looks like they did.

Review of the modules by thevaluation Teanconfirmed thatafter working througla

module,a certificate could be obtained and printed simply by clicking through the activities
without any active participation requit®n the part of the learner. It was evident from our
review of the modules and from our findings among our sample schootbdhige of data

by local professional development leaders to evaluate professional learning was absent or
very limited.Printedcertificates were the most frequently cited method for determining
completion of the online moduleSince these can be printed without actually working
through the module contenhe fact thatheyarethe primary basis foawardng CEUsis a
concern

5. Learning DesignsProfessional learning that increases educator effectiveness and results for
all students integrates theories, research, and models of human learning to achieve its
intended outcome$he online modules provided a concise overview, objestwere clearly
described, and directions for activities were easy toviolUsing the instructional materials
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provided, participantikely would be able to meet the learning objectives stated at the
beginning of each section of the moduldsny of theg learner outcomes, however, would

fall on the lower end of intellectual behaviors describethbyRevisedBl o omés Taxonom

For example, typical phrases usedi&inelearner outcomes or expectatonclude verbs
such as,f ddfgee mitdbumimaa nd .0Asone participant noted

reference to the Revised Bloomds Taxonomy mo

| recognize the importance and relevance of BlaoRevised Te@nomy as an

educatorHowewer,I f ound it extremely onamgiei ¢ that p

allowing students tdicreate® andfievaluateo yet this module allowed virtuallyo
timefor practical curriculum application, evaluation, and creation with a PLC. The
group discussion questions were rehashing factual knowledge and pgpvidi
examples of ansavs withinfivignettes that are completely unrelated to the content
| teach

Althoughmodules preseat contentthrough varied medié.e., audio, text, and videp)

provided options within assessments and activities, and occasionally incagporatractve

features, these methods alone were not always effectstesiaining participargngagement

As one teacher noted in a survey response a
0read to med from a Power Polsondted ithat thevamouato f i |
of information presented wadmuldhavelmeenhmoketh 6 or

i nt o A s ma tohedprsustaih their Engagjement. Several webinar participants also
suggested a need for greater interactiorongparticipants,for less reading directly from

PowerPoint presentatiorend for facilitators t@oundmore enthusiastic about their material.

6. ImplementationProfessional learning that increases educator effectiveness and results for
all students applies researcin change and sustains support for implementation of
professional learning for longerm changeDue to the blended design of the modules, the
ongoing instructional support needed to make the modules have-tengeearning impacts
was dependemgrimarily on local resource®rofessional development leaders from nearly
half of the schoolg the sample noted efforts dapt the modules by incorporating
professional dialogue or extending activities as part of lmwdkssional developmer®ne
LEA Profesgonal Developmen€oordinator noted the importance of active facilitation and
stated

I n a PLC that |1 6m | eading, I have them | oo
going to be held accountabler in their subject and then there are nEgssential

standards. How are they going to blend them? What do they see themselvé&s doing
Again, itdés this back and Haogmg.h di scussi on

Given the number of educators wimalicated on the Online Resources Survey that they
independentlgompketedactivitiessuggested durinthe modulegandwebinars it seems

likely that they did not receive the instructional support or feedback necessary to foster a
deeper understanding of the content and application to their pradtisas consistent with
educator8lower level ofagreenentwith items related to opportunities for meaningful
collaboration and constructive feedbadkhile the modulsdid provide some feedbacérf
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those who completed threindependerty, thefeedbackparticipants receivedias imited to
short quizzesestrictedto identifying correct or incorrect responses to cleseded items.

Many of the schools in our longitudinal sample indicated that technical support for the
modulesalsowas inadequate, resulting in impeded implementaaof the 14 schools

that accessed the modules had technical difficulties with them, and only one of these was
able to resolve them immediatelyechnical issues were also frequently cited among-open
ended survey responses. One educator stated:

| am sarvy when it comes to technology and this was difficult for me to navigate.
Many of the videos were incompatible with the systems here at work and would not
load the majority of the time. When they did load, half of the screen was unable to
be seen. This seilted in me having to view these at home

A final thing to consider is compatibility of the learning modules across multiple
platforms. The instructional presentations of the online learning modules were created
using Flaskbased technologyatis not spportedby many popular mobile devices,

such as iPads and iPhonksaddition older web browsers and operating systems may
have difficulty playing these files, which may explain some of the difficulties teachers
reported in accessing the modules.

7. Outcones: Professional development that builds educator effectiveness to increase student
achievement focuses on outcomes defined by educator performance standards and student
content standardd he online modulearealigned to theRttT professional development
prioritiesand directly address the standards for teaching and learning adopted by North
Carolina. Howevenvhile many teachers and professional development leaders in the sample
schools found ,06h2e mhtitog hMti entf i,0ff gicedffdbuerla b d e v en
A a w e somang others found thaélhe depth othecontent was insufficient to meet their
needs Survey comments, interviews, and focus groups suggested that many educators
particularly teachersyould have liked theontentof the modulesago deeper into content
area and grade level specifics.

In summary, due to the wide variation in implementation, the quality of the professional
development experience when using the online modules varied greatly. It is clear that when the
modules were sed as a staralone form of professional development, many critical components
of high-quality professional developmentreabsentStrategies such as supporting statewide
online learning communities, providing active online course facilitation, offénimgghtful

feedback on participar@earning, angroviding training and support in online professional
developnent tolocal professional development leaders would help RttT online professional
development efforts better meet the learning needs of lanblina teachers and leaders.

2e.To what extent dithe RttT Professional Development Initiatinerease LEA capacity to
provide and sustaihigh-quality online professional development?

Several items on the LERrofessional Developme@oordinator Surey and Teacher Survey
focused on local readiness for online professional development. These surveys were intended to
provide baseline data for the first year of RttT so that grafvtiEA capacity to deliver online
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and technologygupported professional eiedopment could be measured over the course of the
initiative.

Survey results from locarofessional development leadergly that mostLEAs across the
statealreadyhave the capacity to provide access to {gghlity online professional development
andresources. As shown ifable 2, the vast majoritpf professional development leader

know that online resources such as NC Education, webinars, and collaboratiweaspace
available and accessible. Leaders also feel thatltk#is have a comprehensiyganin place

for integration of faceo-face and online professional development. The one area where local
professional development leaders have the greatest doubtsdi8dsfree)s taking into account
staff technology proficiency when planning for f@ssional development. NCDPI may want to
focuson helping local professional development leaders identify and support those teachers who
are new or uncomfortable with learning online, which parallels findings fromahaeheiSurvey

in the longitudinal stdy. However, esults from the RttT Professional Development Teacher
Survey Table 2, following page) suggest that LEAs may not be as adequately prepared to
deliver online professional development as leaders believe. More than one third of educators
acrossall 27 schools did not agree that they had access to online professional development
resources and support for using these resources.

Table21. Distribution of Responses for LEA Professional Development Leaders labAut
Capacity to Support Online Progésnal Development

Agree/
Professional Devel op m&owhatéxerd dogou agdee orvisagreel | Strongly Agree
with each of the follow@wing questions? Ou (n=139150
provides aline resources related to the revised (Common @odeEssential Standards) State 87%
Standards
hasdetermined that all online resources related to the Race to the Top are accessible in th 89%
provides sipport to assist staff with using online professional development resources (NC 81%
Education, weimars, etc.)
has ensured all staff haeguitable access to technology for accessing Race to the Top 85%
professional development resources.
leaders povide opportunities for networking and support (both online and offline) in high 66%
quality profesginal development
hascommunicated with our local testing coordinator to ensure all staff has NC Education | 77%
capabilities.
hasa comprehensive plan to coordinate the integration oftfafsce and online professional 78%
development.
has @veloped a plan for implementing PLCs (online and/or-fadace) related to Race to the 73%
Top Initiative.
hasprovided educatoraith an online space (e,gviki, website, Moodle, etc.) for sharing 77%
resources, experiences, and/or information to rekat@&®itT Professional Development
hascollaborated with district technology staff to determine the extent of online communicaj 7206
and collaboration tools available fBrofessional Development
hasut i | i zed data on stwhéenfpmingRaae loithe Top professionad 64%
development.

*This survey was distributed to LEA SuperintendentsRnodessional Developmefoordinators in 115 LE#and
33 charterschools.
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Table 2. Percentage of Teacher Who Agree or Strongly Agréle kems Related to District
Capacity for Online Professional Development

Agree/
Professional Devel opment Teacher Sur vey | StronglyAgree
with each of the following questions? Ou| (n=338340)

Provide opportunities for networking and support (both online and offline) in high quality 66%
professional development 0

Extend and enhance @ite professional development through the use of online communica

61%
and resources

Support professional learmrcommunities by providing access to web 2.0 tools such as blo

0
wikis, and social networking tools 60%

Provide access to higjuality online professional development opportunities 57%
Provide support for users uncomfortable with online profession@laiement opportunities 57%
Support professional learning communities by providing an online space to share ideas ar 56%
resources

Model effective use of webased communication and collaboration tools to support profess 5506

development

The reviewof baseline survey data from the LEA Professional Development Coordinators and
teachers revealed that LEA leaders and classroom teachers had differing perspectives and
opinions about the success of local efforts to support online professional develdpnremnthis

first year of the RttT Initiative. Many teachers agree with LEA staff that the technical
infrastructure and resources may be in place locally to support online professional development
however, research around capacity building for innovatiosshools ewmann, King, &

Young, 2000)ndicatesthat the availability and utilization of relevant resources is just one part

of a larger picture. In this case, the letmlel innovation is supporting or delivering highality

online professional development. Other important components include changese d uc at or s 0
knowledge, skills, and attitudes about the innovatenskey, 1986 2000; participation in a
professional community around the innovat{gvenger, McDermott, & Snyder, 20Quilding

a sense of unity and coherence arotinadinnovation(Newmann et al., 200;Land shring

leadership responsibilities among key play&embert, 1998)It is clear from the teacher survey
data and focus groups that many local leaders are not providing ach@&gsdaality online
professional development supporting profesonal communities using online resources.

Section Il Summary

The purpose obection llis to report on the immediate outcomes of local access to online
professional development resources provided through RttT. The Evaluation Teameehithmin
extent of bcal access and awareness, implementation, relevance to edutedds and quality
of the professional development experemdost educators seem to be aware of the online
resources offered through NCDRIith nearly 70,00@ducatordiaving completedt least one
online module and,800 participating inwebinas. Despite some technical difficulties, many
educators agreed or strongly agreed that the online tools and resources were easily accessible,
and website analytics suggest that since 201y, thae has been considerable intefasind
accesmg of the RttT online professional development resourthe.majority ofeducators also
agreed that the online professional development activitges well organized, of high quality,
and relevant to themeedsThe online moduleand webinarsverealigned to the RttT
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professional development priorities and directly adér@tse standards for teachiagopted by
North Carolina.

However, datalsosuggestdtheredundancy of contenfack of differentiatio, andlimited use
of technology to suppomstructional feedback, collaboration, and pessractionwere factors
that kept thenline learningesource$rom fully addressing standards for online professional
developmentlt wasalsoevident from the wvey analysis and visits to schoaishe

longitudinal sample thahere is wide variation in thguality of theRttT-relatedprofessional
development experience for teachers across the $tateurrentblended design of thettT
professional developmémodulesrequireddependence on local resourcestf@ ongoing
instructional support neededdchieve longeterm learning impacts. Finallg/though educators
were encouraged to complete online module activities in their local PLCs, the effective
utilization of learning communities statewide was limited @uaconsistency in implementation
and accountability policiescross LEAs.
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Conclusions Recommendationsand Next Steps

Conclusions

One of the primary goalsf RttT ist o xpénd the online pfessional development
infrastructure to provide accessible and hagiality online professional development for all
educators throughottorth Carolina (North Carolina Office of the Governor, 2030,10) This
report focused orhe progress made towardcamplishing this goaData for this baseline report
demonstrate tha CDPI has created and utilizedsubstantiaset of online resources, conducted
dozens of webinars, and developed online learning modules to support locallRe&ks efforts
have impatedtens ofthousands of educators across the state and have provided LEAs with
additional resources to support their local professional development difovisver these

online resources and activities have been primarily levertag®DPland LEAsto broadcast
information rather than to engage educators in the kinds of sustained discussion, sharing, and
collaboratons, tied to their specific grade level and content nelkdshighquality online
professional development entaiBata in this report absuggesthatmanyLEAs do notyet

have the capacittp providehigh-quality online professional developmeahdmayneed
additionalsupport tdfulfill the vision for online professional developmenttlined in the RttT
proposal

RecentDevelopmentin RttT-Related Online Professional Development

After review of a preliminary draft of this report, NCDPI staff noted that several developments
already were in motion to ensure that NCDPI can continue to build its internal capacity for
developing online leaing modules and supporting local implementation of online professional
development resourceBhe following summary is based on a discussion with professional
devel opment | eaders on June 18, 2012, as wel
Education Transformation Commission on June 13, 2012.

NCDPI has expanded the Instructional Design Teafouvoinstructional design staff and one

team lead tdnandle the development of all future modules@use. Two instructional designers

are specifically resmsible for coordinating the efforts of the various teams, and ensuring that

the content of future modules is of consistent depth and quality. As part of the North Carolina
Learning Technology Initiative, NCDPI al$@aspartnered with the Friday Instituter

Educational Innovatiohs Educati on Wor k f’iprovide the@r stadfwithp me n t
training and support for technologyabled learning, including training relatednline

professional development. NCDPI will continue this partnership thautg?012.

The Instructional Design Team established a new development process for the Phase Il online
professional development modules released in June 2012 and beyond. The process includes the
introduction of an instructional design template intendeddmpte a more systematic process

for the planning, design, testing and implementation of the next phase of modules. Teams
working on the development of the modules now have access to an online space for contributing
development materials and following twerk of other teamdNCDPI will continue to refine the

? A unit of the Friday Institute separate and distinct from the Etialudeam

Consortium for Educational Research and Evaluablomth Carolina 52



OPD Interim Report
November 2012

development process to ensure that the modules follow best practices for instructional design,
align to Learning Forwardoés standards for onl
greater flexibiity for repurposing the online modules to meet their specific professional

development needs.

In an effort to make online resources more accessible to LEESPI has moved toward a

central online location for all professional development resodfcgse development tearalso

plans to gradually introduce online tools such as wikis and discussion forums in future modules
in order to provide online opportunities for peer feedback and collaboration. Mindful of the scale
of statewide online professional devahoent efforts and the variety of settings in which the

online modules will be implemented and used, NCDPI will continue to explore ways of
providing participants online opportunities to interact with peers and participate in facilitated
online professionalevelopment experiences.

As an extension of the broader support provided to LEA Professional Development Leadership
Teams through the Annual Professional Development Cycle, NCDPI will continue to provide
targeted support to LEAs to ensure that the onfioelules and resources are successfully
integrated into local professional development plainshat endNCDPI hasdevelopedhe

Phase Il Online Module Implementation Gutdesupport LEAs in their implementation of the
modules This supplemental guiderovides guidance tbEA-level and charter school teams

with the implementation of the Phase Il online modules for professional development developed
by NCDPI for the 2012013 school yeaDuring the 2012 Summer Institutes, NCDPI also
providededucatorshe opportunity to learn more about NC Education through a booth set up
during theResourceExpo. Regional PD Leadalsowill continue to collect information

regarding online professional development needs from their conversations with local leaders and
lay the groundwork for extending online existing collaborations between LEA professional
development leaders. BeginnimgFall 2012, NCDPI will also use the LEA Fidelity Checks to
purposefully collect information about local implementation of the onlineepsdnal

development resources. Information gathered from both informal conversations and regional
professional development sessions will be used to help guide decisions regarding the design and
develop of future online professional development resouraadcivities, and to determine
additional ways to support LEAs.

Recommendations

Based on the findings of this evaluation, the following recommendations are provided for
consideration as NCDPI seeks to achieve the goalsRardntlined in the RttT proposebuild
statewide capacity, and better align future efforts to standards fegbajiy online
professional development.

1. Continue to support LEAs as theyplement the new strategic plan outlinedhiaPhase I
Online Module Implementation Guide further the use of effective online and blended
professional development statewidéis plan provides guidance about how to develop local

10 http://wikicentral.ncdpi.wikispaces.net/NCDPI+WikiCentral+Page
1 http://rt3nc.org/pubs/implementan _guide 2012.pdf
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and regional capacity to incorporate online technologies to enhance and extend professional
development opportunitieSuch a plan will benefit from a greafecus on incorporating
principles of &ective professional developmento online and blended programs.

Successful implementation of this new plan requires NCDPI and LEAs to go beyond
developing resources to disseate information broadly via welbased technologies in order

to fulfill the researctbased potential of OPD.

The goals, standards, and research that informed relevant sections of the RttT proposal, as
well asthe recommendations of the North Carolinaearning expert panahnd the
recommendations of the North Carolina eLearning Commiggippendix L), all share this

focus. In addition, a potentially useful model for the redeveloped plan might be the approach
described in a proposal submitted by LEARN dONCDPI in December 2010, which

includes cohorbased, facilitated online workshops along with online training to prepare

local education leaders to facilitate these workshops.

2. To i mprove alignment to the stalneds RttT pro
professional developmentx@andstatewideOPD activitiesand/or support local initiatives
to: (1) expandPD activities toprovideeducatorsvith accesso a greater variety of online
learning experience$2) provide more opportunities for online greinteraction across alll
online professional development offeringsd (3) provide mordifferentiaton of
professional development activities to meet the specific needs of teathéferent content
areas, grades and levels of expertise

3. Where possile, leverage existing online professional developmesrkshops and resources
available through theationale-Learning for Educators Consortiumther RttT stategpcal
providers like LEARN NCand others. It will be more tirm@nd costefficient to license and
adapt existing resourcés support for exampe) the transition to the Common @or
Standards than to create-aw resources.

4. Focus on buildingtatewide capacity for effective implementation and facilitatio@BDin
order to ensure sustainbty beyond the period of the RttT fundingo do sobuild upon
multi-LEA and regional coalitions that will share expertise and resources to dé/emp
programs throughout trstate OPDis not limited to LEA boundarieand small LEAs have
limited capatty, so these coalitions will be essential for successful statewide outidade
LEA coalitions needpecific guidelines for local policies andbgramsmodek of
meaningful interaction, supports for building lo€#PD capacity, andhared leadership a
professional online learning community in ordeptomote highquality online learning
acrosghestate.

5. Leverage the tools availablta the NC EducatiorMoodle Learning Management Systdm
support both state and local professional developmergtiméswith asynchronous and
synchronous discussions, content repositories, wikis, and other tookslthz¢ provided
through the NC K12 Education Cloudpon its completionOnline tools provide educators
with opportunities to enhance their local PLalsl extend personal learning networks beyond
their schools antlEAs. Rarticipant feedback on both webinars and modules highlighted a
strong desire to connect with educators both locally and across the state in order to share
ideas, resources, and bestgbi@es. Through the RttT initiative, the NC Education Moodle in
the near term, and thel K2 Education Technology Cloud in the future, NCDRhian
excellent position to foster these online communities and build a network of educators by
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providing both suctured and informal opportunities for educators to communicate and
collaborate online.

6. Organizeall online resourcesmito a centralized, easily searchable content repoditamake
them more easily accessibMCDPI has created a substantial set oimrenfesources to
support RttT initiatives. However, these resources are spread across multiple sites that
require different accounts and passwords. These resources should be located on one site and
should be accessible from the homepage through a highibteviink. The NC Education
websitewould be a suitable locatipand Moodle provides a flexible set of tools for
managing content repositories.

Next Steps for the Evaluation

The Evaluation Team will continue to record the use of online resources éndded as part

the AnnualProfessionaDevelopmentCycle for RttT.The Evaluation Team wittontinue to

work closely withNCDPI staff to ensur¢hatdata relevant to online professional development is
collectedregularly anddata reports are easéygcesible toinform timely decisionmakingand
improvementsData arecurrentlybeing collected on how online resources are being used during
faceto-face professional development activities for RAT future findings related to online
professional developemt will beincludedwithin the overall evaluation of RttT professional
development reports rather than released as interim reports.
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Appendix A. RttT Online Pr ofessionalDevelopmentLogic Model

RtT DSW Objectives

Core Activities
(RHT Application)

Pre-PDI Activities

PDI Activities

Objective 3: Deploy state
sponsored PD Leaders (p. 52)
\

3. Recruit, prepare, and
support PD Leaders (p. 190)

Objective 2: Asgess PD Needs
for working with struggling
readers, special|needs, and ELL
(p-50)

1. Conduct ongoing needs
assessment

Objective 1: Align PD with
major state initiatives (p. 47)

Note Page

Objective 4: Expand current DPI
Repository offerings on EDR
Website

Develop, maintain and support
new web-based professional
development modules (p. 54)

2. Identify, evaluate, and
develop PD resources (p. 189)

4. Support the effective use of
technology-enabled eLearning
to extent PD (p. 191)

WMake exiensive use of online |
workshops, webinars, learning
communities, classroom
observations, coaching, and
other uses of technology (p. 29,
186)

Short-term Outcomes

Online Components

A. Educators have access to a
highly available, reliable statewide
online repository of Rt{T PD
offerings aligned to national PD
standards.

!

B. Enable educators to locate and
access appropriate PD (i.e. NCTEP,
AYP, CCES)

!

D. Increase LEA and school
capacity to provide and sustain
quality PD for educators

_—

E. Teachers and leaders participate
in HQ PD

Objective 5: Conduct planning
institutes (p. 55)

5. Conduct Planning Institute
for LEA Leadership Teams

Objective 6; Conduct Leadership in
Practice Institutes (p. 57)

6. Conduct DLP Institutes (p.
193)

Objective 7: Work with LEAs to
ensure effective and appropriate PD
is available (p. 60)

6. Work with LEAs to ensure ...
(p. 194)

7

C. eLeamning opportunities are
expanded through extensive use of
el.eaming tools

5N

1. PD addresses priority content

2. access to online alternatives for
flexibility, pacing, and learning
styles (p.191)

3. opportunities to interact online
with mentors, content experts (p.
191)

4. engage educators in virtual

5. enhance and extend on-site PD
through online communication and
resources (p. 191)

6. access to and effective use of
online tools such as: LMSs, wikis,
conference systems, web 2.0 tools,
online spaces. (pp. 28, 191)

number s

referenced

refer to
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Appendix B. Online Professional Development Rubric

Context Standards

Learning Communities T Online professional delopment that builds educator effectiveness to increase student achiepeonilds
opportunities for educators to build online learning communities and to work together in pairs or teams, with access to folleup
discussions to share informationinteractive communication tools? such as foruns, chats and discussion boards are used to

develop and maintain a collegial online learning community.

Not Present

Limited

Implementing

Exemplary

Provides no opportunities for
participants taollaborate during

Provides few opportunities for
participants to collaborate during o

Provides occasional opportunities
for participants to collaborate durin

Frequently provides meaningful
opportunities for participants to

communication options and data

storage

private communication

T and following professional following professional development and following professional collaborae during and following
% development Strategies are seldom used that development professional development (SREB)
5 No strategies are in place promote promote sharing and working Strategies are occasionally used th Strategies are used to promote
g sharing and working together to together to achieve common goals promote sharingnd working sharing and working together to
o achieve common goals together to achieve common goals achieve common goals (SREB)
3 Learners are rarely encouraged to
3 Learners are not encouraged to provide constructive peer feedback Learners are occasionally Learners are frequently encourage
b= provide constructive peer feedback and engage in reflective dialogue, encouraged to provide constructive to provide constructive peer
8 and engage in reflective dialogue, and sustained discourse peer feedback and engage in feedback and engage in reflective
and sutained discourse reflective dialogue, and sustained dialogue, ad sustained discourse

discourse (NSDC)

Provides opportunities for Provides opportunities for multiple
- Provides no opportunities for Provides few opportunities for participant interaction forms of participant interaction, bot
= participant interaction participant interaction online and offline (NSDC)
% Provides participants opportunities
5 Provides participants no Provides participants few Provides participants opportunities to exchange resourggexperiences
3 opportunities to exchange resource opportunities to exchange resource to exchange resources, experience and information with others within
& experiences and information with experiences and information with and information with others within andoutside of the school and distri
[ others within and outside of the others within or ouide of the schoo their schoolor district (NSDC, SREB)
g school or digict or district Provides participants with public an
2 Provides participants with public ar private communication and data
8 Does not provides participants with Provides participants with public or private communication or data storage (NSDC)

storage
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Alignment

c

No indication that online delivery of
PD is integrated it a
comprehensive professional
development plan

Components of online delivery of
PD are integrated into the
organi zationds g
professional development plan

Online delivery of PD is integrated
into the organi z
comprehensive professional
development plan

Online delivery of PD is clearly
integrated into
comprehensive professional
development plan. (SREB

Leadershipi Staff development that improves the learning of all students requires skillful school and district leaders
who guide continuous instructional improvemesthool and state leaders view online professional development as an integral pa

I £ OEA

instruction.

I OCAT EUAOQEI 1

60 | OAOAI I

DOl £ZAOOCEIT 1 Al

AAOGAT 1T PI AT O b

No Indicator

Limited

Implementing

Exemplary

Participants are not provided

Participants are rarely primed

Participants are provided

Participants are provided frequent

the design of the program

the design process

% opportunities to help facilitate opportunities to help facilitate opportunities to help facilitate opportunities to help facilitate

g professional development through professional development through professional development through professional development through

8 leading peer instruction, coaching, leading peer instruction, coaching, leading peer instruction, colaing, or leading peer instruction, coaching,
supervision of learning supervision of learning supervision of learning supervision of learningNSDC)

¢ No evidence that school and state Limited evidence that school and School and state leaders publicly School and state leaders publicly
leaderspublicly advocate online state eaders publicly advocate advocate online professional advocate online professional
professional development for online professional development development for teachers development for teachers,

5 teachers, administrators, school administrators, school boards and

g boards and community leaders community leaders. (NSDC)

@ | ¢ Organizational leaders do not Organizational leaders rarely Organiational leaders participate Organizational leads actively
participate with staff in online participate with staff in online with staff in online professional participate with staff in online
professional development activities professional development activities development activities. professional development activities

(NSDC)
¢ A shared vision of change is not A sharel vision of change is A shared vision of purposeful A shared visiorof purposeful

2 communicated communicated change is communicated change is clearly communicated

3 (NETSA)

% ¢ Participants are not provided with Participants were informed about th Participants were provided with the| Participants were an integral part tq

a opportunities to provide input about design of the program opportunity to provide feedback on the of the design process. (NSDC)
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Resources Professional development that builds educator effectiveness to increase student achievement requires prioritizing,
monitoring, and integrating resourc&thools and states provide adequate resources of time, personnel, incentives and support
systems for online professional development as part of the overall professional development plan.

Not Present

Limited

Implementing

Exemplary

Prioritizing

Staff has not been allocated to
support particinp
of online PD

Resources are not available to
supplement support for those
uncomfortable with online PD
Provides no incentives for online
participants

No credit for PD is awarded

Limited staff has been allocated to
support particinpg
of online PD

Few resources are available to
supplement support for those
uncomfortable with online PD

Provides few incentives to online

participants

Credt is awarded for PD, but is not
tied to performance

Staff has been allocated to support
participantsd su
PD, though support may not alwayj
be timely

Resources are available to
supplement support for those
uncomfortable with online PD

Incentives for online participants
may hot be always be equivalent tg
those offered to traditional PD
participants

Credit for PD is awarded based
partially on learner performance

Sufficient staff has been allocated t
support particinp
of online PD in a timely
manner(SREB)

High quality resources are availabl
to supplement support for those
uncomfortable with online PD
(NSDC)

Provides the same incentives for
online participants, such as stipend
or CEUs, that traditional PD
participantsvould receive (SREB)
Credit for PD is awarded based on
performance rather than time spen
(NSDC)

Monitoring

Few links, videos, and applications
work as intended

Online PD is not accessible from
major browsers and operating
systems

The course shows noditation that
online PD is updated

Many links, videos, and application
do not work as intended

Online PD is accessible from few
major browsers and operating
systems

Online PD is rarely updated to
ensure timeliness

Most links, videos, and applicationg
work as intended

Online PD is accessible from most
major browsers and operating
systems

Online PD is updated periodically t
ensure timeliness

All links, videos, and applications
work as intended (iINACOL)

Online PD is accessible from all
major browsers ahoperating
systems. (INACOL)

Online PD is regularly updated to
ensure timeliness (INACOL)

Coordinating Resources

Participants are not provided with
needed technology training to enak
their successful participation

No partnerships with colleges and
universities, businesses and other
organizations are evident

Participants are provided with
limited technology training to enabl
their successful participation

Few partnerships with colleges ang
universities, businesses and other
organizations are used to rhee
participantsdé pr
development needs

Participants are provided with somg
technology training to enable their
successful participation
Occasional partnerships with
colleges and universities, business
and other organizations are used tg
meetpait ci pant sdé pr
development needs

Participants are provided with any
needed technology training to enal
their successful participation.
(SREB)

Partnerships with colleges and
universities, businesses and other
organizations are used to meet
particib ant s6 profes
development needs. (SREB)
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Process

Data1 Professional development that builds educator effectiveness to increase student achievement uses a variety of soesceb

student, educator and system data to plan, assess, arateyabfessional learning.

Not Present

Limited

Implementing

Exemplary

Analyzing Data

Online PD offerings are not based
current adult learning needs and
gaps in student achievement
Assessment strategies are not
consistent with goals, objectives ar
scope the professional developmer

Few online PD offerings are based
on current adult learning needs anc
gaps in student achievement
Some assessment strategies are
consistent with goals, objectives ar
scope the professional developmer

Most online PD offdngs are based
on current adult learning needs andg
gaps in student achievement

Most assessment strategies are
consistent with goals, objectives arn
scope the professional developmer

Online PD offerings are based on
current adult learning needs and
gaps instudent achievement (SREH
All assessment strategies are
consistent with goals, objectives ar
scope the professional developme
(iNACOL)

Assessment

No online assessments are providg

There is no procedure to assess th
mastery of content is adequaied
appropriate

Assessment materials do not allow
flexibility to assess learning in a
variety of ways

There is no documented use of
participantsd us
and skills

Includes online assessments with
limited feedback

Methods and procedurés assess
mastery of content may frequently
be inadequate or inappropriate
Assessment materials allow limited
flexibility to assess learning in a
variety of ways

Assessment of participant learning
includes little documented use of
new knowledge and skills

Provides online assessments with
feedback

Methods and procedures to assess
mastery of content are usually
adequate and appropriate
Assessment materials allow
flexibility to assess learning in a
variety of ways

Assessment of participant learning
includesdocumented use of new
knowledge and skills

Online assessments provide timely,
feedback in order to evaluate
participant learning (SREB)
Methods and procedures to assess
mastery of content are adequate af
appropriate (iNACOL)

Assessment materials allow gte
flexibility to assess learning in a
variety of ways (iNACOL)
Assessment of participant learning
includes documented use of new
knowledge and skills through video
and/or ejournals (SREB)
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Evaluation

C

No opportunities are provided for
learners to givediedback on quality
and effectiveness of PD

There is no evidence that the qualit
and effectiveness of online PD is
being evaluated

The results of evaluations are not
available

Limited opportunities are provided
for learners to give feedback on
quality ard effectiveness of PD

A single method is used to evaluate
the quality and effectiveness of PD
The results of evaluations are
difficult to access

Some opportunities is provided for
learners to give feedback on quality
and effectiveness of PD

Few methodsire used to evaluate
the quality and effectiveness of PD

The results of evaluations are
available

Opportunities are provided for
learners to give feedback on quality
and effectiveness of PD (iNACOL)
Multiple methods are used to
evaluate the quality and
effectiveness of PD (iNACOL)

The results of evaluations are read
available (NSDC) and provide
sufficient information for
participants to understand and lear
from them.

Learning Designsi Program uses appropriate technologies to present materials in a katy of ways, addressing a range of
learning styles. Program integrates fac¢o-face professional development with online professional development where

appropriate.

Not Present

Limited

Implementing

Exemplary

Applying Research

No modification to learmig

activities are provided to
accommodate participants learning
styles, needs and level of mastery
Online learning experiences are
linked to partig
assignments and curriculum areas

Does not provide access to
appropriate research

Learningactivities allow minimal
adaptation to accommodate
participants learning styles, needs
and level of mastery

Online learning experiences are
weakly Iinked to
teaching assignments and curriculu
areas

Provides little access to appropriatg
resarch to support needs, interests
and multiple perspectives.

Modifications to learning activities
are occasionally provided to
accommodate participants learning
styles, needs and level of mastery
Online learning experiences may b
somewhat linked to padii p ant
teaching assignments and curricull
areas

Provides access to appropriate
research to support learner interest
and needs (NSDC)

Modifications to learning activities
are regularly provided to
accommodate participants learning
styles, needs and ldvaf mastery

(SREB)
Online learning experiences are
specifically 1in

teaching assignments and curriculy
areas (SREB)

Provides access to appropriate
research, including conflicting
research to support needs, interest
and multiple persectives (NSDC)
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Teaching strategiesincluding
multimedia technologies and onling
tools are not appropriate to intende
results of the program

Use of text, color, visual images, af
other media are frequently
distracting and serve ligt purpose

Teaching strategiesincluding
multimedia technologies and onling
tools are seldom appropriate to
intended results of the program
Use of text, color, isual images, ang
other media are frequently
distracting

Teaching strategiesincluding
multimedia technologies and onling
tools- may not always be approprial
to intended results of the program
Use of text, color, visual images, af
other media do not distract from
learning

Teaching strategiesincluding
multimedia technologies and onling
tools are appropriate to intended
results of the program (SREB)

Use of text, color, visual images, ar
other media are purposeful and
greatly facilitate learning (iNACOL)
Structure and ndgation processes

access to subject matter expérts
though not always appropriate

(2]
5, There is no clear structure provideq Structure and navigation processes Structure and navigation processes are clear, appropriate to the conten
3 and navigation is confusing are likely to cause confusion and are clear, appropriate to the conten and enhance ease of use (SREB)
a difficulty in learning Provides logical, varied paths
,Cg” Navigation through instructional Provides some flexibility for through instructional materials and
% materials is linear with no options Provides a single path through navigating instructional materials multiple options for participants wh
L for participants who have different instructional materials and few and some options for participants have different lengths of time to
lengths of time to devote to learnin options for participants who have who have different lengths of time t devote to learning (NSDC)
different lengths of time to devote t¢ devote to learning Provides an overview clearly and
Does not provide an overview learning concisely describing the objectives
descrbing the objectives, activities Provides an overview describing th activities and resources and a
and resources, or a description of Overview fails to fully describe the objectives, activities and resources description of the key activities and
key activities and assignments objectives, activities and resources and a description of the key assignments (INACOL)
and a the description of the key activities and assignments
activities and assignments is limite
Provides no opportunities to engag Provides few opportunities to engaf Provides occasional opportunities t Provides frequent opportunities to
in activities that promote higher in activities that promote higher engage in activities that promote engage in activities that promote
order thirking, critical reasoning anc order thinking, critical reasoning an highe-order thinking, critical higherorder thinking, critical
group problernsolving (NSDC) group problensolving (NSDC) reasoning and group problem reasoning and group problem
Rarely utilizes online tools, such ag solving solving (NSDC)
Does not utilize online tools, such & discussion boards;mail and wikis Utilizes few online tools, such as Frequently utilizes online tools, suc
g discussion boards;mail and wikis to support mentoring, caboration, discussion boards;mail and wikis as discussion boardspeail and
= to support mentoring, collaboration implementation and reflection to support mentoring, collaboration wikis to support mentoring,
oy implementation and reflection. implementation and reflection. collaboration, implementation and
S Learning experiences are repetitive Includes little variation in learning reflection. (SREB)
] and provide littleor no variation experience® such as video, audio Includes variation in learning
o simulations, Web resources and experiences such awideo, audio, Includes a variety of learning
b= access to subject matter experts simulations, Web resources and experience® such as video, audio
<

simulations, Web resources and
acces to subject matter expedtsas
appropriate. (SREB)
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Implementation i Online professional development requires both instructional and technical support in order to be successful.

learners are likely to be ready and comfortable with professibeall e | op ment i n an

onl i ne settdi

comfort level and likelihood of success, online professional development should provide educators with the supportatzgded &m
online medium and effect loAgrm changes in prace.

Not Present

Limited

Implementing

Exemplary

Provides no means for participants
to quickly solve technical and
implementation issues, including
successfully accessing courses an

Provides limited means for
participants to solve technical and
implementation issues, including
successfully accessing courses an(

Provides means for participants to
solve technical and implementation
issues, including successfully
accessingourses and responding t

Provides means for participants to
quickly solve technical and
implementation issues, including
successfully accessing courses an

alignment may be vague at times

=2 responding to participant questions responding to participant questions participant questions responding to participant questions

‘= Provides no pentation to the online but difficult to navigate Orientation to learning environmen (SREB)

§ platform and navigational tools are Provides insufficient orientation to provides infor maq Orientation to learning environmen

| provided. the online platform and navigationg platform and navigational tools cdearly details

2 tools. platform, navigational tools and

£ Provides opportunities for ongoing technical requirements (NSDC)

2 Does not provide opportunities for learning, reflection, and sharing of Provides multiple opportunities for

A ongoing learning, reflection, and Provides few opportunities for resources and work productsybed ongoing learning, reflection, and
sharing of resources and work ongoing learning, reflection, and the structured professional sharing of resources and work
products beyond the structured sharing of resources and work development products beyond the structured
professional development products beyond the structured professional development (NSDC)

professional development

No opportunities are provided for Few opportunities are provided for Opportunities are provided for Multiple opportunities are provided
experienced educators to serve as experienced educators to serve as experienced educators to serve as for experienced educators to serve

o mentors for novice ones mentors for novice ones. mentors for novice ones mentas for novice ones (NSDC

2011)

§ Does not provide models of effectiy Provides few models of effective Provides models of effective Provides frequent models of

= practice, strategies or resources to practice, strategies and resources { prectice, strategies or resources to effective practice, strategies and

qév support application of new learning support applicatio of new learning support application of new learning resources to support application of

8 in the classroom in the classroom in the classroom new learning in the classroom

(@) (NSDC)
Provides no supporbf interaction Provides limited support for Provides support for interaction wit Provides support for interaction wit
with facilitators and peers to asses: interaction with facilitators and peel facilitators or peers to assess facilitators and peers to assess
|l earnerds progr e to assess |l earne |l earnerds progr e |l earner GNSD@)r ogr ¢
No feedback on participant learning Provides limited constructive Provides occasional constructive Provides constructive feedback on
is provided feedback on participant learning feedback orassignments, though it assignments that is both ongoing a

S Feedback is rarely specific or clear may not be timely timely (SREB, iNACOL)

3 aligned with expectations for PD Feedback is usually specific and Feedback is specific and clearly

D outcomes aligned with expectations for PD aligned with expectations for PD

s outcomes, though feedback and outcomes
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Content

Outcomesi Professional development that builds educator effectiveness to increase student achievement focuses on outcome

educator performance standardd atudent content standards.

Not Present

Limited

Implementing

Exemplary

Does not communicate alignment
with local, state, and national
content standards to assist student

Poorly aligns with local, state,
and/or national content standards t
assist students in meeting rigorous

Communicates alignment with local
state, and/or national content
standards to assist students in

Clearly communicates alignment
with local, state, and/or national
content standards to assist student

other professional development
offerings and deepen content
specific knowledge and strategies

beyond these offerings (NSDC)

offerings or deepen contespecific
knowledge and strategideyond
these offerings (NSDC)

(2]
% in meeting rigorous academic goalg academic goals meeting rigorous academic goals, in meeting rigorous academic goals
B Program goals are not aligned with but at times vague (NSDC, SREB)
8 local, state or national teacher Program goals are poorly aligned Program goals may be aligned with Program goals are aligned with
» quality standards with local, state or national teacher local, state or national teacher local, state or national teacher
quality sandards quality standards, but are rdéarly quality standardsral are clearly
communicated communicated (SREB)
Provides no presentations on the Provides occasional presentations Provides clear presentations of the Provides clear and multiple
application of content into practice the applcation of content into application of instructional content presentations of thepplication of
Provides educators no opportunitie practice into practice content into practice (NSDC)
to extend conterspecific strategies Provides educators with few Provides educators occasional Provides educators regular
No online facilitation opportunities to extend content opportunities to extend content opportunities to extend content
" specific strategies specific strategies specific strategies (NSDC)
3 Online facilitator demonstrates son Online facilitaors demonstrates Online facilitator regularly
£ content knowledge and the ability t content knowledge and the ability t demonstrates deep content
communicate effectively in writing, communicate effectively orally and knowledge and the ability to
as evidenced in the course syliab in writing, as evidenced in the communicate effectively orally and
learning activities, instructions, course syllabus, learning activities, in writing, as evidenced in the
threaded discussions andrail instructions, threaded discussions course syllabus, learning activities,
and email instructions, threaded discussions
and email (NSDC)
Does not develop Rarely devel ops Usually devel opg Frequently devel
skills to implement researdbased to implement instructional strategie! to implement instructional strategie skills to implement researdbased
instructional strategies instructional strategies (SREB)
° Provides learners with few Provides learners occasional Provides learners with regular
e Does not provide learners with opportunities to connect with others opportunities to connect with others opportunities to conre with others
o opporunities to connect with others in similar roles (NSDC) in similar roles (NSDC) in similar roles (NSDC)
2 in similar roles (NSDC) Provides few opportunities to build Provides opportunities to build on Regularly provides opportunities to
8 Provides no opportunities to build g on other professional development other professional delopment build on other professional

offeringsor deepen conterdpecific
knowledge and strategies beyond
these offerings (NSDC)

development offeringanddeepen
contentspecific knowledge and
strategies beyond these offerings
(NSDC)
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Appendix C. RttT ProfessionalDevelopmentObseavation Protocol

Observer Name:

Observation Partner 6s Name:
Date of Observation:

Time Start:

Region: City:

Sessmn Type:
Content Support Session (Common Core and Essential Standards)
Distinguished Leadership in Practice

DSW / Technical Assistance Meetings

Fidelity Support Sessions

IHE Common Core and Essential Standards Trainings

Live Webinars

Principal Training for Common Core and Essential Standards
Principal and Assistant Principal Trainings (ITES Standards)
Professional Teaching Standards for Pringf@ald Assistant Principals
READY Meeting

Summer Institute

Teacher Effectiveness Vetting / New Accountability Model Meetings
Other (Please specify)

(ST ST o VI oV GV VI VY VY SV WY VY W

What was the primary focus of the webinar you observed?

Common Core State Standardsl@m North Carolina Essential Standards
North Carolina Educator Evaluation Process

Formative and Summative Assessment

Data Literacy for Instructional Improvement

Instructional Improvement System

Technology for Teaching and Learning

District/School Turnarond

Summer Leadership Institute

STEM

NCVPS

Other (Please specify)

(ST ST ST ST SV VI GV VI T VI

Based on the information provided by the project staff or session organizer/facilitator, indicate

the primary focus of the professional development session.(CHECK AIATTIAPPLY)

Transition to New Standards (Common Core and Essential Standards)

NCébs Formative Assessment Learning Communit.y
Formative Assessment strategies, not connected with NCFALCON

Balanced Assessments and/or Summative Assggsm

Data Literacy for Instructional Improvement (Instructional Improvement System (IIS))

Technology for Teaching and Learning

LEA/School Capacity Building (e.g., Process and Fidelity Support)

STEM

OO0 O OO OO
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C District/School Turnaround
C Teacher/Leader Effectivenesse\M Accountability Model
C Other (Please specify)

Facilitator(s):(CHECK ALL THAT APPLY)
C DPI

C District-level staff

C Teacher

C Other (Please specify)

Content Area(s) Targeted in this Observed Session:(CHECK ALL THAT ARPLY
Early Childhood Education

Elementary/Primary Education

English Language Arts

Mathematics

Science

Social Studies

Arts Education

Career Technical Education

English as a Second Language

Exceptional Children

Guidance

Healthful Living

Information and Technotyy Skills

World Languages
Other (Please specify)
Not Applicable: None Targeted

-0 0O -0 OO OO0 OO OO OO O

Grade Level(s) Targeted in this Observed Session: (Nbtis:is not necessarily the grade level
of the attendees, but rather the grade level of the pdwti¢he attendees will end up training.)
(CHECK ALL THAT APPLY)

C K-5/Elementary School

C 6-8/Middle School

C 9-12/High School

G Other (Please specify)
C Not Applicable: None Targeted

Total number of participants attending this observed aessi

Participants in this observed session were:(CHECK ALL THAT APPLY)
C Teachers

C Schootlevel Administration

C District-level Staff

C Other (Please specify)

Consortium for Educational Research and Evaluablomth Carolina 68



OPD Interim Report
November 2012

Indicate the major activities of participants in this observed seg§I6lECK ALL THAT
APPLY)

C Listened to a presentation by facilitator
C Listened to a presentation by participant(s)
C Engaged in whole group discussion initiated by facilitator
C Engaged in whole group discussion initiated by participant(s)
C Engaged in small group discussion
C Engaged in small group activity, distinct from discussion (e.g., game, role play)
C Engaged in individual activity
C Watched a video
C Other (Please specify)
Describe the major activities of participants in this observed session:
Quiality of PD
Did it IF YES: Quantity IF YES: Quality
happen?
No | Yes | Minimal | Moderate Iﬁt Poor | Fair  Good

Facilitator encouraged participants

share ideas, experiences, and | . .
questions (or sharing was encourag ¢ | ¢ ¢ ¢ ¢ | ¢ ¢ ¢

via the instructional design)

Participans shared ideas, _

¢ é é é ¢ | ¢ ¢ ¢

experiences, and questions

Opportunity for participants to
consider applications to their ow| ¢, é 2 2 ¢ 2 ¢ é
professional practice
Opportunity for participants to
Afsemaked (i . e.
explicitly provides reflection time for ¢, ¢ ¢ ¢ ¢ ¢ ¢ ¢
processing info or its implicit in the
instructional design)

Opportunity for participants to
practice new skills and/or apply ¢ ¢ ¢ ¢ é ¢ ¢ é
new knowledge

Assessment of participant
knowledge and/or practice

Facilitator provided instructional
feedback to participants (helping | .
participants gauge their progress il
acquiring knowledge or skills)
Connection made to other
disciplines and/or other realorld
contexts (i.e., outside of their
professional context)
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Quiality, continued

Pacing of the session ¢ ¢ ¢
Facilitatordés strategies for el . ) )
time) ¢ je | ¢

Participant engagement (regardless of whether active or passive) ¢,
Overall session climate

Poor | Fair | Good Not
Applicable
Facilitatords prescyg é ¢
Session materials (e.g., PowerPoints, handouts) | ¢ é ¢
Session activities, distinct from discussion (e.g., game, | _ _ _
pIay) < < < <

Was exploring pedagogy/instructional material (at the classroom lekey) purpose of the
session?

¢ Yes
¢, No

Exploring Pedagogy/Instructional Material

Attention was paid to student thinking/learning. é é
Attention was paid to classroom strategies. é é
Attention was paid to instructional materials intended for classr( ¢, ¢

Were webbased resources used during your observation?
¢ Yes

¢, No

é
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Please select the wdtased resources used:(CHECK ALL THAT APPLY)

‘ Facilitators‘ Participants
Blog C C

Course Management System (i.e. Moodle)

Document from a website
Email

Onlinediscussion forum

Reattime discussion tool (TodaysMeet, Twitter, chat, IM, e
Search Engine
Video from a website
Webinar/Conferencing tool

Website (Please specify)

Wiki

O O 000000000
O O 000000000

Other (Please specify)

Quiality of web tools used

' Poor’ Fair’ Good\

Ease of access ¢ é é
Ease of use é é é
Worked as intended ¢ é é

Integration into session activitie ¢, ¢ ¢

Quiality of web tools used, continued

Resolution of technical issu{ é \ é \ é

Quiality of web tools used, continued

Modeled effective integration of technology into pract‘ é \ é ‘ é
Helped to deepen knowledge of session content, ¢ é 2
Enhanced the professional learning experience é é 2

How did the facilitator(s) use the online resourdgS3?ECK ALL THAT APPLY)
C To access iimrmation

C To share resources, experiences, or information

C To share constructive feedback

C To seek assistance or guidance
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To provide assistance or guidance

To demonstrate reavorld applications of session content

To collaborate with peers on a shared tasgaal

To connect with educators from other schools or districts

To organize or manage information

To conduct research

To extend the learning experience beyond the structured sessions
Other (Please specify)

ow did the participants eshe online resource§CHECK ALL THAT APPLY)
To access information
To share resources, experiences, or information
To share constructive feedback
To seek assistance or guidance
To provide assistance or guidance
To demonstrate reaborld applications of@ssion content
To collaborate with peers on a shared task or goal
To connect with educators from other schools or districts
To organize or manage information
To conduct research
To extend the learning experience beyond the structured sessions
Other (Pleasspecify)

00 -0-000000000I O0000000

Overall Level of Session Quality

Level 1: |l neffective Professional Devel opmen
Level 2: Elements of Effective Professional Development

Level 3: Beginning Stages of EffectifAzofessional Development

Level 4: Accomplished, Effective Professional Development

Level 5: Exemplary Professional Development

(OO T O N AN

Description of the Quality of the ProfessionalDevelopmentSession

In this final ratingof the sessionconstder all availableinformation abou the sesson, its
context and purposeand your own judgment ofthe relative importanceof the ratingsyou
havemade.Select he descriptionthat best characterizéise sessiolyou observedKeepin
mind that this ratingis nat intendedo beanaverageof all the previousratings,but should
encgpsulate your overall assessent of the quality and likely impactof the sessin. In your
final write-up, deaseprovide abrief rationale for your descriptionof the session.

- Level 1: Ineffective Professional Devedpment
There is littleor no evidence of participant thinking or engagement with important ideas
relevant to the session focus. Sesssdmighly unlikelyto enhance he caacity of
participants when they return to their district, schoolclassroom.

- Level 2. Elementsof Effective Professional Devedpment
Sessiorcontainssame elenentsof effectiveprectice in professional devepment,but there
areseriousproblemsin the designcontent,and/orimplementaton giventhe purpose®f
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the sessionFor exanple, the content ipresentedn away that wouldreinforce
misconception®r the paceis clearlytoo rapidfor meaningful participantengagenent.
Overall,thesession ivery limitedin its likelihood to enhancehe capacityof most
participantsto providehigh quality professional development, support, or instructiben
they return to their district, school or classroom

- Level 3: Beginning Stagesof Effective Professional Devespment
Professional developent ispurposeful anéttimeseffective, but thereareweaknesses
ranging from substantial to fairly minor, in the desgn, content, or implementation of the
sessbn. For example, participant s xpertige isnot well-utilized; or particpantsarenot
givensufficient oppominity to reflect onwhat tiey arelearning.Overall,the sessions
somewhat limited in its likelihood to enhancehe capacityof participantgo providehigh
quality professional development, support, or instructiben they return to their district,
school orclassroom.

- Level4:  Accomplished,Effective Professional Devadpment
Facilitation is <illf ul and participants areengagedin purposetul work (eg., discussns,
presaitations, readingpesignedo deepertheir understandingf importantsubject matter
conceptsenhanceheir pedagogicaskills andknowledgejncreaseaheir ability to usethe
designatednstructionalmaterials;or to enhanceheir leadershigskills. The facilitabr(s)
implement the professonal development sessin well and participant santributions are
valued, but adaptation of content or formatin reporse toparticipant seéeds and interests
may be smewhat limited. The sessn is quite likelyto enhance te caacity of most
participants toprovide high quality professional developmisupport, or instructiowhen
they return to their district, school or classroom.

- Level 5: Exemplary Professional Devedpment
Facilitation is illf ul, and participants arehighly engagedin purpaseiul work (eg.,
discussons, presentationseading)designedo deepertheir understandingf important
subject matteconcepts; enhandbeir pedagogicaskills andknowledgejncreaseheir
ability to usethedesignatednstructonalmaterials;or to enhanceheir leadershigkills.
Thesessions artfully implemented with flexibility andresponsivened®s participant
needs/interests. The sessishighly likely to enhance he caacity of participants to
provide high quality professional development, support, or instruottben they return to
their distict, school or classroom.

Notes:
Time Finish:
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Appendix D RttT Professional Development Observation Protocol Responses

Table D1. Session Focus, Subject Areas, and Major Activities Observed During Webinars

Occurrences by % of
Descriptive ltems n 30-Minute Observations
Session Focus
Transition to New Standards (Common Core and Essential Standards) 24 60%
North CarolinaTeacher Evaluation Process 11 28%
NC's Formative Assessment Learning Community's Online Network (NC
FALCON) 0 0%
Formative Assesment Strategies, not connected with FALCON 1 3%
Balanced Assessments and/or Summative Assessments 1 3%
Data Literacy for Instructional Improvement (Instructional Improvement
System (11S)) 0 0%
Technology for Teaching and Learning 0 0%
LEA/School Capcity Building 5 13%
Other 2 5%
Subject AreasTargeted
English Language Arts 2 5%
Mathematics 2 5%
Science 4 10%
Social Studies 5 13%
World Languages 2 5%
Arts Education 4 10%
Other 21 53%
Major Activities of Participants *
Listened to a formgbresentation by facilitator 38 95%
Listened to a formal presentation by participant(s) 0 0%
Engaged in whole group discussion led by facilitator 4 10%
Engaged in whole group discussion led by participant(s) 0 0%
Engaged in small group discussion 0 0%
Other 9 23%

Note: n = 40thirty-minute observations &ebinars
* Observers were permitted $electmultiple optiongfor this item
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Table D2. Effective Use of Online Toofg/ebinar3

Use of Online Toolgo Support Professional Development

Occurrences by % of
n 30-Minute Observations

Participants were provided with any needed technology assistance to en

able their successful participation.

Strongly Agree 2 5%
Agree 28 76%
Disagree 3 8%
Strongly Disagree 0 0%
N/A 4 11%

Technical and implementdion issues, including successfully accessing wbhsed resources, were

resolved quickly and successfully.

Strongly Agree 4 11%
Agree 20 54%
Disagree 4 11%
Strongly Disagree 1 3%
N/A 8 22%
Instructors effectively utilized online tools to support menbring, collaboration, and/or reflection.
Strongly Agree 4 11%
Agree 13 35%
Disagree 14 38%
Strongly Disagree 5 14%
N/A 1 3%
Online links, videos, and applications work as intended.

Strongly Agree 2 5%
Agree 28 76%
Disagree 2 5%
Strongly Disagree 0 0%
N/A 5 14%
Instructional strategies involving the use of multimedia technologies and online tools are
appropriate to the content and/or intended results of the PD event.

Strongly Agree 4 11%
Agree 23 62%
Disagree 8 22%
Strongly Disagree 0 0%
N/A 2 5%
The use of webbased resources facilitates rather than impedes the learning environment.
Strongly Agree 2 5%
Agree 28 76%
Disagree 6 16%
Strongly Disagree 0 0%
N/A 1 3%
Web-based resources provide participants opportunities for meaningful caboration and/or social
interaction.

Strongly Agree 0 0%
Agree 11 30%
Disagree 13 35%
Strongly Disagree 12 32%
N/A 1 3%
Note:n = 37 thirty-minute observations &ebinars

* Observers were permitted to select multiple options for this item
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Apperdix E. RttT Online Resources Survey

Please select your school district from the dropdown menu below.
What is your role within your school district or organization?

Teacher

School Executive (e.g. Principal, Assistant Principal)

Central Office Staff (e.gSuperintendents, Tech Director, Curriculum Coordinator)
NCDPI Staff

College/University Faculty and Staff

Other (please specify)
School Support Staff (e.g. Counselors, Technology Facilitator, Testing Coordinator, Literacy
Coach)

[ T T T s T s T o

Which mntent area(s) do you specialize i(@ELECT ALL THAT APPLY)

Elementary Education/Generalist
English Language Arts
Mathematics

Science

Social Studies

Arts Education

Career Technical Education
English as a Second Language
Exceptional Children

Guidance

Healthful Living

Information and Technology Skills
World Languages
Other (Please specify)
Not Applicable

O 0 0000000000000
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Please select the school level(s) you work with.

PreK

Elementary

Middle School

High School

K-12

Other, please specify
Not Applicable

O 000000

Please indicate the online professional development activity or resources yevamng.

Online Learning Module (e.g. Call for Change, Understanding the Standards, NC Falcon)
Live Webinar

Recorded Webinar or Presentat{@eng. Strategic Staffing, Standards and Assessment)

Wiki

Calendar

Summer Institute/RESA PowerPoint Presentations

Promotional Video
Website, please specify
Document, please specify (i.e. Facilitator's Guide, Crosswalks, Sample Savpekoktc.)

[T T o T o TR o ST o T o WY o SR o S

¢, Other, please specify

What was the primary focus of the webinar you attended?

Common Core State Standards and/or North Carolina Essential Standards
North Carolina Educator Evaluation Process

Formative and Summative Assessment

Data Literacy for Instructional Improvement

Instructional Improvement System

Technology for Teaching and Learning

District/School Turnaround

Summer Leadership Institute

STEM

Other (Please specify)
NCVPS

[T T TR s TR o T o TR o T o T e T o WY o
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Which primary content area(s) did the webinar addréSELECT ALL THAT APPLY)

O O 0000000

English Language Arts
Mathematics

Science

Social Studies

Arts Education

English as a Second Language
Healthful Living

World Languages
Other (Please specify)

Please specify the online learning module you are reviewing.

[T o T TR o T o ST o TR o T o« TR o T o S o VY o VY o WY S

Call for Change

Understanding the Standards

NC Professional Teaching Standards
Revised Bloom's Taxonomy
Designing Local Curricula

NC Falcon

Other (Please specify)
Understandig Student Behavior

Understanding Pret6 Student Behavior in the Classroom
Connecting with our 21st Century Learners

Digital Literacies in the KL2 Classroom

Introduction to Data Literacy

NC School Executive Standards

Literacy in History/Social Studies, ®ace and the Technical Subjects

Which of the following best describe(s) how you completed any suggested activities (i.e.
refection/discussion questions, assessments, etc.)? Please check any items that apply.

O O 00000

Independently: Offline (e.g hardcopy refliect journal or notebook)
Independently: Online (e.g. journal or blog)

With Colleagues: In a faet-face Professional Learning Community (PLC)
With Colleagues: In an online Professional Learning Community (PLC)
With Colleagues: Other, nePLC setting (Plese specify)
| did not complete the suggested activities

Not Applicable (No activities were suggested)
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To what extent do you agree with the following statements? This online professional
development resource...

’ Strongly’ Agree ’ Neutral ’ Disagree | Strongly

Agree Disagree
was of high quality. é é é é é
was easily accessible. ¢ ¢ é ¢ ¢
was well organized. ¢ ¢ ¢ ¢ ¢
was relevant to my professiona i
development needs. ¢ ¢ ¢ ¢ ¢
was enhanced by the use of i
technology. ¢ ¢ ¢ ¢ ¢
was free of technical issues. ¢ ¢ ¢ ¢ ¢
provided me with useful _
resources. ¢ ¢ ¢ ¢ ¢
provided meaningful
opportunities to receive é ¢ é é é
constructive feedback.
provided meaningful
opportunities for peer ¢ é é ¢ ¢
interaction.
increased my understanding of i
the material presented. ¢ ¢ ¢ ¢ ¢
will be valuableto my ]
professional practice. ¢ ¢ ¢ ¢ ¢
will likely result in positive
changes in my professional é é é é é
practice.

What was the most beneficial/valuable aspect of this online resource?

What recommendations do you have for improving this online resource?
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Appendix F. Survey Completion Rates, Demographics, and Response Distributions

TableF.1. Completion Rateof Online ResourceSurveyby Module and Webinar Focus Area

Number of

............ Potential Survey
Online Resource Title Respondents Completions Completion Rate
NC Education Online Learning Module
Phase ICall for Change 37,856 1,029 3%
Phase IlUnderstanding the Standards 16,659 1,428 9%
Phase INorth Carolina Professional Teaching 14.756 1,859 13%
Standards
PhaselIRevi sed Bl oomés Tax 23,794 3,118 13%
Phase IDesigning Local Curriculum 13,352 2,753 21%
NC Education Webinar Focus Area
Instructional Improvement System Webinar Serie 235 24 10%
North Carolina Educator Evaluation System Serie 647 219 33%
STEM Webinar Series 284 30 10%
Content Ared.ive Chat$ All 2,591 410 15%

Note Webinar registration data and NC Education analytics revealed that many educators attended more th
webinar and completed more than one module.

TableF-2. Survey Demographics, by Category

Modules Webinars Total
Maximum numberfo Maximum number of | Maximum number of
respondentsi0,839 respondentsi,217 respondentd:2,056
Percentage Percentage Percentage
Number of Total Number of Total Number of Total

Region (Actual Number of RespondentsModules=10,253; Wehinars=769; Total=11,022)
Region 1 239 2% 74 10% 313 3%
Region 2 4,062 40% 108 14% 4,170 38%
Region 3 473 5% 108 14% 581 5%
Region 4 1,591 16% 87 11% 1,678 15%
Region 5 563 5% 118 15% 681 6%
Region 6 294 3% 100 13% 394 4%
Region 7 2,009 20% 106 14% 2,115 19%
Region 8 1,022 10% 68 9% 1,090 10%
Role (Actual Number of RespondentsM odules=10,788; Webinars=906; Total=11,688)
Teacher 9,362 87% 285 31% 9,647 83%
School Executive (e.g. 424 4% 151 17% 575 5%
Principal, Assistant Principal)
Central Offie Staff (e.g.
Superintendents, Tech Directo 137 1% 231 26% 368 3%
Curriculum Coordinator)
NCDPI Staff [NO] 105 1% 62 7% 167 1%
College/University Fa¢ Staff 9 0% 8 1% 17 0%
Other (please specify) 212 2% 59 7% 271 2%
School Support Sta}ff (eg. 533 506 110 129 643 6%
Counsebr s, é)
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Modules
Maximum numberfo
respondentsi0,839

Webinars
Maximum number of
respondentsi,217

Total
Maximum number of
respondents:2,056

Percentage Percentage Percentage
Number of Total Number of Total Number of Total

Content Area Specialty Actual Number of RespondentsM odules= 10,759 Webinars=896; Total=

11,655*

Efﬂg{i‘ﬁ%eneraw 3,237 30% 250 28% | 3,487 30%
English Language Arts 1,972 18% 189 21% 2,161 19%
Mathematics 1,773 16% 243 27% 2,016 17%
Science 1,457 14% 146 16% 1,603 14%
Social Studies 1,432 13% 139 16% 1,571 13%
Arts Education 632 6% 68 8% 700 6%
Career Technical Education 609 6% 42 5% 651 6%
English as a Second Languag 124 1% 59 7% 183 2%
ExceptionalChildren 1,288 12% 60 7% 1,348 12%
Guidance 236 2% 40 4% 276 2%
Healthful Living 559 5% 44 5% 603 5%
Isnlici)”rsmation and Technology 340 3% 65 79 405 3%
World Languages 172 2% 47 5% 219 2%
Other (Please specify) 474 4% 83 9% 557 5%
Not Applicable 374 3% 143 16% 517 4%
Grade Level (Actual Number of RespondentsM odules= 10,530 Webinars=815, Total= 11,345*

PreK 991 9% 61 7% 1,052 9%
Elementary 4,852 46% 277 34% 5,129 46%
Middle School 2,660 25% 180 22% 2,840 25%
High School 2,500 24% 204 25% 2,704 24%
K-12 578 5% 204 25% 782 7%
Other (Please specify) 127 1% 25 3% 152 1%
Modules (Actual Number of RespondentsM odules=10,688; Webinars=n/a; Total=n/a)

Call for Change 1,029 10%

Understanding the Standards 1,428 13%

gl;nljjrgrfgzsional Taching 1,859 17%

Revi sed Bl oombd 3,118 29%

Designing Local Curriculum 2,753 26%

ggﬁz\r/?(t)?ndmg Student 13 0%

NC Falcon 410 4%

Other 78 1%
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Modules
Maximum numberfo
respondentsi0,839

Webinars
Maximum number of
respondentsi,217

Total
Maximum number of
respondents:2,056

Number

Percentage
of Total

Number

Percentage
of Total

Number

Percentage
of Total

Webinars Focus Area Actual Number of RespondentsM

odules=n/a; Webinars=844; Total=n/a)

Common Core State Standard

and/or North Carolina Essentie 436 52%
Standards

North C.arolma Educator 226 2704
Evaluation Process

Formative and Summative 46 50
Assessment

Data Literacy for Instructional > 0%
Improvement

Instructional Improvement 28 3%
System

Techn_ology for Teaching and 12 1%
Learning

District/School Turnaround 3 0%
Summer Leadership Institute 22 3%
STEM 30 4%
Other (Please specify) 39 5%

Method of Completion (Actual Number of

Respondents Modules= 10,597 Webinars=695, Total=11,292*

IndependentlyReflection

. 6,407 60% 267 38% 6,674 59%
journal or notebook

Indbelpendently: Online journal 1.440 14% 95 14% 1535 14%
or blog ’ ’

With Colleagues: Discussion ir 2101 20% 182 26% 2283 20%
a raditional PD setting ' '

Wlth Colleagues: Discussion > 848 270 216 31% 3064 27%
with a PLC ' '

With Colleagues: Discussion o o o
board or group wiki online 186 2% 33 5% 219 2%
| did not complete the o o o
suggested activities 302 3% 50 7% 352 3%
Other method not listed here 150 1% 60 9% 210 2%
* Survey participants were permitted to select more than one option for this item.
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TableF-3. Distribution of Survey Respons&soss Items by Modules and Webinars

Modules
Maximum number of
respondentsi0,839

Webinars
Maximum number of
respondentds,217

Total
Maximum number of
respondents2,056

Percentage Percentage Percentage
This online experience . . . Number of Total Number of Total Number of Total
was of high quality. (Actual Number d Respondents:M odules=10,618; Webinars=763; Total =11,381)
Strongly Agree 1,898 18% 177 23% 2075 18%
Agree 6,346 60% 418 55% 6,764 59%
Neutral 1,771 17% 110 14% 1,881 17%
Disagree 452 4% 51 7% 503 4%
Strongly Disagree 151 1% 7 1% 158 1%
was of eady accessible. Actual Number of RespondentsM odules=10,611; Webinars=760; Total=11,371)
Strongly Agree 2,020 19% 268 35% 2288 20%
Agree 6,010 57% 428 56% 6,438 57%
Neutral 1,421 13% 39 5% 1,460 13%
Disagree 870 8% 21 3% 891 8%
Strongly Disagree 290 3% 4 1% 294 3%

was well organized. Actual Number of RespondentsM odules=10,61

2; Webinars=761; Total=11,373)

Strongly Agree 2,221 21% 233 31% 2454 22%
Agree 6,547 62% 433 57% 6,980 61%
Neutral 1,396 13% 74 10% 1,470 13%
Disagree 316 3% 17 2% 333 3%
Strongly Disagree 132 1% 4 1% 136 1%
was relevant to my needs.Actual Number of Respondents M odules=10,612; Webinars=762;
Total=11,374)

Strongly Agree 2,080 20% 234 31% 2,314 20%
Agree 6,105 58% 398 52% 6,503 57%
Neutral 1,691 16% 75 10% 1,766 16%
Disagree 511 5% 46 6% 557 5%
Strongly Disagree 225 2% 9 1% 234 2%

was enhanced by the use of technologyAdtual Number of RespondentsM odules=10,617; Webinars=762 ;

Total=11,379)

Strongly Agree 2,107 20% 218 29% 2325 20%
Agree 5,928 56% 339 44% 6,267 55%
Neutral 1,828 17% 148 19% 1,976 17%
Disagree 534 5% 51 7% 585 5%
Strongly Disagree 220 2% 6 1% 226 2%
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Modules Webinars Total
Maximum number of Maximum number of | Maximum nurber of
respondentsi0,839 respondentds,217 respondents:2,056
Percentage Percentage Percentage
This online experience . . . Number of Total Number of Total Number of Total
was free of technical issues. ((=M=10,609; W=762 ; A=11,371)
Strongly Agree 1,890 18% 216 28% 2106 19%
Agree 5,349 50% 366 48% 5,715 50%
Neutal 1,579 15% 93 12% 1,672 15%
Disagree 1,373 13% 73 10% 1,446 13%
Strongly Disagree 418 4% 14 2% 432 4%

provided me with useful resources.Actual Number of RespondentsM odules=10,608; Webinars=762 ;

Total=11,370)

Strongly Agree 1,930 18% 186 24% 2116 19%
Agree 6,153 58% 381 50% 6,534 57%
Neutral 1,866 18% 122 16% 1,988 17%
Disagree 456 4% 63 8% 519 5%
Strongly Disagree 203 2% 10 1% 213 2%
increased my understanding of the material presentedActual Number of Respondents M odules=10,614;
Webinars=761 ;Total=11,375)

Strongly Agree 2,049 19% 200 26% 2249 20%
Agree 6,412 60% 410 54% 6,822 60%
Neutral 1,568 15% 85 11% 1,653 15%
Disagree 408 4% 53 7% 461 4%
Strongly Disagree 177 2% 13 2% 190 2%
provided opportunities for meaningful collaboration and/or social interaction. @Actual

Number of RespondentsM odules=10,610; Webinars=762 ; Total= 10,699)

Strongly Agree 1,532 15% 127 17% 1659 16%
Agree 5,509 56% 316 41% 5,825 55%
Neutral 2,037 21% 198 26% 2,235 21%
Disagree 652 7% 100 13% 752 7%
Strongly Disagree 177 2% 21 3% 198 2%
provided meaningful opportunities for constructive feedback. Actual Number of Respondents
Modules=10,607; Webinars=762 ; Total=10,671)

Strongly Agree 1,461 15% 146 19% 1607 15%
Agree 5,461 55% 336 44% 5,797 54%
Neutral 2,185 22% 195 26% 2,380 22%
Disagree 645 7% 74 10% 719 7%
Strongly Disagree 157 2% 11 1% 168 2%
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Modules
Maximum number of
respondentsi0,839

Webinars
Maximum number of
respondentds,217

Total

Maximum numbeof

respondents:2,056

Percentage Percentage Percentage
This online experience . . . Number of Total Number of Total Number of Total
will be valuable to my teaching/leadership practice.Actual Number of RespondentsM odules=9,909;
Webinars=761% Total=11,371)
Strongly Agree 2,021 19% 205 27% 2226 20%
Agree 6,034 57% 372 49% 6,406 56%
Neutral 1,854 17% 113 15% 1,967 17%
Disagree 478 5% 55 7% 533 5%
Strongly Disagree 223 2% 16 2% 239 2%
will likely result in positive changes in my professional practice.Actual Number of Respamdents:
Modules=9,907; Webinars= 760; Total=11,367)
Strongly Agree 1,965 19% 167 22% 2132 19%
Agree 6,028 57% 365 48% 6,393 56%
Neutral 1,946 18% 155 20% 2,101 18%
Disagree 462 4% 58 8% 520 5%
Strongly Disagree 206 2% 15 2% 221 2%
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Appendix G. NC FALCON Pre-K through 12 Formative Assessment Posburvey and
Completion Rates

Questions marked with an asterisk (*) are mandatory.

Please complete the following post-survey, which will take approximately 15
minutes. The information collected will help us better understand formative
assessment practices. The information you provide is confidential.

Responses to the survey will be summarized by a team of independent
evaluators-your individual responses will not be seen by people outside the
evaluation team. Information collected from the surveys will be displayed in
reports as group averages to provide a “picture” of the impact of this newly
developed professional development on formative assessment. Thank you for
providing us with complete and thoughtful information.

Part |-Demographics & Background

1 * In which district, charter school, or educational organization do you
work?

2 *Whatis your current position? (Check all that apply for 2010-2011)

) Teacher (PreK-2)

) Teacher (3-5)

) Teacher (6-8)

) Teacher (8-12)

) Teacher Assistant

School Support Staff

Principal (PreK-5 or K-5)
Principal (6-8)

Principal (9-12)

Other School Administrator
Curriculum/Program Coordinator
Media Coordinator

Testing Coordinator

Other Central Office Administrator

) Other, please specify

cececcecceccoccoccecC
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B —
3 *Whatdo you teach? (Check all that apply for 2010-2011)

) Not in teaching role
) A

Career Technical Eduation
Dance
English/Language Arts
ESL

Health

Math

Music

Physical Education
Science

Social Studies

cececceccoccoccococ

Special Education

) Technology

) Theatre Arts

) World Language

) Other, please specify

4 *How many years of teaching/educational experience do you have,
including 2010-20117?

1-3 years

4-6 years

7-10 years

11-20 years

21 years or more

(S ) R *R

e ————————l)
5 *Whatis your gender?

D Male
Q) Female

B ——
6 *Whatis your ethnicity?

American Indian (including Alaskan native)
Asian

Black (non-Hispanic)

Hispanic/Latine

Native Hawaiian and other Pacific Islander
White (non-Hispanic)

COO0OOeOPO

Other, please specify
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